DOCUMENT RESUME

ED 315 377 SO 020 797

AUTHOR Hammack, David C.; And Qthers

TITLE The U.S. History Report Card: The Achievement of
Fourth-, Eighth- and Twelfth-Grade Students in 1988
and Trends from 1986 to 1988 in the Factual Knowledge
of High-Schocl Juniors.

INSTITUTION Educational Testing Service, Princeton, N.J.;

SPONS AGENCY

National Assessment of Educational Progress,
Princeton, NJ.

Natiocnal Center for Education Statistics (ED),
washington, DC.; Qffice of Educational Research and
Improvement (ED), washington, DC.

REPORT NO ISBN-088685=-097-5; NAEP~-1S-H-01

PUB DATE Apr 90

GRANT Q08720325

NOTE 1l4p.

AVAILABLE FROM Nat:ional Assessment cf EZducational Progress,
Educational Testing Service, Rcsedale Road,

rinceton, NJ 08S541-0000.1.

PUB TYPE Statistical Data (110) -- Reports -
Research/Technical (143)

EDRS PRICE MF01/PCO5 Plus Postage.

DESCRIPTORS Academic Achievement; Achievement Rating; Comparative
Analysis; =Comprehension; Elementary Secondary
Education; Grade 4; Grade 8; Grade 12; =~History
Instruction; »Knowledge Level; =*National Surveys;
Student Evaluation; Students; Teaching Methods; Trend
Analysis; *United States History

IDENTIFIERS Naticnal Assessment of Educational Progress

ABSTRACT
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twelfth-grade students based on the National Assessment of
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What is The Nation's Report Card?

HE NATION'S REPORT CARD, the National Assessment of Educational Progress (NAEP), is the only

national™ representative and continuing assessment of what America's students know and can do in
various subject areas. Since 1969, assessments have been conducted periodically in reading, mathemat.-
ics, science, writing, history/geography, and other fields. Bv making objective information on student
performance available to policvmakers at the national. state. and local levels, NAEP is an integral part of
our nation’s evaluation of the condition and progress of education. Onlv information related to academic
achievement is collected under this program. NAEP guarantees the privacy of individual students and
their families.

NAEP is a congressionally mandated project of the National Center for Education Statistics, the U.S.
Department of Fducation. The Commissioner of Education Statistics is responsible. by law. for carrving
out the NAEP project through competitive awards w; qualified organizations. NAEP reports direetly to the
Commissioner, wha is also responsible for providing continuing reviews, including validation studies
and solicitation of public comment, on NAEP's conduct and usefuiness.

In 1988, Congress created the National Assessment Governing Board (INAGB) 1o formulate policy
guidelines for NAEP. The board is responsible for seleeting the subject areas to be assessed, which may
include adding to those specified by Congress; identifving appropriate achievement goals for each age
and grade: developing assessment objectives; developing test specifications; designing the assessment
methodolagy: developing guidelines and standards for data analysis and for reporting and disseminating
results; developing standards and procedures for interstate. regional, and national comparisons; im-
proving the form and use of the National Assessment; and ensuring that all items selected for use in the
National Assessment are free from racial, cultural, gender. or 1egional bias,
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The people are the ultimate
guardians of their own liberty . .
History by apprising them
of the past will enable them to
Judge the future; it will avail
them to the experience of other
times and other nations;
it will qualify them as judges
of the actions and designs
of men . ..

‘Thomas Jefferson
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OVERVIEW

KNOWLEDGE OF HISTORY

provides the perspective

needed to make sense of the

present, as well as the past.

By tracing the historical
roots of issues and cvents that concern
us todav — such as immigration and as-
similation, trade relations, or the expan-
sion of democracy — we may be better
able to recognize the significance of cur-
rent changes and anticipate their future
implications. For these and other rea-
national concern with
school reform bas included a renewed
attention to the wavs inwhich historv is
taught.' Identified by the National Com-
mission on Lxcellence in Lducation as
one of the five "'new basies,” history edu-
cation plavs a critical role in helping stu-

sons, recent

dents understand the complex world in
which thev live.”

This report from ‘The Nation's Report
Card provides an opportunity to reflect
on the adequacy of students’ knowledge
and understanding of U.S. history. The
findings discussed herein and in other
studies suggest that a large percentage
ol students  approaching  high-school
graduaton — and a disproportionately
large percentage ot minority students -—
"'In
fact, manvy appear to have only a surface

lack a sense of the national neritage

acquaintance with the history of our na-
tion,

The tollowing chapters deseribe Ameri-
can students” Us history learning in

Avurreglamtash force convened b e Natornad Comnmisaaon o Sseec e STdie s e S Buvedoces ety o g e prortihatcaoaned

and veconmmended arnpreehiensne chianeesom e clemyentany and eeoiclan s et s ocbes crtn o see Nt ol G onyissg i oy

Socul studies i the schools Choe i o Cour s Sonead Stadies e the 2 entin,

Connrrpssion an ool Stindhes o the Schiools SNovernber 7anes

SNatl Conuntsanrcan Py otlene e o Fabar st 3 Satioe af Hisk

19R84)

Dane Kavit b and Chestea 8 b b

6

What Tha €hur 17 Yeour Ol A

VRepontotthe Contae alaarty Lk fowce af the N ahional
Phe o peerative ton et adionnd Refes s S ashngtoa 1

s

SN YO NY T e ) o 1T
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detail, based on a national survey of
approximatelv 16,000 students in grades
4, 8, and 12. conducted during the spring
of 1988 by the National Assessment of
Educational Progress (NAEP).  Also dis-
cussed are the results of a 1988 survey of
approximately 2,300 eleventh graders,
measuring trends from 1986 to 1988 in
students’ factual knowledge of US. his-
tory. Each student participating in the
main and trend assessments answered a
series of questions designed to measure
their knowledge and understanding of
various historical periods. events, per-
sons, documents, and contexts, as well
as questions on their social studies and
U.S. historv education,

The results from the 1988 main NAEP
U.S. history assessment were analvzed
using item response theory (IRT) meth-
ods, allowing NAEP to deseribe performs-
ance across the grades and subpopula-
tions on a common proficicney scale,

ranging from 0to 500. Along this contin-
uum, four levels of proficiency were de-
fined:

®  Level 200: Knows Simple Historical
Facts

B Level 250: Knows Beginning His-
torical Information and Has Rudi-
mentary Interpretive Skills

B Level 300: Understands Basic His-
torical Terms and Relationships

B Level 350: Interprets Historical In-
formation and Idcas

The knowledge, skills, and understand-
ings represented at cach level were ar-
ticulated, based on the tvpes of items
answer ed correctly by the students per-
forming at cach level.  (More detailed
information ¢ the LS. history profi-
cienev scale can be tound in Part Tand in
the Procedural Appendix.)

Highlights of NAEP's 1988 U.S. History Assessment

B Atgrade 4, approximately three-quarters of the stadents performed at or above the
lowest proficieney level defined on the NAEP scale, demonstrating a knowledge of
historical facts of the tvpe generally learned from evervdav experience.  Sixteen
percent of the students reached or exceeded the next level of proficieney (Level 23500,
characterized by a knowledge of beginning historical information.

B Approximately two-thirds of the cighth graders peitormed at or above Level 250,
demonstrating the ability o identity some of the major figures in American history,
such as Benjamin Franklin, Abraham Lincoln, and Martin Luther King. Je However,
orw 13 pereent performed at or above Level 300, where an understanding of various
historical terms and relationships was evident.

B A majoritv of the high-school seniors (89 percenti displaved a grasp ol beginning
historical intormation, and nearly hall G6 percentr appeared 1o understand various
historical terms, texts. and reliationships. Students performing at the Latter profi-
cieney level seemed to have a general sense of historical chronology and swere famil-
for example. the
Declaration of Independence. Constitution, and Bill of Rights. Onlv 5 pereent per-

7

iar with the contents of some of the primary texts in US, history
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formed atthe highest proficiency level defined. characterized by the abilitv to interpret
complex historical information and ideas,

B As earlv as grade 4, performance disparities were evident between White students
and their Black and Hispanic counterparts, Wide differences in pertormance also
were evident between students attending schools in advantaged urban communities
and those attending schools in disadvantaged urban communities. These gaps per-
sisted across the grades.

® Atrend studyv at the cleventh-grade level indicated no change from 1986 to 1988 in
high-school juniors’ factual knowledge of .8, history.  However, some increased
study of U.S. history topics was noted and students showed slightly improved knowl-
edge of some time periods.

Additional Performance Results

B A majerity of the fourth-grade students appeared to know basic historical facts of
the tvpe that can be learned from evervdav experience,

giving and the Fourth of Julv are celebrated, as 84 and 71 percent of the
students, respectively, gave correct answers to questions on these topies,

ﬂ Most fourth graders appeared to know why national holidavs such as Thanks-
D
P

3 1
C While approximately three-quarters of these voung students were able to
‘ identify the national bird, just 57 percent knew what is svmbolized by the

stripes in the American tlag,

More than halt of the fourth graders were familiar with key figures in U.S.

history — such as George Washington, Paul Revere, Abraham Lincoln, Daniel

Boone, Thomas Edison, and Betsy Ross. However, their knowledge of these

individuals appeared to be quite imited. For example, 56 pereent knew the

: names of Columbus’s ships. bat onlv 36 percent knew why he sailed to
. America.

B In general, cighth graders displaved a surface understanding of historical infor-
mation and little in-depth knowledge

Although &1 percent appeared to know how Abraham Lincoln died. only one-
quarter knew that his goal in the Civil War was to preserve the Union.

Almost all 194 percentridentified the Mavtlower as the Pilgrims' first ship, but
when asked towrite a paragraph or two aboutwhy the explorers or colonists
came 1o America, only 17 percent supplied one or two satisfactory reasons.

Three-quarters appeared to know the date that the Declaration of Independ-
ence wis issued, but only one-third recognized its opening statement.
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Eightv-six percent knew that the large cotton growing farms in the Southwere
called plantations, but onlv 57 pereent recognized the existence ot a relation-
ship between the plantation economy and the development of the cotton gin.

Whereas most (76 percent) knew that Martins Luther King, Jr. presented the °l
Have a Dream .. specech, less than one-half (48 percent) knew he was famous
for nonviolent protests for civil rights.

Approximately two-thirds of the students reported frequently studving about
the Constitution, but onlv 56 percent correctly identified the Preambile to this
document and just half seemed to know why the Bill of Rights was added.

Only about one-quarter of the students in grade 8 knew about the Cold War,
Lvndon B. Johnson, or American-Soviet detente. Approximately halt knew
about our country's concern over the spread of communism after World War
{1 and 59 percent appeared to recognize the significance of the Brown v. Board
of Education court decision barring racially segregated public schools.

@ Most of the high-schocal seniors displaved a knowledge of beginning historical in-
formation. but far fewer appeared to understand the interrelationships among his-
torical events, persons, and documents.

-

fo

Many students seemed to lack knowledge of the basic contents of documents
that have influenced our countrv's political, economic, and social life. Sixty-
cight percent of the high-school seniors identified the reason for the Bill of
Rights and 63 percent recognized a quotation from the Monroe Doctrine, but
only 38 pereent recognized the opening statement of the Declaration of Inde-
pendence,

Few tweifth graders displaved more than a radimentarv understanding of U.S.
historical policies on civil rights. For example, less than half were able to as-
sociate Martin Luther King, Jr. with the Montgomery boveott. Although 72 per-
cent recognized the naraes of 19th century feminists (Mott, Anthony, and Stan-
ton), onlv one-quarter recognized those of 20th century teminists (Steinem
and Friedan).

When asked about our nation’s cconomic development and the rise of modern
America, most twelfth-grade students responded correctly to questions on the
famous inventors Henry Ford, Alexander Graham Bell, and Thomas Edison.
Yot thev performed far less well on questions that referved to labor leaders,
the union movement, and big business,

Twelfth graders” understanding of the Civil War era seemed to focus on basic
information on Abraham Lincoln and slavery. Although 56 pereent reported
studving the Civil War "a lot.” onlv 32 pereent reported a comparable study of
the Reconstruction era.
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The majority of high-school students seemed to be familiar with a number of
presidents, including Franklin D. Roosevelt (77 percent) and Woodrow Wilson
(63 percent). However, when asked to compare the powers of the president
today with those of George Washington, only 30 percent of the twelfth graders
provided two reasons why they felt that one president or the other had more
power, and just 10 percent elaborated on the reasons thev gave.

In summary, the assessment results indicate that across the grades,
most students have a limited grasp of U.S. history.

Instructional Findings

| Most (70 pereent) of the fourth graders reported having social studies instruction
at least three times a week, and 83 percent reported they had studied various history
topics either some or a lot. In their social studies classes, approximately half of the
fourth graders reported considerable emphasis on the Indians who first lived in our
country and one-third reported frequently studving about the Pilgrinis and first
American colonies. Smaller percentages reported they had studied more recent
history topics,

& Nearly all of the eighth graders (95 percentt reported that they had studied U.S,
historvingrade 5.6, 7. or 8. However, half reported they had never studied the period
from 1945 to the present. This may help explain why media events such as Watergate
and the spa e shuttle dominated their knewiledge of more recemt history.

B Virtually all of the tvelfth-grade students 198 percent) reported taking a U8, his-
tory course at some pointin their high-school career. Those who reported they had
studied the subject for a vear or more periormed better in the assessment, on
average, than students swho reported studving the subject less extensively.

® Students who reported they had studied the topies covered in the assessment to
at least some extent tended to outperform their peers whao reported less CAPoOSUre to
the various topics.

In summary. the assessment results indicate that across the grades. most students
have a imited grasp of 1S history

10
i.

[



Q

ERIC

Aruitoxt provided by Eic:

Fourth graders were generally ill-
acquainted with the significant events
and people that have shaped our nation’s
past. And students in grades 8 and 12
particularly those from less advantaged
home and school situations — tended to
display a limited grasp of U.S. history
facts and reasoning skills that are critical
to understanding how the record of the
past is reconstructed and interpreted.

Part of the explanation for these weak
performance results may be found in
later chapters of this report, which ad-
dress the amount and nature of social
studies and U.S. history instruction re-
ported by students. In particular, stu-
dents reported that the instructional
activities in their social studies and his-
tory classes emphasized reading and
memorizing textbook material rather
than analyzing primary and secondary
sources or exploring history as an ongo-
ing process of interpretation.

Each of the three parts of this report
provides a somewhat different perspec-
tive on American students’ knowledge
and understanding of U.S. history. Part
I summarizes the assessment perform-
ance of fourth-, cighth-, and twelfth-
grade students based on the NAEP LS.
history proficiency scale. Chapter One
uses this measure to summarize the
levels of proficiencey displaved by students
in the 1988 assessment, offering an over-

view and examples of their knowledge
and understandings. Chapter Two com-
pares U.S. historv proficiency across the
grades and across subpopulations de-
fined by race/ethnicity, gender, region,
and other characteristics.

Part 11 of the report takes a closer look at
the assessment results, reviewing the
tvpes of items on which students per-
formed particularly well and particularly
poorlv. The chapters in this section pro-
vide information not only on the results
of the assessment of students in grades
4,8, and 12, but also on trends in the per-
formance of eleventh-grade students,
based on a special study conducted in
1986 and 1988. Chapter Three explores
students’ knowledge of historical peri-
ods, chronology. documents, and per-
sons, while Chapter Four summarizes
their familiarity with the historical con-
texts of political and economic life as
well as of cultural, social, and family life.

Part 1l describes the amount and na-
ture of social studies and U.S. histoiy
instruction reported by students who
participated in the 1988 assessment and
in the special trend assessment. Chap-
ter Five summarizes the extent of stu-
dents’ instruction in these subjects, and
Chapter Six reports on various aspects of
this instruction — particularly the topics
studied and the prevalence of various
instructional activities,
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PART ONE

Students
Understanding Now of
What Happened Then:

U.S. History Proficiency for the
Nation and Demographic Subpopulations

IS PARTT OF NAEP's Repont

Card on U5 history

achievement  presents an

overview ol fourth- eighth-

and tweltth-grade stadents
understanding of historical content and
their reticetive reasoning shills 1t also
deseribes performance resalts tor vari-
ous demographic grovps within the na

tional popolation

Chapter One presents nadional levels of
performance on the LS hastory proti
cieney scale a0 to 300 metric that allows
NAEP to compare pertormance aeross
the theee grades and across the varius

subpopidations assessed v combina

12

{ L

tion ol empirical and interpretive proce-
dures was used to define the knowledge,
skills. and understandings that charac-
terize levels of performance at various
points on the scale.

Chapter Two compares the U Bistory
hoiowledge and understandings of vari-
ous subpopulations delined by gender,
N ('I_hll_il‘il_\ and I‘l';];i()ll_ of the congn-
v as well as home and sel ool charac-
teristios  These comparisons are basedd
on the average performance resulbts on
NALR S U s history proticieney scale and
on the percentages o students who
reached various fevels of performance

o that seale.



CHAPTER ONE

An Overview of
What Students Know
About U.S. History

O ENSURE THAT NAEP's

1988 U.S. history assessment

was well balanced and that

it reflected the goals and

purposes of history educa-
tion, a comprehensive development and
review process was used to create a de-
tailed conceptual framework for the as-
sessment. This framework defined three
critical areas of understanding about the
nation's past:

8 the chronology of people, events,
documents, and interrelationships that
form our nation’s history;

B the context of American political, eco-
nomic, cultural, social, family, and intel-
lectual life within ecach chronological
period, and the way in which these inter-
act and change over time; and

B the reasoning skills necessary to un-
derstand how the record of the past is
interpreted and reconstructed.?

The assessment involved nationally rep-
resentative samples of students at grades
4,8, and 12, totaling approximately 16,000
participants from 1,000 public and pri-
vate schools. Students’ knowledge and
understandings were measured primar-
ilv using multiple-choice questions, al-
though some open-ended questions were
also included in the assessment, asking
eighth- and twelfth-grade students to
write about specific historical periods
and relationships.

The assessment results were analyzed
using item response theory (IRT) scaling
procedures, which allowed NAEP to cs-
timate students’ average history profi-
ciency on a common scale ranging from
0 to 500, based on their performance on
the items they were given. This U.S. his-
tory proficiency scale provides a way to
compare achievement across grades and
subpopulations and to relate perform-
ance to a variety of home, school, and
instructional factors.

‘Educational Te tng Service U s History Ohbgectnes, FISS Assesstnent P rmeeton N Fdieationad Tosting Serm e e Natonal Assessmen|
[ 4

of Educational 1 i ogress, 1987
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To provide a detailed view of students’
knowledge, skills, and understandings,
the history proficiencv scale was “an-
chored” to reflect the kinds of abilities
possessed by students attaining four
successive levels of performance on the
scale.® Based on the range of student
performance in the assessment, the fol-
lowing levels of U.S. history proficiency
were defined:

B Level 200: Knows Simple Historical
Facts

® Level 250: Knows Beginning Histori-
cal Information and Has Rudimentary
Interpretive Skills

8 Level 300: Understands Basic Histori-
cal Terms and Relationships

® Level 350: Interprets Historical In-
formation and Ideas

In theory, proficiency levels above 350 or
below 200 could have been defined; how-
cver, so few students in the assessment
performed at the extreme ends of the
scale that it was not practical to do so.*

To provide the basis for the anchoring
process, NAEP used empirical proce-
dures to delineate sets of items that dis-
crimiated between adjacent perform-
ance levels on the scale —- that is, items

:—

likelv to be answered cocrectly by stu-
dents performing at a particular level on
the scale and much less likelv to be an-
swered correctly by students perform-
ing at the next lower level.

The sets of items represented at each of
the four levels were studied by a panel of
distinguished history educators, who
carefully considered and articulated the
tvpes of knowledge, skills, and reasoning
abilities demonstrated by correct re-
sponses to the items in each set. This
information was then placed in the con-
text of the assessment framework and
used to characterize students’ under-
standing of the significant events, people,
and policics that have shaped our na-
tion’s history, as well as their ability to
interpret and analvze hisiorical informa-
tion.

'The descriptions developed for each level
of proficiencv are presented in FIGURE
1.1. Students performing at the lower
levels on the scale were said to be famil-
iar with major historical figures and
national traditions and to be developing
an ability to use historical information
presented in timelines and graphic for-
mats. At cach successive level, students’
knowledge ot historical people, events,
and terms was said to increase, as was
their ability to interpret and analvze
complex information and relationships.

NMove detnledintormation oo the NALR scabiog procedunes can be donnd an e Procedaial Yppeenidin
“students pertornance i N3P s peadhing methemaiie s arod o nce assessinentsvaced mon e making i possaib e todefine Tevel 150
for the scades vy those subjecbareas
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LEVEL 200: Knows Simple Historical Facts

Students at this level know some historical facts of the type learned from everyday
experiences. For example, they can identify a few national holidays and patriotic
symbols. They can read simple timelines, graphs, charts, and rnaps.

LEVEL 250: Knows Beginning Historical Inforn.ation and Has
Rudimentary Interpretive Skills

Students at this level know a greater number and variety of historical facts of the type
commonly learned from historical studies. For example, they can identify a number of
historical figures, events. and terms. They are developing a sense of chronology and can
interpret timelines. mar s, and graphs.

LEVEL 300: Understands Basic Historical Terms and Relationships

Students at this level have a broad knowledge of historical terms, facts, regions. and
ideas. They have a general sense of chronology and can recognize characterizations of
particular time periods in history. These students have some knowledge of the content of
primary texts in U.S. political and constitutional history, such as the Declaration of
Independence. Constitution, Bill of Rights, and Emancipation Proclamation. They are
farniliar with certain historically significant economic and social developments and have
some awareness of different social and cuitural groups. These students are beginning to
comprehend the historical significance of domestic governmental policies and also the
international context of U.S. history, as reflected in wars, exploration. settlements, immi-
gration, and alliances. They show an emerging understanding of causal relationships.

LEVEL 350: Interprets Historical Information and Ideas

Students at this level are developing a detailed understanding of historical vocabulary,
facts. regions, and ideas. They are familiar with the content of a wider variety of texts,
such as the Articles of Confederation, the Federalist Papers, Washington's Farewell
Address, and certain amendments to the Constitution. They are aware of the religious
diversity of the United States and recognize the continuing tension between democratic
principles and such social realities as poverty and discrimination. These students
demonstrate a rudimentary understanding of the tustory of U.S. foreign policy. They are
beginning to relate social science concepts - such as price theory, separation of powers,
and essential functions of government  to historical themes and can evaluate causal
refationships.

f‘-‘
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Levels of U.S. History
Proficiency for the Nation

TABLE 1.1 shows the percentages of
fourth-, eighth-, and twelfth-grade stu-
dents who performed at or above cach
level of proficiency defined nn the NAEP

i

Levels of U.S. History Proficiency

LS. historvscale in 1988, As anticipated,
the percentage of students who reached
the higher proficiency levels increased
with each successive grade.

THE NATION'S

TABLE 1.1. ; REPORT foquap|
| for the Nation, 1588 CARD| — ¥ |
% PERCENTAGE QF STUDENTS |
' AT OR ABOVE EACH LEVEL !
GRADE 4 GRADE 8 GRADE 12 I
| Level 200 76.0 (1.0) 96.0 (0.3) 99.4 (0.1)

Knows Simple Historical Facts 3

Level 250 15.9 (0.9) 67.7 (0.9) 88.9 (0.6)

Knows Beginning Historical ‘

Information and Has

Rudimentary Interpretive Skiils

Leve! 300 020N 12.7 (0.5 459 (1.3;

Understands Basic Historical

Terms and Relationships

Level 350 0.0 (0.0 0100 46 (05)

Interprets Historical

Information and Ideas

Standard errors are prestited oo paten e Lot gt et bt gt Sl e b et 0 e e adntd

wWitt A5 perient certnty ot for
W atandtand eIy

eact, Pt e

The following sections discuss student
performance at each anchor point on
the scale and provide illustrative items
that characterize the historical knowl-
edge, skills, and understandings  pos-
sessed by students performing at or

LT

Prwercer e b ot e ot abve nadt deaete

above cach proficiency level. 1t should
be emiphasized that the sample iteims
presented here were chosen onlv for il
lustrative purposes and are not intended
to cover all that students ought to know
about U.S_ history.”

Fhe ehetaded s ontent and 1o mat ol the gquiesthinges toost be hepd e vre heranse N s heduded oo andict submespoe sl aesessnents

of U S hietory af drades
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LEVEL 200: Knows Simple Historical Facts

In 1988, approximately three-quarters of the fourth-grade students, 96 percent of the
eighth-grade students, and virtually all of the twelfth-grade students performed at or
above Level 200, displaying a knowledge of historical facts of the type that can be
learned from everyday experiences. Students at this level correctly identified certain
national symbols, holidays, and associated traditions, although they appeared to be
unaware of the historical roots of these symbols and traditions. Sample items that
were answered correctly by most students at this level are provided below.

The national bird of the United States is the

A cardinal
® bald eagle
C  bluebird

D turkey

What was the name of the ship on which the first Pilgrims came to America?

A  The Queen Mary

B The America

C The Half Moon
The Mayflower

The American Indians taught the Pilgrims how to

A build forts
make maps

B
© grow comn
D sail the ocean

Early settlers in the New World usually built their homes ncar

A swamps
B factones
© rivers

D deserts

The most important reason the United Nations was organized after the
Second World War was to help countries

keep peace

B make better roads
C  grow more crops
D  build better dams

@
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UNFMPLOYMENT DURING THE GREAT DEPRESSION
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According to the graph, in which of the following years did the United States have the
most uncemploved people?

A 193]
Ry 1933
oo
v

The historicat knowledge represented at Level 200 performance would seem 1o be
less dependent on tormal instruction than the knowledge, understandings and skills
represented at the higher levels of proficienceyv on the NAEP scale. Ttis quiite possible
that students develop the tvpes of knowledge represented at this level through such
common events as helidav cetebrations and throngh exposure to the natonal cul-
ture. For example. students pertorming b this level are Laniliar swith pairiotice
svinbols sach as the Deg and the bald cagle

Althongh students might attain this level of proficieney withoat any formal instrace-
ton in story present carcicular patterns do tend to reinforee the learning of
national svimbols and traditions. In the primary grades (Kindergarten through grade
31 some historvinstruction is commoniv introduced through reterences to holidiavs.
For exampic. the thanksgiving holiday provides an opportunity o teach about
Pilgrims the Mavtlower American Indians. and the carlv settlements  As discussed
later i this report mosttourth graders did report receiving social stadies istroe-
ton o a regulae basis. However the subject is tvpicallv given hitde time daving the
school divrelative to reading and mathematies™ Foarther imnmoststates and schools,
formal instructon in LS Instory does not hegim until ffth grade and world history is
ettt aside untl the nuddle school or junior high-schoolb vears

TR S N P TR S LI | T A I BT AN s L O B PR S Y KN EVR IR F T IS S U ENPS S NS SO SR Y SIS KRN IOC RN SN S ARSI R RN TS

IR EA I (U PR I

R IR O RTRRTRRT] T X NR TS TP PR A i R R TI E R Tl B S R P I TNV PR B P Pove g Vol e e gy Yy

T I S R I T LR A T O B S U B S VI O R T BRI BN VRO B RIS
1

18



LEVEL 250: Knows Beginning Historical Information
and Has Rudimentary Interpretive Skills

Only 16 percent of the fourth-grade students reached Level 250 — a substantial drop
from the percentage who performed at or above Level 2000 However, because
students in the primary grades tend to receive relatively limited historv instruction,
perhaps these results are to be antic pated. At the upper grades, approximately two-
thirds of the eighth graders and 89 percent of the twelfth graders performed at or
above this proficiency level in 1988. 'The following items are illustrative of Level 250
performance.

The two major national political parties in the United States today are the

Progressive and American parties
Republican and Independent parties
Democratic and Republican parties
Liberal and Conservative partics

cO= >

Benjamin Franklin was famous for being all of the following EXCEPT

A ascientist
B a writer

C aninventor
€ asailor

Dr. Martin Luther King, Jr., would have supported all of the following types of
actions EXCEPT

A boycotts
B sit-ins

© bombings
D  marches

Dear Elizabeth,

My horse is gone. In fact, all of the horses are gone. Dad and Tom rode them
south toward Georgia over a month ago. Qur whole farm is really desolate.

Mom spends all her time collecting cotton cloth and making bandages. We have
no needles, so sewing them is almost impossible.

Have you heard about the new painkillers doctors are developing in the North?

I must go now. 1 hear gunfire in the distance, and that means there will be wounded
men arriving soon,

Love, Sarzh

Sarah probably wrote this letter during the

@ Civil War

B Spanish-Amcrican War
C  Second World War

1D Vietnam War

oy o —
Q £y
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President Tincoln died tiom g

A wound reconved i a Cnal W bargie
B balle tired at hum g theata

( heart artack while making a «poecch
D Tongaliness

Whait wore the Litge cotton growang tarms of the South oalled:

A Fatiatos

R Tracs

{ Ranches
D Phintations

Students who performed at o above Lesel 230 appeared to bhe tamiliae with a
number of important historical Bigures ranging from Christopher Columbas, Paul
Revere and Benjamin Feankhin to Abrabham Lincoln and Harviet Tabman, These
students also seemed to have a developing anderstanding ol historical chronologices,
as demaonstrated by their abiling to mterpret timehnes and displaved an expanding

history vocabudam

A vast mugonitv of the eighahy ceade students- reported recenimg at least some LS
historvimstraction i the iith sinth seventh o cighth geades and mos hish school
students reported yeceiving addinonal mstaction i Tugh <chool 1 is theretore
somewhat st posimg that approsnmated one third ot the erzhithy arader s and nearhy
ot tenth ot the tweifth craders led o demonsteate g know bedee of Pistory that

went bevond spopte tact,
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Level 300: Understands Basic Historical Terms and Relationships

As might be expected, virtualhy none of the fourth graders performed at Level 300,
probably because many have nov vet been exposed to formal instruction in history.
Less expected was the finding that onlv 13 perceent of the cigbth graders and fewer
than half (46 percentl of the twelfthv graders performed at or above Level 300,
Students who reached this level of proficiency demonstrated an understanding of
historical periods and chronologies, terms, and intervelationships. ‘The sample
items below are representative of those answered correctlv by students performing
at or above Level 300,

Freedom of the press 1s a night guaranteed o citizens of the United States by the

Declaration of Independence
Prcamble to the Constitution

First Amendment to the Constitution
Freedom of Information Act

zO=>

Which i« the chronological order of the following people’s participation in the
oivil nghts movement, trom carhiest 1o latest!

I Dr. Martin Luther King, Jr.
i Jease Jackson

I11. W.ER. DuBms

v. Harriet Tubman

L1 LIV
0L IV, 1,1
v I, I
IV L, 0

Sn=>

Soldiers fighting for the South duning the Civll War were called

A unionists
M)  Contederates
C  Yankces

1Y loyahsts

Slavery m the Unmited States was dechared iHegal by a constitutional amendment
that was passed shortly after the

A Revoliutonary War
B Civil War

C Sceond Wonld War
[V Vietnam War

ERIC
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The itHustration above best supports the proposition that

the Crivil War had littde eftect on the plantation system

Southern agniculture was less efficient atter the Civil War

cotton production dechned atter the Civil War

Plantition laborers tended to establish thesr own restdences ateer the Crvil War

=

Lucretia Mot
Susan B Anthony
Ehzaberh Cady Stnton

Which of the tollowing best desenbed the pecple Tested above:

A Women as corporate presidents
B Nimncteenth-century artists

¢ Women i the nuhitary
Nincteenth contury feminists

/
(=t

12 the 18407 the wdea that the Umited States everteally should control the contiment
from ocean 1o ocean was known as

A poputar soveragnty
B the Walmor 'rovise
Caceessom

3y Mamtest Destiny
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From 1890 to 1914, congressional legislation to regulate big business was stimulated
primarily by the perception that

(A business monopolies were reducing competition

B the Spanish-American War caused many bankruptcics
C  large-scale agribusiness needed protection

D  organized crime was taking over many businesses

Which of the following most accurately describes the effect of the French and
Indian War {1754-1763) on British policy toward the American colonies?

A The British reduced taxes on the colonists to reward them for their help

during the war.

The British imposed new taxes on the colonists to help pay the dehts that England

contracted during the war.

The British encouraged the colonists to make their own tax laws for the territory

they won during the war.

D The British relaxed enforcement of taxes on the colonists because the end of the war
reduced the cost of defending the empire.

@

The document drawn up by the Pilgrims grantung their leaders the night to make
laws for the good of the new colony was called the

A Plymouth Pact

B Declaranon of Rights
C  Scparatists’ Agreement
1)  Mayflower Compact

“The American continents, by the free and independent condition which they have
assumed and mamtained, are heneeforth not to be considered as subject for future
colomzation by any European powers ”

The passage above 1s quated from the

A Treaty of Guadalupe Hidalgo

B Wchster Ashbhurton Treaty

C South Carohna Expositien and Protect
4y  Monroe Doctrine

24
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To a greater extentthan students at the lower levels of proficiency, students performing
at Level 300 had begun to master historical information. Thev seemed to be aware of
at least some of the diversity of social and economic groups in the United States,
allowing them to understand important sources of debate over government policy.
And their beginning acquaintance with such fundamental documents as the
Declaration of Independence, the Constitution, and the Bill of Rights may help them
to better understand America’s political ideals.

Students at the 300 level may also be better equipped than students at the lower levels
to think about the political, social, and economic structures that govern their lives.
Thev demonstrated some knowledge of change over time, including factors that
influence economic opportunity, and they seemed to know a little about the nature
and purposes of business and labor organizations. In addition, they appeared to
recognize cause-and-cffect relationships of the sort that influence govermment policy
and business plans.

LEVEL 350: Interprets Historical Information and Ideas

Students performing at the highest proficiency level on the NAEP scale displaved an
understanding of U.S. historv that was both broader and deeper than that of students
at the lower proficiency levels. They scemed to be aware of some of the problems and
conflicts in our democratic society — for example, poverty and diserimination — and
also appeared to be developing a knowledge of the historical context of U.S. foreign
policy. Almost none of the fourth- or eighth-grade students and only 5 percent of the
twelfth-grade students performed at or above this level in the 1988 assessment. The
following sample items were answered correctly by students performing at Level 350.

Jane Addams founded Hull House in Chicago in 1889 pnimanly to

A hulp women who wanted the vote

(B improve the community and avic hite of tie urban poor
¢ assst artists in selhing thewrr parmtings

DD provide medical care for Cival Var veterans

et

People of different religrous backgrounds scettied in the colony of Pennsylvania
chietly because

A the onginal Roman Catholic settlers wanted a more diversce colony

B its mountainous land made reizious unity impossible

© s leaders supported the idea of religious tolerance

1Y the Amencan Induans sold land cheaply to any recognized rehpions group

25
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The federal government encouraged the building of the major transcontinental
ratlroads by

A putting unemployed people to work on the railroads
B paymg high salaries o railroad workers

©  mving rarleoad compantes land grants as subsidies
D selling supplies to ratlroad companics at a low price

Which of the tollowing was accomplished during the Reconstruction Era:

Corruption in state and local government was mostly ended.
Much new business was brought to the South.

Good feelings were restored between the North and the South.
Legishition provided some citizenship rights for Black people.

Qn=>

What do Glona Steinem, Betty Fricden, and Kate Millett have i common?

A} They have all written hooks and articles 1in support of the women™ movenient,
R They were the only women in the United States Senate i 1986,

¢ They led the fight agamst the Equal Rights Aniendment.

0 They have been leaders of the aivil rights movement,

Formal diplomauc ties between the Unired States and the Peaple’s Republic of China
were established durimg the presidencey of

A Dwight D Ersenhower
B john b Kennedy

C  Lyndon B Johneon

1y  Richard M. Nixen

26
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When Theodore Roosevelt said, “Speak softly, and carry a big stick,” he was warning
other countries not to interfere in which of the numbered arcas on the map above?

Al
® 1

C m
D IV

Students who achieved Level 350 seemed to have learned something about the social,
cultural, religious, and regional diversitv of the American people, and 10 have gained
an understanding of national ideals and traditions such as equality, opportunity, and
tolerance. This knowledge may help them to understand the controversies associated
with current political, social, and economic issuces.

Students performing at Level 350 appeared to be tamiliar with some of the classic
texts of American history, enabling them to better comprehend the roots of various
institutions in this country. Their knowledge of important political movements of the
past is likely to help them recognize new ideas in contemporary debates and to reflect
on the causes and directions of current political trends. Further, an awareness of the
international context of American political and cconomic affairs mav allow these
students 10 place new events in context and evaluate their significance.

27
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Summary

Almost all students, including those in grade 4, seemed to have a basic knowledge of
our rational svmbols, holidavs, and associated traditions, but far fewer displaved a
more detailed knowledge of U.S. history. Only 16 percent of the fourth-grade students
demonstrated a knowledge of history bevond what might be gained from evervday
exposure to our national culture, although these performance results may not be
surprising given the limited attention given to history in the primarv grades. It is
perplexing, however, that onlv two-thirds of the eighth graders displayed a knowledge
of beginning historical information and a grasp of rudimentary interpretive skills.
Because most eighth graders reported having at least some U.S. history instruction in
grades 5 through 8, one might reasonablv expect these students to be familiar with
important historical figures and events.

Most students graduating from high school appeared to know the identities of some
of the major figures who have shaped our nation's history, and to understand
something about the chronology ofimportant historical events and persons. However,
the majority displaved considerable gaps in their understanding of the American
past. For example, fewer than half the high-school seniors were familiar with the
contents of the Constitution and the Bill of Rights — information vital to understanding
the basis of civil rights and the tradition of liberty in this country.




CHAPTER TWO

U.S. History Proficiency
for Demographic
Subpopulations

LTHOUGH THE NAEP data

cannot establish cause and

effect relationships between

variables such as gender,

race/ethnicity, and region of
the country on the one hand and aca-
demic performance on the other, the as-
sessment data do provide important
clues as to the social, economic, home,
and school conditions that may affect
students’ educational achievement. Nu-
merous studies, including NAEP assess-
ments in other curricular areas, have
found noticeable differences in achieve-
ment between males and females, as well
as among students of various racial/eth-
nic, regional, and other population sub-
groups. The NAEP U.S. history assess-
ment is no exception. The differences in
U.S. history proficiency detailed in this
chapter provide an opportunity to fur-
ther investigate some of the factors that
appear to be related to students’ aca-
demic performance.

\'}

It should be noted that the average profi-
ciency results mask variations in per-
formance among students in any given
grade or subpopulation. Thus, for ex-
ample, while White students performed
better than Black students in the assess-
ment on average, there are some White
students among the least proficient in
U.S. history and some Black students
among the most proficient. Information
on the distributions of performance for
the nation and various subpopulations
is provided in the Data Appendix.

Average U.S. History Proficiency by
Gender, Race/Ethnicity, Size and
Type of Community, and Region

Information on the average history pro-
ficiency of students across the nation and
those belonging to subpopulations de-
fined by gender, race/ethnicity, size and
type of community, and region of the
country are presented in TABLE 2.1.
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!
Average U.S. History Proficiency IHE NATION'S |
TABLE 2.1 for the Nation and Demographic ~ REPORT frogmp
Subpopulations, 1988 =
AVERAGE PROFICIENCY |
GRADE 4 GRADE 8 GRADE 12
NATION 2206 (0.9) 263.9(0.7) 295.0(1.0)
GENDER
Male 2229 (12) 2662(1.0) 2985 (1.3)
Female 218.2 (1.0) 261.6 (0.8) 291.8(1.1)
RACE/ETHNICITY |
| White 2275(1.0) 2704 (0.8 301.1(1.2) |
| Black 199.5(1.9) 246.0 (1.5) 274.4 (1.7)
| Hispanic 2027 (1.7) 2443 (19) 273.9(1.8)
|
; SIZE AND TYPE |
F OF COMMUNITY :
| Advantaged Urban 2369 (2.6) 275.9(2.0) 307.8 (3.0) |
| Disadvantaged Urban 198.2 (2.2) 246.2 (2.1) 273.8(3.2) i
| Rural 2200 (2.6) 266.8 (3.4) 296.2 (3.8) '
‘ REGION |
Northeast 2226 (2.2) 270.1 (1.5) 295.9 (2.5) }
Southeast 2155 (2.1 258.0 (1.8j 289.2 (1.5)
Central 2238(1.5) 2653 (1.7) 297.9(18)
West 2207 (19)  2628(15) 2955 (17)

STTA CrI0s are presented 10 par of o enes
of each popuation of i terest povetta,

ran hie said with Q5 percert cortanty that the svetage profuoercy

v standdr b errorn ot the e linated value Note More detaie nformahon

At ene wabpnopulat orn Can b f0 i the Proced son Appendin

Students’ average US, history proficiency
appears to grow steadily across the
grades. This pattern of improvement as
students progress through school was
consistent for each of the subpopula-
tions studied.
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Similar 1o the findings in several other
subject arcas assessed bv NAEP, males
tended to outperform females, and White
students tended to outperform Black and
Hispanic students,
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Those attending schools in advantaged
urban communities had average U.S.
history proficiency that was considera-
bly higher than that of students attend-
ing schools in disadvantaged communi-
ties or rural areas. Students in the South-
east performed slightly less well than
their peers in other regions, on average.

Levels of U.S. History Proficiency by
Gender, Race/Ethnicity, Size and Type
of Community, and Regio~

Gender. Therce is a rowing body of evi-
dence that traditional sex roles affect
school behavior and learning patterns.
Males appeared to perform better than
females on previous NAEP assessments
in mathematics and science.  In addi-
tion, in NAEP's 1986 assessment of high-
schoo!l juniors’ factual knowledge of US.
history, there were large differences in
the performance of males and females,

with males correctly answering more of

10

the assessment questions than females,

In the results from the 1988 U.S. history
assessment, males outperformed females
at all three grades, but the ditterences
were not large.  Similar patterns were
found in the 1988 civics and geography
assessment results, where twelfth-grade
males performed better than their fe-
male peers. !

FIGURE 2.1 presents the percentages of
males and females who performed at
cach of the four levels of proficiency on
the NAEP historvy scale. The results indi-
cate that the differences in performance
between males and females were more
pronounced at the higher levels on the
scaie, especiallv at grade 12, Ten per-
cent more of the twelfth-grade males
reached Level 300 than did the females
(31 percent compared to 41 percent,
respectively), and nearly twice as many
males as females reached Level 350 (7
percent compared to 3 percent, respec-
tively).

Nearly a third of the eighth and twelfth graders reported reading less
than five pages each day, and their average U.S. history performance
was lower than that of their classmates who reported a greater

amount of daily reading.
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Race/Eihnicity. The NAEP assessments
in other subject arecas have revealed con-
siderable performance  ditfferences
among students belonging to difterem
racial ethnic groups. The 1988 US. his-
torv assessment results reveal a similar
pattern of disparities among the three
groups analvzed separately by NAEP:
White, Black, and Hispanic students. Ons
average, White students tended to per-
form better in the assessment than Black
and Hispanic students, while the latter
two groups tended to perform coimpara-
blv. At cach grade. the average profi-
cieneyv of White students was 21 to 28
scale points higher than that of minority
students.

Asshownin FIGURE 2.2 as carlvas grade
4, a large discrepancy existed betuween
the performance ol White students and
that of their minoritv. counterparts
Whereas 85 percent ot the White fourth
gradoers pectormed at or above the Tow-
est proficicncy level - demonstrating a
familiaritv: with owr nation s svimbol:..
holidavs  and 1eaditions - onh about
half of the Black or Hispanic studonte.
did so.

The pattern ol dispacities that was evi
dent at giade 4 continued at grades 8
and 12, About threc-quarters ol the A hite
cighth graders attained Level 250 or bet
ter, compared 1o less than hall ol the
Black or Hispanic students, similarih at
grade 12, abont one-hall of the \White
students pertormed at or above Lavel
300, compared to fess than one quarte
of their nunoriy counterparts.

Size and Type of Commumnity. \When
differences in educenonal achievemens
and opportunity are anahozed. students
lactor otten
NALP s mformation on the

SOCTOCCOnoONNe statis s g
considered
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relationship between stadents’ history
proficicney and the types of communi-
ties inwhich thevattend school presents
an opportunity to explore the iink be-
nween sociocconomic circumstances and
cducational pertormance.

FIGU RE 2.3 depicts the levels of Uls. his-
tory proficieney achieved by students
attending school in three commnmity
advantaged urban communi-
ties, disadvantaged arban communities,
and rural areas.  (Definitions of these
community tvpes are provided in the
Procedural Appending As shown previ-
oush i Table 2.1, students attending
school in advantaged urban communi-
ties tended 1o outperform students at-
tending school in rural arcas. who, in
turn tended to perform better than stu-
dents attending school in disadvantaged
urban communities.

SOttiiigs:

Region. FIGURL 2.4 presents informa-
tion on the levels of proficiencey attained
by students from each of the four re-
20ns ol the country. As was evident in
the inerage proficiency results students
i the tended 1o pertorm
somew hat less saaell than students in the
other regions evenat the lower perform-
ance levels. Tor example 69 pereent of
the tourth graders from the southeast
pertormed at ar above Level 2000 com-

Southenst

paved with threcquinters or more of
the donrth graders i the other three
At the cighithe
more than tao-thiuds of the

regions of the countiy,
sirade Tevel
students attending school in other e
Zrons attamed Level 250 compared with
Gl percent ol the students in the South-
cast Sl grade 12 about 10 percenttewer
studentsan the Southeast than students
imthe other three regrions attaned Leved

300,

33
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Average U.S. History Proficiency by
Home and School Background Factors

In addition 10 asking students to repont
their basic demograpnic characteristics,
NAEP requested information on a vari-
etv of home background conditions that
can plav a role in educational achieve-
ment. These included questions about
parents’ educational levels, the number
of parents living in the houschold
whether students” mothers worked. and
the availabilitv of reading materials at
home.  TABLE 2.2 presents students’
responses o these questions and their
average history proficiency.,

Average U.S. History Proficiency by

AL all three grades, students whose par-
ents had attended college appeared to
perform better in the 1988 NAEP U
history assessment than students whose
parents either had not completed or had
no education bevond high school. Stu-
dents hiving with both parents performed
somewhat better than students living
with one parent. and both groups had
considerably higher proficiency, on av-
crage, than students living apart from
both parents. When the performance
results are viewed according to whether
or not students’” mothers were working
outside the home itappears that achieve-
ment did not vary much. At all three

THE NATION'S

. o . . f REPORT
raBit 2z the Characteristics of Students CARD
Home Environment, 1988
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grades students who had access to a
greater number of reading and resource
materials at home had higher average
history proficiency than students with
access to fewer materials.

Homework is considered to be a joint
responsibility of schools, students, and
parents, while television viewing habits
are the responsibility of students and par-
ents. NAEP asked students to provide
information on their engagement in these
activities, as time spent watching televi-
sion may detract from time available for

homework. TABLE 2.3 presents the per-
centages and proficiencies of students
who reported spending different
amounts of time doing homework and
watching television.

Similar to the results in other subject
areas assessed by NAEP, the average U.S.
historv performance of eighth and
twelfth graders tended to increcase with
the amount of time spent on homework
cach dav. At grade 4, however, this pat-
tern was not consistent.

Average us. Hnstory Profi iciency THE NATION'S
TaBLE2.3 by Time Spent on Homework REPORT Irwep]|
and Televasnon Vlewmg 1988 = |
—I1IN ;
GRADE 4 _ cRAD_E_ 8 GRADE 12 |
PER-  AVERAGE PER  AVERAGE PER-  AVERAGE ‘
CENT  PROFICIENCY CENT PROFICIENCY CENT  PROFICIENCY
TIME SPENT ON
HOMEWORK EACH DAY
None Assigned 16.9 2236 (1.5 5.3 253.4 (3.0) 88 280.7 (2.0
Don't Do 39 2090 (3.4) 63 247.2 (2.3) 93 2916 (2.5)
1/2 Hour or Less 358 2216 (1.2) 19.7 264.2 (1.5) 212 2954 (1.1)
1 hour 27.8 ?¢.3 2 (1.2) 41.8 2657 (09) 317 2956 (1.4)
More Than 1 Hour 177 2146 (1.7 -
2 Hours 19.0 267.9 (1.2) 18.8 299 4 (1.6)
More Than 2 Hours 79 2672 (1.6 10,1 202.4(35)
PAGES READ EACH DAY IN SCHOOL AND FOR HOMEWORK
5 Pages or Fewer 22.1 2130 (1.5 32.7 2572 (1.0) 308 286312
6 to 10 Pages 231 2208114 28.7 266.8 (1, O) 250 2924 (1.3)
11 to 15 Pages 155 2263 (1.4 17.2 2689 (1. 151 2973(1.5
16 to 20 Pages 165 223.2(1.7) 10.0 2672 (1 8) 116 :01.8(1.5)
More Than 20 Pages 22.8 2223 (1.6 11.4 2688 (1. 174  309.6 (2.7)
TIME SPENT VIEWING TELEVISION EACH DAY
0to 2 Hours 326 222€ (13 29.4 2696 (1.6) 527 £99.0 (1.8
3te 5 Hours 407 2255 (1.2) 544 2650(1.3) 409 2933(1.5)
6 Hours or Mare 267 210.8 (1.3) 16.2 2511 116) 63 2767 (1.9
Lo f Al e TN R e e LRI VS L R T L I 10 L 1 BELNERT S SRR B v T
cant fen G b ey tend gl ke NOTE 1 ST e g e e e
ot AT Tyt Thg
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High-school seniors’ U.S. history achieve-
ment also appeared to increase with the
number of pages renortedly read for
school each day. Perhaps the most strik-
ing aspect of these data are the large
percentages of students at grades 8 and
12 who reported doing small amounts of
reading for school. Nearly a third of the
eighth and twelfth graders reported read-
ing less than five pages each day, and
their average U.S. history performance
was lower than that of their classmates
who reported a greater amount of daily
reading.

At the fourth-grade level, U.S. history
achievement did not appea: to vary with
the amount of television viewed until the
amount reached six hours per day or
more. At grades 8 and 12, the more
television viewed, the lower the students’
average proficiency. Similar to the results
at grade 4, however, the impact did not
appear severe until the amount of viewing
reached at least six hours daily. It is

interesting to note that the amount of
television reportedly watched by these
students decreased across the grade
levels.

In addition to asking students about their
demographic characteristics and their
home environment, NAEP gathered in-
formation from twelfth-grade students
on the characteristics of the schools they
attended and their plans after high
school. TABLE 2.4 provides information
on the relationship between these vari-
ables and U.S. history proficiency.

High-school seniors who reported that
they were in an academic program per-
formed substantially better in the assess-
ment than those who said they were en-
rolled in general or vocational-technical
programs. Similarly, students who
planned to attend a four-vear college after
they graduated from high school outper-
formed those who planned to work or to
attend a two-year college.

TABLE 2.4

| | Av_érage U.S. History Proficiency at
Grade 12 by the Characteristics of

THE NATION'S

S |

Students’ School Programs and R o [Teep
After-Graduation Plans, 1988 =5
. . . - A=A i
AVERAGE
PERCENT PROFICIENCY
TYPE OF SCHOOL PROGRAM
Academic 585 307.1 (1.2)
General 332 279.8 (0.9)
Vocational-Techrical g.3 2751 12.2)
PLANS AFTER HIGH SCHOOL
Four-year college. service academy. or university 546 308.8 (1.2)
Two-year college. or a vocational, technical.
or business school 22.3 282.8 (1.5)
Full-time work 13.7 274.2 (1.7
STandard Errurs are presented o parenitbeses b can be sadd with 9% percent Certanty that the avetage peolioen y
of eact population of eterest v owithin < 2 standard errots of the eutimated caine hote  The response
percentages for studerits plans after fagh st boot do ot totai 100 hedause SOMe stueents repurted “other plans
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Summary

The differences in US. history proficiency among various demographic subgroups
echo the disparitics in performance seen in numerous other studies, with students
from disadvantaged backgrounds tvpically performing less well than siudents rom
more advantaged environments,

A small but consistent advardage in U5, history proficiency was shovwn by males at all
three grade levels. Given similar findings among twelfth-grade students in the NAEP
civics and geography assessments, it appears that the persistent gender gap previ-
ouslv observed in mathematics and science may also be present in the social sci-
enees.

More serious are the large differences in U.S. history proficiency between White and
minority students. Only about half of the Black and Hispanic fourth-grade students
scemed to be familiar with the most basic svimbols and traditions of our country
lassociated with Level 200 performance), compared with 85 percent of the White
students.  And just 21 to 23 percent of these minority students — compared with 53
pereent of the White students — appeared to be graduating from high school with a
grasp of the tvpes of basic historical understandings associated with Level 300 per-
formance.

In genceral, students attending schools in advantaged communities outperformed
their counterparts attending rural schools, who outperformed students attending
schools in disadvantaged communities. High-school students enrolled in general
and vocational technical hign-school programs performed less well in the 1988
history assessment than did students in academic high-school programs, and those
who planned to work or attend a two-vear college after thev graduated performed
less well than their counterparts who planned to go to a four-vear college.

The association between home background factors and students’ U8, history profi-
cienev was also studied, and the results were much the same as for other curriculum
areas reported by NAEP. For example, students swwho said they lived with both parents,
whose parents had attended college, and who reported having aceess to a variety of
reading materials at home outperformed their counterparts from less advantaged
homes.

Knowledge of major political social, and cconomic phenomena in our nation’s past
is likely to attect the extent to whieh one can understand and participate in the events
of the present. Accordmgly, the weak Us. history proficiency shown by minority
students, students i disadvantaged commumities, and those in non-academically
oriented high-school pragrams may pose additional challenges to these stadents in
the vears ahead,

40

n
e



ERIC

Aruitoxt provided by Eic:

PART Il

Students’
nderstanding of
imensions of the
American Past

ART 11 OF NAEP's Report

Card on US.

achievement presents de-

tailed information  about

tourth-, cighth-, and twelfth-
grade students’ performance in particu-
lar areas relevant to the studv ot history,
as outlined in the objectives framework
for the assessment. also presents trend
results for eleventh-grade students in
these arcas from 1986 to 1988.

Objective One for NAEP's 1988 U.S. his-
tory assessiment stressed thal students

should have a grasp of the chronology of

cvents, persons, and documents most
influential within particular historical

periods. Although the “facts™ of history

— isolated events, dates. persons, and
documents -—— do not in and of them-

history

selves constitute Tuan v, swadents can-
not constrruct meaning from the narra-
tive of history unless thev know how to
deal with facts and the nature of evi-
dence.  Chapter Three discusses stu-
dents” knowledge of historical events,
persons, and documents, and their un-
derstanding of these for cight different
time periods, ranging from early explo-
ration of the North American continent
to the present era.

Objective Two emphasized that students
should have a sense ol Anerican politi-
citl, social, and cconomic life within cach
chronological period and how these in-
teract and change across time. Accord-
inglv, Chapter tour discusses students’
understanding of the political, economic,
and social patterns and developments

a1
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that form the backdrop against which
events happen, decisions are made, and

actions are taken. Their knowledge of

how these contexts differed across time
periods is also discussed.

Although the 1988 U.S. historv assess-
ment was the first conducted by NAEP at
grades 4, 8, and 12, it evolved from a 1986
study of high-school juniors’ and 17-vear-
olds’ factual knowledge of U.S. history.
Nearly 8,000 eleventh graders partici-
pated in the 1986 assessment, conducted
by the Educational Excellence Network
and The Nation's Report Card with sup-
port from the National Endowment for
the Humanities (NEH). That study was
part of the NEH Foundations of Literacy
project directed by Diane Ravitch and
Chester Finn, Jr.

In 1988, NAEP carried out both a large-
scale U.S. history assessment involving
some 16,000 fourth, cighth, and twelfth
graders and a second, smaller trend as-
sessment of eleventh graders, which
replicated most (approximately threce-
quarters) of the 1986 assessment. A total
of 105 questions on U.S. history facts were
given to a nationally representative
sample of approximately 2,300 eleventh
graders to compare their knowledge with
that of eleventh graders who were given
the same assessment questions in 1986.
The questions were categorized accord-
ing to the chronological and contextual
dimensions previously described, and
are discussed in Chapters Three and
Four to augment the results of the main
assessment,



CHAPTER THREE

tudents Knowledge

of the Chronology

of Events, Persons,
and Documents

PRIMARY OBJECTIVE of

NAEP's 1988 U.S. history as-
sessment was 1o measure
students’ knowledge of the
significant events, persons,
and documents that have shaped our
nation’s history, and their understand-
ing of when thev occurred in the major
chronological time periods of our past.
This chapter presents results for the U.S.
history items as classified from both per-
spectives -— by events, persons, and docu-
ments, as well as by the eight historical
periods specified in the objectives.

In questions on the chronology of events,
students were asked to associate events
with dates or to put events in their proper
sequence in time. For example, students
were asked to identifv the date when
Jamestown was founded and to note
which came first, the Civil War or the
California Gold Rush. Questions about
persons included identifving peoplewho

have had a role in setting the course of
our nation’s history and the nature of
their contributions. The people about
whom students were asked represented
diverse aspects of American historical
life; they included George Washington,
Alexander Hamilton, Samuel Gompers,
Andrew Carnegie, Thomas Edison,
Eleanor Roosevelt, Richard Nixon, and
Rosa Parks. In the questions on docu-
ments, students were asked to identifv
particular texts that are significant to the
American past or to recognize or inter-
pret the contents of those texts. For ex-
ample, students were asked to identify
quates from the Declaration of Independ-
cnee and to recognize why the Bill of
Rights was added to the Constitution.

Although the conceptual schemes used
by historians tend to relv on the tvpe of
history being studied, time is a distin-
guishing feature of history, and many
historical accounts are organized into
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different time periods. ‘The time classifi-
cation most frequently used in United
States historyv textbooks is based largely
on the major political events that shaped

the direction of the national government,  ment are described in FIGURE 3.1
and this was the approach taken by the

historians and historv educators who
developed the 1988 NAEP U.S. history
assessment objectives. The eight histori-
cal periods represented in the assess-

i
|
i
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FIGURE 3.1 | Historical Periods vl
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Exploration and Colonization, up to 1763: This period includes the geographic
context of the United States. the first Americans, European exploration. and
colonial development.

The Revolutionary Era, the Constitution, and the New Republic, 1763 - 1815:
This period includes the crisis in the colonies leading to independence. the
Constitution and the Bill of Rights, and the establishment of the new nation.

Economic and Social Development of the Antebellum Republic, 1790 - 1861:
Economic expansion and industrialization. political development and intellectual
and cultural life in the republic, the new west. and the problem of slavery are
included in this period.

Crisis of the Union: Origins of the War, the War. and Reconstruction, 1850 -
1877: This period includes “Manifest Destiny” and expansionism, the emerging
conflict between the North and South, the Civil War and Reconstruction, and
Constitutional transformation.

The Rise of Modern America and Worid War |, 1877 - 1920: Economic
expansion, political movements. civil rights and the Constitution, American
overseas expansion and empire, and World War | are the major topics included in
this period.

The United States. 1920 - 1941: This period includes the 1920s. the Great De-
pression, and the New Deal.

World War |11 and the Postwar Era. 1931 - 1968: World War II, the Cold War era,
political and Constitutional change. and economic, social. and political develop-
ments after 1945 are inciuded in this period.

Modern Post-Industrial Era, 1968 to the Present: This period includes post-
1968 political change. international policies anc forces, technological and eco-
nomic change, and social and cultural change.
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Changes Across the Grades in Students’
Knowledge of Historical Chronology

The following sections describe tourth-,
cighth-, and twelfth-grade students’ grasp
of the chronology of U.S. historv.  Be-
cause performance  expectations  in-
crease as students progress through
school, the difficulty of the material cov-
cred by the total pool of assessment ques-
tions administered to cach grade level
also increased for cach suceessive grade.
Thus, while an analvsis of the complete
set of questions at cach grade provides a
picture  of achievement on material
deemed appropriate for that grade level,
an analvsis of student performance on
the subsets of questions that overlapped
grades presents a picture of whether or
not students are becoming more profi-
cientwith the same material as thevymove
through school.  Therefore, the tables
provide information on the average per-
centages ol students whe gave correct
responses to all the items ina particalar
arca that were given at cach grade, as
well as to onlv those items that were
given at more than one grade ™

Chronology of Events. Persons,
and Documents

TABLE 3.1 shows the anerage pereentage
of students who responded correctly 1o
the 1988 1S, history assessment (ues-
tions on the chronology of events, per-
sons, and documents.

Forall three categories of questions the
average percentage of students who re-
sponded correctiv 1o the set ot common
items incrcased aeross the grades In
otherwords swhen perlormance is com-
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pared on identical sets of items, eighth
graders did better than fourth graders,
and tweltth graders did better than cighth
graders — as would be expected.

Chronology of Events. Although fourth
graders were asked few questions about
the chronology ot events, thev seemed to
have difficulty with all of these except
one that asked about George Washing-
ton (80 percentl. Most eighth graders
correctlv answered a question about the
time period ol the space shuttle (88 per-
centh and another about the time period
of the Declaration of Independence (75
pereentl, Students at grade 8 had the
most difficutiv placing the Cold War, the
temperance and suffrage movements, the
League of Nations, unions, labor legisla-
tion, and the growtin of statehood into
the appropriate chronological contexts.
Fewer than 30 percent were able to ei-
theridentity the dates or periods of these
events or establish their correet ehrono-
logical relationships to other historical
events

Most twelfth graders swere able to associ-
ate Watergate with the Nivon presidency
(88 percentl. but fewer cighth graders
Students al
grade 12 were also more likeh 1o know

could do so 62 percenty,

about the time of the Great Depression
75 percentt than were eighth gradeors
53 percentt. Aboul 80 percent of the
tweltth graders knew the atomic bomb
wits dropped in World War I Hoswever,
ike the cighth graders, they had rela-
tivelv hitle idea about when Congress
prssed labor fegislaton th percenti Two
other questions that gave tweltth grad-
crs particular ditficulty had o do with
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|Average Percentage of Students Responding e naniow's

TABE 3.1|Correctly to Items on Chronology of Events, REPOR frueg
|Persons, and Documents, 1988 =
it - IES X

CHRONOLOGY OF EVENTS
Ail items given at a grade

Items given at grades:
8 and 12 {17 items]

PERSONS
All items given at a grade

Items given at grades:
4 and 8 [12 tems]
8 and 12 [15 tems)

DOCUMENTS
All items given at a grade

Items given at grades
8and 12 [13 ;tems)

Total Assessment

STarCars €rorn aie [ reser e Darer it pnes
Averade pereentae oF STaoel Ty Wi

adve Coffect ferfn

events in the decade after the Cwil War
(43 pereent) and the relationship between
the Herbert Hoover and Franklin D
Roosevelt presidencies (43 percent).

Persons. (On the questions reterring to
historical figures, fourth graders had the
most difficulty identifving Adolf Hitler
(36 percent) and Thomas Jefferson 40
percent). Although 73 percent could as-
sociate Henry Ford with the automobile
asseimbly line, less than two-thirds cor-
rectlv answered other questions about
famous people. including Abraham Lin-
coln, Betsy Ross, Daniel Boone. and Paul
Revere.

Students at both grades 8 and 12 had
trouble identifving  the "muckrakers”

ot

ol be s ed wtt G5 percer toentarty that for pact set of demy of interest the
SN s E targat g errers of e estirmated vdlue

AVERAGE PERCENTAGE CORRECT

GRADE 4 GRADE 8 GRADE 12
552 (0.8) 54.6 (0.4) 60.3 (0.7)
"dterms’ 128 rtems! 125 tems]
45.2 (0.4) 62.2 10.7)
52407 583 (0.4 59.5(0.7)
T1E e C3h terns] 129 1tems;
52.4 (0.7 78.2 10.6) -
47805 655 (0.8)
de 116 503104 55010.7;
11 item) T18 tems) 128 items)
4740 3 58.8 (0.7
61.1 (0.6) 602 (0.4) 60 3 (0.6)
LAbremy 10T ey 161 temis?

steftens, Tarbell, and Sinclair (22 and 44
percent, respectivelvl, and onlv 39 per-
cent of the eighth graders recognized
Sandra Dav O'Connor, compared to 66
pereent of the tweltth graders: only 34
percent of the eighth graders associated
Franklin I). Roosevelt with the New Deal,
compared to 77 percent of the twelfth
graders; while 538 and 83 percent, re-
spectivelv, recognized the contribution
of Rosa Parks.

More than 80 percent of the high-school
seniors recognized the contributions of
Harriet Tubman, Alexander Graham Bell,
and Thomas Edison — historical figures
who tend to reappear in students’ text-
hooks trom grade to grade. But less than
halt identified the roles of John Brown,



Jane Addams, Samuel Gompers, Lyndon
Johnson, Betty Friedan, and Gloria
Steinem — figures who students are likely
to study in high school.

Documents. Students appeared to have
the most difficulty with questions about
documents. In particular, it is interest-
ing to note that twelfth graders did not
outperform eighth graders to the extent
they did in the other two categories.

Fourth graders w e only asked one
document question, about the purpose
of the Declaration of Independence, and
41 percent answered it correctly. Eighth
and twelfth graders alike were most
successful on an item about the 19th
amendment (86 and 93 percent, respec-
tively) and many responded correctly to
a duestion about the purpose of the
Declaration of Independence (71 and 78
percent, respectively).  Three-quarters
of the eighth-grade students correctly
attributed the “I Have a Dream . . " quote
to Martin Luther King, Jr.

About half the eighth graders responded
correctly to questions concerning the
First Amendment. the Preamble to the
Constitution, the Articles of Confedera-
tion, and the reason for the Bill of Rights,
Approximately half the twelfth graders
recognized the policies established by
the Monroe Doctrine and the basic con-
tent of George Washington's Farewell
Address. On the other hand, onlv about
one-third of either the ecighth or the
twelfth graders recognized a quote from
the Declaration of Independence orwere
tamiliar with the contents of the Eman-
cipation Proclamation.  Eighth and

twelfth graders’ performance varied
greatly on three questions concerning
major court decisions — Plessy v.
Ferguson (38 and 64 percent, respec-
tivelv), the Scopes Trial (28 and 42 per-
cent), and Brown v. Board of Education
(59 and 74 percent).

As discussed in Part Il of this report,
students indicated that they spent very
little classroom time working with source
materials external to their texts, and their
performance on the document questions
appears 1o reflect this picture of instruc-
tion.

Historical Time Periods

TABLE 3.2 presents the average percent-
ages of students who gave correct re-
sponses to questions on the eight time
periods defined in the objectives for the
1988 NAEP 11.5. histor  ssessment.

There were onlv two time periods for
which enough items overlapped at grades
4 and 8 to enable comparisons.”’ How-
ever, as with the results for questions
about the chronology of events. persons,
and documents, eighth graders appeared
to be more successful than fourth grad-
ers when their performance on a com-
mon set of questions was compared.
Also, twelfth graders outperformed
cighth graders aeross all the time peri-
ods by considerable margins (from about
10 to 20 percentage points).

Exploration and Colonization, up to
1763, Both fourth and eighth graders
did well on questions asking them o
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. Average Percentage of Students

i THE NATION'S
TABLE 3.2 |

Responding Correctly to Items on REPORT
- Historical Periods, 1988 CARD
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AVERAGE PERCENTAGE CORRECT
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|
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! GRADE 4 GRADE 8 GRADE 12
% EXPLORATION AND COLONIZATION. UP TO 1763
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All tems given at a grade 20T 75 8105 64 6 0.6;
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items given at grages
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identifv the Mavflower (over 90 percent
at each grade) and to recognize various
other aspects of the Pilgrims' experiences
lover 70 percent and over 80 percent, re-
spectivelv). Fourth graders had the maost
difficulty with two questions about Co-
lumbus—one on the purpose of his vov-
age (36 percent) and the other on the
names of his ships (56 percent). At grade
8, about two-thirds of the students cor-
rectlv identified when Jamestown was
founded, 55 percent seemed o know why
the Stamp Act was created, and 40 per-
cent were familiar with the French ex-
ploration of Canada. Twelfth graders
were more likelv to answer the latter two
questions correctlv (70 and 56 pereent,

respectivelvi.  Students at both grade
levels apparently had difficulty with a
question about the origins of the Ameri-
can Indians in North America (less than
60 percent responded correctly at grade
12).

To coilect additional information about
students’ understanding of exploration
and colonization, eighth-grade students
were given 15 minutes to write about
why people came to America during this
period and what thev expected to find.
The guidelines used to evaluate students’
written  responses  are presented in
TABLE 3.3, with the percentage who re-
ceived each possil ™ score,

Evaluation of Eighth-Grade Students’

TagLe 33 Written Responses to a Question on Why

THE NATION'S
REPORT

Explorers and Colonists Came to America  caro [P
— ‘b
pu—
PERCENTAGE
SCORE DESCIPTION OF STUDENTS
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Only 17 percent of the eighth graders provided responses that received the highest
ratings of 4 or 5. As illustrated below. even these responses did nor tend 1o be
elaborated and often contained grammatical, spelling, and puncivation errors.'
However, they did explain why people were interested in coming te America.

Some of these people came over for gold siler, and 1o grow tobaceo for
England. Others came over to be free to do what they wanted 1o do.,
Then others came over to explore tor England. But stll others canie
over o trap and sell fires 1o England to make some money bot Dwould
sy most people came over to be free trom the king Many were sent
over to \merica becanse England wanted to get vid of them becanse
theyv were in prison in the Pilgrams place theyv came over o get awan
from England for their own beliels that they could have freedonm of
speach freedom of religions and be friends with the Indians and set up
trie.

These explorers cam to America to get anav from the world they were
living in. Some came because it was adventurous. Others came
because they wanted jobs and still others came to have refigious
freedom. They wanted 1o Live there own lives, worship the way they
wanted, and most important be free.

Some thought there would be no troubles and were disappointed.
Many came because they would get rich off of the gold and not have the
King to tell them what to do with their monev, Al in all thev wanted
independance, gold, jobs, or adventure But ‘There were some that were
loking for o rout to asta and ran on to the new world by accident.

Phe Seperatist carne over to \encriea becaase of Belrieonus Freedon,
Phev hoped to tind aoplace where the condd scttle: And bo dree of British
linle,

Pl Dosnadesns Conrggnarie o anrpe oo bos \erretsea i oy tor eioldiootinse bt (o
/

s ke tonec They hojed o tiendd sold fike 1he Sproshe Lad doundd o

Contral & Sonath Vinver e
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Fiftv-nine percent of the cighth graders wrote rather brief responses that included
several reasons for coming to the New World. Popular reasons given included the
explorers” search for gold and the colonists” desire tor religious freedom. Examples
of papers receiving a 3 rating are shown below.

When other people came some were lookig for gold so they could pe
rich. s nne were looking for jrecdon from there leaders who weren
cood leaders, some came to getavway from war. some could have come

Jorust fjood and clothing,

People came 1o America to live because itwas a free country and the
wanted to be frec inen, They came to \merica in hope to find gold and
trade because they needed monev and supplies. Thevawere hoping 1o
find people 1o trade goods with then and so that they could have a
hetter life and also because they wanted to be free and live in ¢ free
COuntn

Colurmbus and the other people were looking for viaubles, looking for
diflerent people to meet. To find natural rescorces like food shelter
and clothig, Thev thought the world was flat and found it was round.
Lhevwanted 1o studie and analized there discorives o name the place
they discorved and to make good use of i, As building towns, planting
crops and ete. Look for gold and any other treasures they could find
and bring it back where they caune from and starct all over again.

Approxituately one-fitth of the students in grade 8 capplied onlv one reason for
exploring or settling in America. The tfollowing responses are characteristic of these
papers which were given a 2 rating

Thevwanted o come live here [or peace and theyv wanted to come here
because it was anew place. When Columbas. Carter. and Hodsen
came thevdidn't know that it was Armerica,

Becanse their area was o crowed. Their were no jobs for them, Then

hope to find freedom.

Because they wanted to find many different ideas & things about
Arnericas Columbus jor example wanted o find g Northaest Passage 1o
the Ovient Several times he geied bagt he never toand it The times he

oughi he fad found it 1t never was.

o 51
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Although 95 pereent of the eighth grad-
ers provided at least one reason why
cither the explorers or colonists came 1o
America, the brevity of most of their re-
sponses is quite striking. As deseribed in
Part 111 of this report, 40 pereent of the
students at grade 8 reported that they
had studied exploration "a lot” and 46
percent reported "a lot” of studv about
Coelonial America. Why, then, could only
17 percent of the eighth graders provide
two or more claborated reasons why the
explorers or colonists came to America?
It mav be as much a matter of writing
habits as inadequate knowledge. As de-
scribed in the final chapter of the report,
students at grades 8 and 12 reported that
tests, quizzes, and short answers to ques-
tionswere frequent activities in their U8,
history instruction. Thus, it may be that
students were quite used to providing
small picces of information, as reflected
in the responses rated 2 and 3, but were
much less accustomed 1o wWriting ex-
tended thoughts.

The Revolutionary Era, the Constitu-
tion, and the New Republic, 1763 to
1815. With the exception of a question
about George Washingion on which thev
performed well, fourth-grade students
appeared less familiar with events in this
time period than in the previous time
period.  For example, onlv about half
could identifv the contributions of Ben-
jamin Franklin or Betsy Ross and fewer
than half correctly answered o ques-
tions about the Declaration of Independ-
onee.

Fighth-grade students aiso had siightiy
more ditficulty with questions on this
time period than with questions on ex-
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ploration and colonization. For example,
onlvabout half correctly answered ques-
tions about the Articles of Confedera-
tion, the Lowsiana Purchase, and the
Preamble io the Constitution.

Twelth-grade students did best on itene
that asked about the circumstances of
the Boston Fea Party (82 pereent) and the
location of the faomous witch trials in
dalem (81 percenti, and more than 70
percent correcthy answered  questions
about the Declaration of Independence.
However, onlv about half recognized
Patrick Henry's famous quote or the
import of  Washington's Farewell Ad-
dress, and even fewer scemed familiar
with Paine’s Common Sense (39 percent).

Economic and Social Developmen
of the Antebellum Republie, 1790 to
1861. Hourth-grade students seemed to
have difficulty with the few questions thev
were asked about this tirie period. For
example. only about one-third appeared
to be familiar with the Industrial Revolu-
tion.

Atgrades 8 and 12, there were widde dis-
paritics in performance on items about
the cconomic and social development of
the Antebellum Republic. For example,
cighth graders appeared to know about
the California Gold Kush (83 pereent),
but not about mass production (28 per-
centi or Brigham Young (38 percent).
Twellth graders appeared to know thal
colton was unmportant te the South (78
percenttand about the struggle for inde-
pendence i Texas (86 percent), but not
about pulhification U6 pereent. the Se-
neca Falls convention (27 percent), or
the- War of 1812 tdo pereent,
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Crisis of the Union: Origins of the
War, the War, and Reconstruction,
1850 to 1877. Although fourth-grade
students were only asked a handful of
questions about the Civil War era, the
results suggest that their acquaintance
with this time period is generally con-
fined to Abraham Lincoln and the issue
of slavery (50 to 60 pereent gave correct
responscs to questions on these topics).

Although they displaved a greater famili-
arity with Lincoln and the slavery issue,
eighth and twelfth graders also scemed
to have difficulty with questions on the
Civil War cra. For example, fewer than
half of the eighth graders demonstrated
knowledge of sceession or the signifi-
cance of the Mason-Dixon Line, justone-
third recognized the purpose of the
Emancipation Proclamation, and only
onc-fourth correctly identified the pri-
mary reason for the Civil War. At grade
12, about three-fourths of the students
correctly identified Susan B. Anthonv., but
less than two-thirds indicated they knew
about secession, the Masor Jixon Line,
Manifest Destiny, or ihe placement of
American Indians on reservations, Only
20 percentof the high-school seniors ap-
peared to be familiar with Reconstruc-
tion, a finding that is supported by their
reports of the topies thev said thev stud-
icd in historv. As deseribed in Part H1,
this topic appears to receive limited
emphasis.

The Riss: of Modern America and
World V/ar |, 1877 (o 1920. Most stu-
dents appeared to be minimally familiar
with the historical periods between the
Civil War and the modern era, but they
displaved a particularlv weak under-
standing of the events that helped shape
our country as we know it today.

ERIC
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Fourth graders were asked two ques-
tions about recent inventors — Henry
Ford (73 percent) and Thomas Edison
(61 percent) — and one about the Statue
of Liberty (45 percent). Although most
cighth graders correctly answered the
two questions about inventors that were
also asked of fourth graders (88 and 76
percent, respectively), they had difficulty
with questions on muckrakers (22 per-
cent), the Spanish-American War (22
percentl, and the temperance and sut-
frage movements (29 percent), and on
two questions about World Viar 1 (24 and
26 pereent).

Fewer than half the twelfth-grade stu-
dents de onstrated familiarity with the
historical roles plaved by Samuel Gom-
pers, Andrew Carnegie, Jance Addams,
and Beoker T, Washington. As discussed
in the next chapter, this conveys a lim-
ited familiarity with the social and cco-
nomic activity associated with the rise of
modern America. Less than half of the
high-school seniors scemed aware of the
major political events during this time
period — in particular, the Spanish-
American War (35 percentl, two ques-
tions about World War 1 (41 and 31 per-
cent), and the League of Nations (46 per-
cent).

'The United States, 1920 to 1941, With
wo exceptions — on items about Social
scecuritvlegislation (80 percent) and Fran-
klin D. Roosevelt (65 percent) - the per-
formance of students at grade 8 for this
time period hovered at or below 30 per -
cent correct. For example, about haf
the students were acquainted with the
Great Depression and 41 percent knew
about the stock market crash of 1929,
On three questions about New Deal leg-

i
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islation, performance ranged from 28 to
41 percent correct.

At grade 12, most students scemed to be
familiar with Social Security legislation
and about three-fourths with the Great
Depression and Prohibition. Their per-
formance on four questions about New
Deal legislation varied widelv, however,
ranging from 43 to 75 percent correct.

World War 11 and the Postwar Era,
1931 to 1968. Fourth-grade students
were only asked two questions about
Werld War 11, They did well on one
pertaining to the United Nations (88 per-
cent) but not nearly as well on the other,
concerning the role of Adolf Hitler dur-
ing World War 11 (36 percent). Onlv about
one-quarter of the students at grade 8
correctly answered questions on Lyndon
B. Johnson, the Cold War, and Ameri-
can-Sovietdetente. Somewhat more than
half’ scemed to be familiar with Rosa
Parks and Brown v. Board of Education,
while somewhat less than half scemed
to know about the United States' rela-
tonship with Britain during World War
11 or the United States” concern with the
spread of communism after the war,

Tweltth graders did best on the Rosa
Parks question (83 percent, followed by
questions on the atomic bomb 80 per-
centhand Pearl Harbor 179 percent), They
were Jeast suceesstul on questions about
the Marshall Plan (30 percenty, the Great
Societv (22 percent), and American-So-
viet detente (29 percent

Modern Post-Indastrial Era: 1968 (o
the Present. Fighth graders pertorn-
ance on questions about the present era
ran the gamuat trom relativeiv weak to
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fairlv strong. ‘Thirty percent responded
correctly to a question about the illegal-
ity of Watergate. 39 percent indicated they
knew of Sandra Dav O'Connor, 62 per-
cent seemed to be familiar wath the in-
conie tax, and 88 percent knew about
the space shuttle program. Fourth grad-
ers also seemed to do relatively well on
two questions about the space program
(66 and 57 percent, respectively),

High-school seniors appeared familiar
with Watergate, as most correctly an-
swered two questions on this topic (78
and 88 percent). However, they seemed
less familiar with Richard Nixon's role in
cstablishing ties with China (34 and 56
percent gave correct responses to two
questions).  Th.ir ability 1o recognize
leaders in the women's movement also
seemed to be quite limited, as only one-
fourth recognized the names of Gloria
dteinem or Betty Friedan.

Trends in Eleventh-Grade Students’
Knowledge of Historical Events,
Persons, Documents, and Periods:
1986 to 1988

To provide some  information  about
trends in U.S. history performance, NAEP
conducted a studv measuring changes
in cleventh-grade  students’ factual
knowledge of history from 1986 10 1988,
Asubsetof the history questions given to
high-school juniors in 1986 as part of the
National Endowment for the Humani-
ties Foundations of Literacy project was
readministered at grade 11 in 1988 In
order v detect the extent to which elev-
enth graders” knowledge of various di-
mensions of tos history changed across
the two-vear period the trend questions



were classified according to the dimen-
sions previously discussed and the trend
results analvzed accordingly.

TABLES 3.4 and 3.5 present trend's in
eleventh graders’ knowledge of the chro-
nology of events, persons, and docu-
ments, as well as of the eight historical
periods. The comparisons of results be-
tween 1986 and 1988 are based on the
average percentage of students who cor-
rectly answered t e items in each cate-
gory.

- Average Percentage of Eleventh-Grade

There were no significant changes in
eleventh graders’ performance on the
items mmcasuring knowledge of the chro-
nolegy of documents, persons, and
events. However, some improvements
were evident in the results for the vari-
ous time periods. There was a signifi-
cant increase from 1986 to 1988 in the
percentage of students who gave correct
responses to questions on two historical
periods — exploration and colonization,
and the rise of modern America and
World War 1.

—— o . - - e e . B

- Students Responding Correctly |

TABLE 3.4 . to Items on Chronology of Events,
Persons, and Documents,

- 1986 and 1988

THE NATION'S
REPORT
CARD
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AVERAGE PERCENTAGE CORRECT

CATEGORY 1986 1988
CHRONOQLOGY GOF EVENTS [29 items] 52.4 (0.7 52.6 (0.6) 1
PERSONS (22 iterns] 6C.1 (0.6 €1.1(0.6) .
DOCUMENTS 112 iterns] 53.010.7) 54.6 (0.6

Total Assessment [105 items] 55.0(0.6) |
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- Average Percentage of Eleventh-Grade

Students Responding Correctly THE NATION'S

TABLE 35 ondi .
| ~ to Items on Historical Periods. ARy (Np
| - 1986 and 1988 B=

AVERAGE PERCENTAGE CORRECT

HISTORICAL_PERIOD 1986 1988

UPTO 1763 (11 items] 49.0(0.7) 51.6 (0.9)*

THE REVOLUTIONARY ERA,
THE CONSTITUTION, AND THE

!

|

|

r

|

! EXPLORATION AND COLONIZATION,
i

I

. NEW REPUBLIC, 1763 - 1815 [18items]  59.4 (0.6) 59.6 (0.5)
|

ECONOMIC AND SOCIAL DEVELOPMENT
OF THE ANTEBELLUM REPUBLIC. 1790 - 1861 (€ itemns] 54.9 (0.8) 545 (0.8)

CRISIS OF THE UNION: ORIGINS
OF THE WAR, THE WAR, AND

RECONSTRUCTION, 1850 - 1877 [11tems] 538 (0.7) 543 (0.6)
‘ THE RISE OF MODERN AMERICA
; AND WORLD WAR |, 1877 - 1920 [19items] 508 (08) 53.2(0.7)*
; THE UNITED STATES, 1920 - 1941 [13 items] 49.4 (1.0  50.5(0.8)
WORLD WAR It AND THE POSTWAR
ERA, 1931 - 1968 [23 1tems] 58.710.8) 584 (0.7)
MODERN POST-INDUSTRIAL
ERA. 1968 TO THE PRESENT [4 items] 092 {09 57.2(1.0)
Total Assessment [105items] 55.0 (0.6) 55.7(0.5)

FuEOWS AGITCant oHOre c baetwiets i 41 e T feed 010 Wl e DT pnterd o e e 1Oy e ugd ot
G5 porcent cortamty that fun eact et of S (8 it AVET PR O IR R e DI TeRD e 1

it 2t dat Lo e e gt e L i

)




Summary

Students’ knowledge of the chronology of events, persons, and documents that have
shaped our nation’s past is limited in manyv important respects.

Students’ performance did increase as they progressed through school, but the
range of knowledge and understandings displaved at each of the grades assessed still
appeared to be quite low. Thus, not until grade 8 or even grade 12, when students
have encountered certain historical information several times, did most correctlv
answer many of the questions, and even then their understandings tended to be quite
superficial.

In response to questions on the Revolutionary War era, most high-school seniors
demonstrated familiarity with the Boston Tea Party. the purpose and date of the
Declaration of Independence, and the purpose of the Revolutionary War. They also
could identify the major contributions of George Washington, Thomas Jetferson,
Benjamin Franklin, and Paul Revere.

Students’ understanding of the Civil War era seep ' relatively restricted, however.
Most scemed to know something about Abraham oln and abeut slavery, includ-
ing that slaves had no rights and tried to escape b the Underground Railroad with
the help of Harriet Tubman. In addition, they seemed to know that the Emancipation
Proclamation was issucd during this time period. Finally, they scemed to know the
importance of plantations and cotton to the South, were acquainted with the circum-
stances of the Gold Rush, and knew the nature of ‘Texas's war of independence.

ERIC b1

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

High-school seniors” grasp of the rise of modern America seemed 10 be quite strong
in some arcas but more limited in others. A majority of these students correctly
identified the major inventions of ‘Thomas Edison, Alexander Graham Bell, and
Henry Ford. Further, they showed a familiarite with the Great Depression. Franklin
D. Roosevelt, and New Deal legislation. Finallv, most seemed to know the origins of
the Statue of Liberty, could identifv what Prohibition was and were able 1o recognize
the purpose of the 19th amendment.

Most twelfth graders displaved a basic awareness of the circumstances and events of
World War IL. For example, they identified which countries the United States fought
against, knew the Atomic Bomb was dropped, were familiar with the Pearl Harbor
incident, and correetly identified Adolf Hitler. Thev also appeared to be familiar with
the United Nations,

When asked questions on the present. high-school seniors displaved knowledge of
some facts about Watergate and about the space program. Concerning civil rights for
women and minorities, they correctlvidentified Susan B. Anthony, Martin 1. King, Jr.,
and Rosa Parks. Thev also appeared 1o be tamiliar with the nature of the Brown .
Board of Education court decision.

Although there appeared to have been some improvement in eloventh graders’
knowledge of two time periods — exploration and colonization. and the period from
1877 10 1920 — the overall results of the trend study indicated little change in these
students factual knowledge of US. history,
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CHAPTER FOUR

Students Knowledge
of Historical Contexts

S SEEN IN THE PREVIOUS
chapter, an awareness of
historical chronology and a
familiarity with major fig-
ures, locations, documents,
and events in our nation's history pro-
vides a basis for making sense of the
past. Another of the important goals of
U.S. history education is to help students
understand how various spheres of
American life have changed and inter-
acted across the centuries. The 1988
NAEP history assessment was designed

to measure students’ knowledge of three
historical context areas:

B political hfe;
® economic life; and
B cultural, social, and family life. '*

This chapter discusses students’ under-
standing of these historical contexts,
which influence the ways in which people
live and work, regions develop, and
events occur.  FIGURE 4.1 defines the
aspects of cach context arca that were
emphasized in the assessment. ™

" The assessmient also metuded a smalt set of questions measurimg students awareness of the history of ideas that bine influenced

American polities hut the number of these questions was insutticient to provide a separate measure af students knowbedge of

intelfectuat histor

"Educational Testing servce, TS History Obgectives: TO88 Wssessiient Primseeton. N Edacanonal Testmg Serviee National Assess-

ment of Educational Progress 19871
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FIGURE 4.1 Definitions of Historical Contexts REPOAT frump
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Political Life

B  major international conflicts, wars, and agreements that have
defined the borders and affected the security of the United
g States

®m the development of the primary institutions of American
government, including the Congress, the presidency, the courts,
and the state governments

® the major political ideas and principles that have shaped
American government and politics, and of the political parties
through which citizens have sought to put their ideas and their
desires into effect

® the key political leaders. presidential initiatives, congressional
legislation. and court decisions that have influenced the course
of domestic and foreign policy

Economic Life

® the growth of key business, labor, and government institutions
and their changing roles

® the shift from agricultural to industriai to service employment
and the growth and development of the labor force

® the important economic trends and crises that have occurred
throughout the history of the United States, and how these
have affected ordinary people

® the role of governmental policies concerning economic activity

® the important technological innovations that have influenced
the productivity and lifestyles of Americans
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FIGURE 4.1 . continued REPORT
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Cultural, Social, and Family Life

® the history of the peoples who make up the American population,
and their arrival through migration, immigration, and enslave-
ment

® the ways in which differing philosophies about life have contrib-
uted to our variegated national culture. and the manner in which
these have changed for various groups over time

® the traditions of civil and individual liberties and equality of op-
portunity. and the historical conflicts over extending liberties to
racial and ethnic minorities and to women

B the traditions of responsibility of the rich for the poor. of the able-
bodied for the physically challenged, and of the members of a
family for one another

® the importance of various religious traditions and of religious
freedom in American life

® the tensions that have sometimes arisen among social and cul-
tural groups. and the ways in which these have been resolved

® the family's role in passing traditions and ideals from one genera-
tion to the next, and changes in family structure and values

The remainder of this chapter provides a detailed account of students’ understand-
ing of political, economic. and cultural, social, and family life. The initial sections
describe the performance of fourth-, cighth-. and twelfth-grade students in cach
content area, based on the main 1988 assessment results. First, the development of
students’ context arca knowledge across the grades is discussed. The sections that
follow are illustrated with examples of items on which students pevformed best and
worst.  Finallv, trends in eleventh-grade students” knowledge of historical contexts
are discussed, based on the special NAEP survey conducted in 1986 and 1988, (The
nature of this trend assessment is discussed m the introduction to Part 11 of this
report.)
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Changes Across the Grades in Students’
Knowledge of Historical Contexts

grades in students’ knowledge and un-
derstandings.  TABLE 4.1 presents the
average percentages of students who
responded correctly to the context items
given ateach grade and to the items given
at more than one grade.

Some of the items in each context arca
were given at more than one grade to
permit an analvsis of changes across the

——e

Average Percentage of Students

Responding Correctly to Items on THE NATION'S

REPORT

TABLE 4.1

: . CARD [ oup
Historical Contexts, 1988 =l
e o Y
AVERAGE PERCENTAGE CORRECT
GRADE 4 GRADE 8 GRADE 12
POLITICAL LIFE
All items given at a grage 552 (0.7) 552(0.4y 572 (06)

ltems given at grades:

115 ttems]

(71 1tems]

182 items]

4and 8 [15 items] 552 (0.7 79.4 (0.5) :

8 and 12 {41 iterns] 47.4 0.4 €620 (0.6
ECONOMIC LIFE
Ail iterns given at a grade 642 (0.6 65.2 {0 4 686 (0.6)

items given at grades:

Pl iterns)

12 terns!

132 tems)

d4and B [13 items) HA2(06) 8370w

8 and 12 [20 items] 57704y 71306
CULTURAL. SOCIAL, AND FAMILY LIFE
All ttems grver: at a grade LB 07 81804 59507

CHE e LT e CAT ey
Items given at grades:
dang 8 [16 items) 626107 794105
Band 12 (271 items)] 44604 626.07)
Total Assessment 61.1(06) 602(0.4) 603({06)
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Although students’ knowledge of politi-
cal, economie. and cultural history did
appear to increase as they progressed
through schooi. students at cach grade
— and particularly those approaching
high-school graduation — knew less
about history than might be desired or
expected. Fewer than two-thirds of the
twelfth graders gave correct responses
to the political and cconomie history
questions that were given at both the
eighth and twelfth grades.

The Histornical Context ot Political tate

Tomeasure fourth-. cighth-, and twelfth-
grade students” knowledge of politicat
life, the assessment included questions
on some of the most important svinbols
leaders, and events in the political his-
torv of the United States.
cighth-grade students. for example, were
asked to identitv the purpose of the
United Nations, the first president of the
United States, the two major political
parties. and the intent of the American
Revolution. Fighth- and twelfth-grade
students were asked more challonging
questions concerning a refatively wide
range ol
ments. and policies. For example they
were ashed to identity specitic U8 tor-
cigr. policv events after World War 11 the
factors that precipitated the War of 1812
the contents of the Articles of Contedera-

Fourth- and

documents. political move-

ton and the Limancipation Proclama-
tion, and the nature of the Watergate
incident,

An exannnation ot the poitical mstor
items on which students pertarimed best
and worstviclds some iateresting obser
vations fourth- and eighth-girade stu-
dents alike performed hest on questioins

asking them to identity the hiest presi

Q
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dent of the United States and 1o specify
why the United Nations was tounded.
Eighty pereent of the fourth graders and
91 pereent of the eighth graders identi-
fied George Washington as  the first
American president, while 88 percent of
the fourth graders and 93 percent of the
cighth graders scemed to know why the
United Nations was created. Most stu-
dents in the cighth grade also performed
well on questions asking them to identify
the two major political parties in this
country at present (88 percent) and to
note the implications of the 19th Amend-
ment (86 percenty,

At the other end of the spectrum, rela-
tivelv few fourth-grade students seemed
to be aware of the roles of such impor-
tant political figures as Thomas Jeffer-
son (10 percentt and Adolt Hitler (36 per-
centh Similarlv. onlv 27 pereent of the
cighth graders indicated thev knew that
Landon Johnson succeeded John F
kennedvas president of thie United States.
Faghth graders” responses to other po-
livical history questions indicated that
relatively fesw were cognizantof Lincoln's
primary goal as president (25 pereent)
the reasons why the United States en-
tered World War 126 percentr and the
consequences ol the New Deal 28 per-
centi

Paweltth graders appeared to he tamitiar
with some recent events in political his-
VMost of these students (88 percent
scemaed to know who was president of
the United States at the thme ot the Wae
tergate attanr and 86 percent wdentified

tonry

the chronology of exvents in which the
U5 dropped the atomie bomb on Ja-
pan But relatvels few recognized Great
Sociely programs 22 percentt the puar-

poses of Beconstruction 120 pereent) or
tl "
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the intent of the Marshall Plan (30 per-
cent). Onlv one-third indicated thev knew
that Richard Nixon plaved a central role
in building relations between the United
States and the People’s Republic of China.

Even given the increase across the grades
in students’ knowledge of political his-
tory, the performance of twelfth graders
remains disappointinglv low.

To measure the extent to which students
could support their views on a given
political topic, high-schoo! seniors were

Evaluation of Twelfth-Grade Students’

asked whether they believed that todav's
presidents had  greater power than
George Washington and were given 15
minutes to support their perspective in
writing.  Sixtv-one percent of the stu-
dents expressed the view that todav's
presidents were more powerful, while
39 percent took the opposite stance. A
majority of the students — 88 percent —
wrote responses that were consistent
with the position they stated. The crite-
ria used to evaluate these responses, and
the results of this evaluation, are pre-
sented in TABLE 4.2,

THE NATION'S

ol \ : .
TABLE 4.2 Written Responses to a Question REPORT [rougp]
on Presidential Responsibilities ==l
—1
PERCENTAGE
SCORE DESCRIPTION OF STUDENTS,
i T OFTECtly alswers QUESTION OF ahinwers With vague. amiliguoss, o7 Tieie 286
VARt statements
2 Lt Only OnE COrTeCt ma,of dfference and provaoes i expanistion Moy 32.0
contan 4 ok G acourate detans and aigmificant errers
3 Dty bW Gnomore (arrect rag ot (ferences or el Goly One L e 269
AHeence wth g deveoped expanation Contiare na sgreficant factage
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Just 10 percent of the twelfth graders wrote responses that were rated 4, listing and
elaborating un two or more correct differences between the presidency of
Washington's era and that of our own time. The best answers were impressive in
many respects — complex and thoughtful, even when presented in imperfect
prose. The following response received the highest rating.'®

Itis true that the presidents of today are more powertful in a sense,
While Washington and recent-dav presidents still have checks and
bhalances imposed onthem in the constitution, they cach miintain a
powerful position. Todav's presidents are faced with a much more
stratified society than that of Washington. Furthermore. the
technological gains that 1::an has achieved need to be sajeguarded so
not to destroy ourselves. These achievements require i president 1o
take power over and control them. On the other hand, Washington was
the cornerstone, he set the stage for the Presidents to follow. He
invented the banking svstem with Hamilton and set the groundrules for
the president. Since Washington's era. politics has become a word
wherein evervone becomes diplomats and hold the “ideals” of a society
within their campaign. Hence comparing the powerfidness of the both
of them become - auestion of what is “power?” In Washington's day it
was Keeping & aatios coeeiher and starting an econoniie policy with
reforms. In Heago o dndstration it is dealing with the nation’s debt.
and abiding Ir-the .o vers act in the Persian Galf while keeping
himself clean arid up' 1t ung the “ideals”™ of society, Fach one had
situations where b were poveerpd. But the stratification of a
socien like present dav Uos. regoires more control or power to keep it
running. Hence dodday s presidents aoe more ponerful,

Flhe tesponses puesented hevesere anseorihed diecty from stodeats papers Brrors have not been conected
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Responses that received a score of 3 tended to be more limited in both content and
presentation, although they did iist two or more correct differences or elaborate on
ore difference. The following examples are typical of the 30 percent of the papers
that received a rating of 3.

Then - smalfer congress smaller Senate less people to wateh has
actions. Now — more people (o answer to & walel over his (he
President's) actions. I disagree that todav's Presidents e mmore
powerful than George Washington was because todan's presidents are
natched verv carefullv by the Congress, Senate, and the people of the
ccountry. George Washington had muach more Power than the
presidents of today because the govermment wasn't as large as it is now
and because of that there were less people in the sovernment & less
committees. Today the president has litle sav so in what goes oncin the
sovernment. L nlike today George Wastungton had a lot of say so in his
government he was not only a figure head. He sweas aoman with power
i the government,

George Washington was the fivst he had to be strong and keep the
nalioin oncits feet The president of today s posertol, bt he has
George as anexample. Since one countey had he Covil War, we 2ave
more power o the president than we did 1o the states. The reason vwe
fought the civil war was because of skinvery, but the issue was who hiad
maore power: Thev both were powertul peaople, they were our
presidents, but because of the cial war, Tv.oald have 1o sin that todian's
president is more powerful, just because of the sinple fact whieh s
whe had more posver the tedeval or the statec Tlus probleny was neat
solved my George s time antl after the Civd War

... it is particularly disappointing that only 30 percent of the
high-school seniors recognized the reason for the enactment of
Jim Crow laws, and just one-quarter of these students correctly
identified prominent figures in the feminist movement of the
1970s.
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Approximately onc-third of the twelfth graders wrote papers that received a rating

of 2, in which they identified but did not explain a major difference between the

presidency of George Washington's time and that of 1odav. The following responses

are characteristic of those that received a 2 rating.

We have nuclear bombs and other kinds of weapons that where not
invented in the era of George Washington. Thev can destrov the world
in just one push of a button. George Washington was a good president,
of course, he was our first president. | don’t think he was as powerfiil
because he couldn't destroy the world with a touch of a button nor did
he have the weaponry of today.

Thev only difference now in the presidency is there is more power.
Earlier presidents had a simpler job than the presidents do now. As
vou can see the president has more power now than in our earlier
divs,

The: president is more powerful todav, because he can do the
Jollowing: 1) ban a certaun product i he wants to. 2) he can do things
that he mav want done. 3) he mav not run peoples life.

In summary, some of the responses had a refreshing directness and clarity,
and others offered a few compelling ideas. But most students did not write
responses that fulfilled the requirements of the task. Onlv 39 percent of the
twelfth graders listed at least two correct differences between the presiden-
cies of George Washington and today, or fully articulated one difference (re-
ceiving scores of 3 or 4. One may wonder to what extent these high-school
seniors are equipped to participate in political life in this country or to
advance their own views in political discussions.

The Historical Context of Economic Life

To evaluate students’ knowledge about
American economic history, students at
each grade were asked a series of ques-
tions covering such topics as the eco-
nomic motivations of explorers, the fac-
tors that influence human settlement
patterns, the identitv of vairious inven-
tors, and the chronology of major inven-

tions. Students in the upper grades were
also asked to note the significance of
certain prominent economic  leaders,
institutions, events, and policies of the
sort that are referred to every day in the
business pages of metropolitan news-
papers,
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Fourth-grade students performed best
on economic history questions that per-
tained to the history of inventions, as a
majority (from 84 to 88 percent) success-
fully identified the sequences of various
inventions using a timeline. Most also
had some success with questions about
basic settlement patterns and demon-
strated elementary map and graph read-
ing skills. However, only approximately
one-third of these young students were
able to identify the economic motivations
for Columbus’ explorations (36 percent)
and the nature of the Industrial Revolu-
tion (33 percent).

Most of the eighth-grade students (88
percent) were familiar with the chronol-
ogy of recent inventions, such as the space
shuttle, and correctly associated Henry
Ford with the rise of the automobile in-
dustry. They tended to demonstrate less
knowledge of larger economic issues,
however. Only 28 percent of the eighth-
grade students recognized the implica-
tions of mass production in the 19th
century, while 37 percent correctly iden-
tified reasons for the existence of labor
unions, and 38 percent displayed knowl-
edge of the factors that influenced the

growth of the American Federation of

Labor in the early 20th century.

Twelfth graders' performance on ques-
tions concerning the major figures and
events in American labor history was only
slightly better than that of eighth grad-
ers, as less than half (44 percent) of the
high-school seniors identified cither
Samuel Gompers or the reason thot nn-
ion membership grew from 1929 140.
Far more high-school seniors disy. .yed
knowledge of particular events in the
history of American agriculture and in-
dustry than of labor. For example, 87
percent were awarce that cotton prod.ac-

.,
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tion increased in the South between 1850
and 1860.

The Historical Context of Cultural,
Social, and Family Life

The assessment questions pertaining to
the history of American cultural, social,
and family life ranged from the straight-
forward to the more complex. Students
in the fourth and eighth grades werc
asked to define the meanings of certain
cultural symbols such as the flag and the
bald eagle, identify famous women and
Black leaders, cite some of the interac-
tions among colonists and American
Indians, identify the languages spoken
in the United States, and recognize ma-
jor events affecting civil and individual
rights. The questions administered at
grades 8 and 12, on the other hand, ad-
dressed more complex — as well as more
recent —issues and events. These older
students were asked to identify a wider
range of leaders of social reform, includ-
ing the womens’ and civil rights move-
ments; to place major events in the his-
tory of immigration; and to identify fac-
tors that influenced such phenomena as
large-scale migrations and the growth of
cities.

Fourth-grade students demonstrated a
rudimentary knowledge of American
cultural history, reflected in their ability
to identify common historical symbols
such as the Mavflower (92 percent) and
the bald eagle (77 percent). Surprisingly,
other primary symbols were unfamiliar
to many students.  For example, rela-
tively few scemed to be aware of the ori-
gin of the Statue of Liberty (45 percent)
or that Betsy Ross is identified with the
tamous flag tor the American revolution-
aries (51 percent).



Eighth graders were more successtul
than fourth graders at identifying the
meaning of different symbols of Ameri-
can cultural history, such as the stripes
on the flag (78 percent). Three-quarters
of the students in grade 8 recognized
that an American was the first to walk on
the moon, anc a slightly higher percent-
age (79 percent) appeared to know that
Martin Luther King, Jr. promoted non-
violent civil disobedience. However, when
asked about nther aspects of social his-
tory, only 35 percent correctly identified
major feminist leaders of the 20th cen-
tury, and just 28 percent recognized the
basis for the Scopes trial.

Twelfth graders demonstrated some-
what more extensive knowledge of the
civil rights movement, correctly identify-
ing the implications of the Brown v, Board
of Education decision (72 pcrcent) and
the actions taken by Rosa Parks (83 per-
cent). Approximately 65 percent correctly

indicated that one U.S. sovernment pol-
icv following the Civil War was to place
American Indians onrescrvations. Given
these understandings, it is particularly
disappointing that only 30 percent of the
high-school seniors recognized the rea-
son for the enactment of Jim Crow laws,
and just one-quarter of these students
correctly identified prominent figures in
the feminist movement of the 1970s.

Trends in Eleventh-Grade Students’
Knowledge of Political. Economic, and
Cultural History: 1986 to 1988

The eleventh-grade trend assessment
contained a series of items designed to
measure students’ factual knowledge of
political, economic, and social history.
As shown in TABLE 4.3, there were no
significant changes across time in stu-
dents’” knowledge of these historical
contexts.

'Average Percentage of Eleventh-Grade

TaBle 43 >tudents Who Responded Correctly
to Items on Historical Contexts,

1986 and 1988

THE NATION'S
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AVERAGE FERCENTAGE CORRECT

CATEGORY 1986 1988
POLITICAL LIFE (61 tems] 54.610.7) 549 (0.6
ECONOMIC LIFE [13 itemns) 620009 639 (0.6
CULTURAL, SOCIAL, _
AND FAMILY LIFE 129 1tems] 525105 537105
Total Assessment [105 itemns) 55.0 (0.6) 55.7 (0.5)
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Summary

As seen in earlier chapters, most students appcar to have learned about major
historical persons, events, and ideas by the time thev reach the upper grades, but
fewer exhibited knowledge of the interrelationships among politics, economics, and
culture.

Across the grades, most students demonstrated some familiaritv with major figures
and events in American political history, but relatively few demonstrated knowledge
of the roots and implications of specific wars, governmental programs, and foreign
policy decisions. Similarly, students’ understanding of economic history appeared to
be limited primarily to the chronology of inventions, and relatively few students at
any grade indicated thev were cognizant of the factors that have shaped the develop-
ment of our nation’s industrial and agricultural sectors, or its largest labor organiza-
tions. And although most students appeared to develop a knowledge of some key
figures and events in our nation's social history by the eighth grade, they failed to
demonstrate an awareness of major elements of American social history, such as the
women's movement.

There were e:-entiallv no changes from 1986 to 1988 in eleventh-grade students’

performance on factual questions about American political, cconomie, or cultural
historv.
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PART il

Opportunities for
U.S. History Learning

HILE DESCRIPTIONS of
students’ knowledge and
understanding of U.S. his-
tory are useful in and of
themselves, they are en-
hanced by information on the educa-
tional experiences that may influence
student performance, either for the bet-
ter or for the worse. The two chapters
that follow describe patterns of social
studies and U.S. history instruction for
students in the fourth, eighth, and twelfth
grades who participated in the 1988 as-
sessment. ‘Trend results are also pre-
sented, where available, for eleventh
graders assessed in 1986 and 1988,

Data reported by students — particu-
larly by the youngest students — may be
of questionable accuracy; however, stu-
dents’ perceptions ..re inieresting, and
viewing their U.S. history performance
in light of seli-reported background in-
formation can provide a stimulus for
educators, rescarchers, and policymak-
ers to discuss central issues and con-
cerns and to initiate further inquiries.

Chapter Five discusses the amount of
social studies and U.S. history instruc-
iion to which students said they had been
exposed across the grades. (Fourth-grade
students were asked about their social
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studies instruction, while eighth- and
twelfth-grade students were asked about
their U.S. history instruction.) Students
were asked to report the amount of so-
cial studies or U.S. history instruction
they received in their present or previ-
ous years of schooling, and twelfth-grade
students were also asked to note the
amount of time they spent each week on
homework in the subject.  Finally, the
chapter provides information on short-
term trends in history course taking for
cleventh graders.
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Chapter Six provides a window into the
content and nature of students’ history
instruction, based on students’ responses
to a variety of questions, Students were
asked to identifv the extent to which they
had studied particular topics in various
grades, as well as to summarize the types
of instructional activities used in their
social studies or U.S. history classes. The
chapter closes with a discussion of trends
from 1986 to 1988 in the instructional
activities reported by eleventh-grade
students.



CHAPTER FiVE

The Extent of Students
Social Studies and
U.S. History Instruction

ECAUSE STUDENTS' under-
standing of U.S. history de-
pends to a large extent on
their exposure to the sub-
ject, NAEP asked students
participating in the 1988 asscssment a
series of questions concerning the fre-
quency of instruction at various grades.
‘Their responses help to illuminate the
current state of history education in this
country and provide a context in which
to view students’ proficiency. This infor-
mation sets the stage for the following
chapter, in which the nature and con-
tent of history education are examined.

Frequency of Social Studies
Instruction: Grade 4

Most fourth-grade students participat-
ing in the 1988 assessment reported that
they had social studies instruction on a
regular basis. The percentages of stu-
dents citing various amounts of social
studies instruction are provided in vABLE
5.1, with the average U.S. history profi-
ciency for each group.

In 1688, more than two-thirds (70 per-
cent) of the fourth-grade students re-
ported that they had a social studies class
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FREQUENCY OF CLASSES

! Every day

Three or four times a week
One or t .0 times a week
Less than once a week

Never or hardly ever

every day or at least three times a week.
Relatively few students—approximately
9 percent—stated that they ncver or
hardly ever had a class. Fourth graders
who reported having social studies at
least three times a week had higher pro-
ficiency in history, on average, than their
peers who said they had a class less than
once a week or almost never.

There was essentially no difference in
the frequency of social studies classes
reported by fourth-grade bovs and girls,
but some disparitics were evident across
racial/ethnic  groups and regions, as
shown in TABLE 5.2,

Approximately three-quarters (74 per-
cent) of the White fourth graders reported
having social studies class either every
day or almost every day, while only 62
percent of the Hispanic students and 59

74

iy

~Average U.S. History Proficiency
TABLE 5.1 at Grade 4 by Frequency of
~Social Studies Classes, 1988

Standarc ertors afe presentad in parertheses |t car be said with 95 percerst certanty that the average proficiency of each
population of mrerest 1s within + 2 standard errors of the estimated value

THE NATION'S

REPORT
CARD [P
—|
==
PER-  AVERAGE
CENT PROFICIENCY f
453 220.7 (1.7) f
250 225.9 (2.0)
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percent of the Black students reported
having a class this often.  Conversely,
Hispanic and Black fourth graders were
somewhat more likely than their White
classmates to report that they had social
studies class less than once a week or
almost never. Given that voung students
who received more frequent instruction
tended to demonstrate  higher profi-
ciency, the lower amount of instruction
reporten by Black and Hispanic students
in grade 4 may warrant attention.,

Students in the Northeast were less likely
to repori having frequent social studies
instruction fi.c., threeto four davs aweek)
than students in the other three regions,
while weckly instruction was slightly
more common there. The percentage of
students who reported never or rarely
having social studies class was compa-
rable across the regions.



Frequency of Social Studies
Classes at Grade 4 for
Demographic Subpopulations, 1988

TABLE 5.2

NATION

GENDER

Male
Female

RACE / ETHNICITY

White
Black
Hispanic

REGION

Northeast
Southeast
Central
West

PERCENTAGE OF STUDENTS _

REPORTING FREQUENCY OF CLASSES

EVERY

DAY

453

455
451

46.2
433
43.2

304
542
46 2
a8.2

30R4
TIMES
A WEEK

25.0

26.5
23.5

27.6€
15.6
19.0

311
18.7
28.6
23.0

EVER

10R2 LESS THAN
TIMES ONCE
A WEEK A WEEK
16.2 5.0
16.1 5.0
16.4 50
15.1 39
18.2 8.4
201 7.2
26.1 5.1
141 45
12.8 42
13.3 6.0

~y
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NEVER OR
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7.0
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71
146
10.5
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Extent of U.S. History Studies: Grade 8

Students in grade 8 were asked whether
they had studied U.S. historvin fifth, sixth,
or seventh grade, and whether they had
already studied or expected to study the
subject in eighth grade. Their responses
were combined to reflect the percentage
of students who had studied U.S. historv
in at least one of the middle- or junior-
high school grades. The results are pre-
sented for the nation and demographic
subpopulations in TABLE 5.3.

Average U.S. History Proficiency
TABLE 5.3 at Grade 8 by Instruction

in U.S. History, 1988

Did you study US. history in the

fifth, sixth, seventh, or eighth grades?

NATION

GENDER

Mae
Fer gie

RACE/ETHNICITY

White
H:‘G(_I‘"

EHACEINT

REGION
Oty
Southieg
(et

W

A vast majority of the eighth-grade stu-
dents (95 percenti reported that they had
studied U S, history in at least one grade
from 5 through 8. There were essen-
tiallv no differences by gender, race eth-
nicity, or region.

Those cighth graders who reported
studving U.S. historvin grade 5,6, 7, or 8
had higher proficiency, on average. than
the 5 percent who had not studied the
subject at anv of these grades.
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Extent of U.S. History Course Taking:
Grade 12

To provide a view of students’ exposure
to U.S. history studies in high schoael,
twelfth graders participating in the 1988
assessment were asked if they had taken
a historv course in grade 9,10, or 11, and
whether they had or were planning to
take such a course in grade 12. As was
done at the eighth-grade level, twelfth
graders’ responses to the course-taking
questions were combined to reflect the
percentage of students who took a course
in the subject at any point in their high-
school career. The results are presented
in TABLE 5.4.

Average U.S. History Proficiency
TABLE 5.4 at Grade 12 by High-Schcol
Instruction in U.S. History, 1988 CARD

Did you take a U.S. history course in the

Nearhyall (98 percent) of the tweltth-grade
students reported that they had aken a
L5, history course at some paoint in their
high-school carcer, and the average his-
tory proficiency of these students (295)
was considerably higher than that of their
few peers who reported they had not
waken a course in the subject (260).

The U.S. history course-taking patterns
of twelfth-grade students grouped by
race/ethnicity, gendor, and region tended
to be highlv similar to those for the na-
tion. Whether thevwere White, Black, or
Hispanic, male or female, or from one
part of the countrv or another, the vast
majority of seniors (97 to 99 percent)
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reported taking a U.S. history course at
some grade in high school.

A related question asked twelfth-grade

students to report how many vears of

1.8, history course work they had com-
pleted in high school. Their responses
are presented in TABLE 5.5,

A vast maajority of the students in grade
12 (93 pereentd reported taking a vear op

Average U.S. History Proficiency at
TABLESS Grade 12 by Years of U.S History
Course Work in High School, 1988

YEARS OF COURSE WORK

NONE

1/2 YEAR OR LESS

BETWEEN 1/2 YEAR AND 1 YEAR
! YEAR

MORE THAN 1 YEAR

A L A T

g

F

more of history since ninth grade, and
the average history proficiency of these
students was significantly higher than
for the 7 percent of their peers who re-
ported studving the subject for less than
a vear in high school or not at all. It is
difficult to conjecture about the arop in
proficiency among students who re-
ported studving the subject for more than
one vear.
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Time Spent on U.S. History
Homework: Grade 12

To gain a sense of the amount of time
they spent learning history cutside the
classroom, twelfth graders who had
taken a course in the subject were asked
to report how much time thev spent each
week on homework for that class. Four-
teen percent of the students reported
that they either had no homework for
their most recent historv course or did
not do what was assigned, as shown in
TABLL 5.6.

TIME SPENT EACH WEEK

None

; I have homework but | usually
haven't done it

1 hour or less
2 hours

3 hours or 1*iore

! Star it erre,

(i et f

ST e et [t A, Coar ot

| “Average U.S. History Proficiency at
. TaBLES.6 (rade 12 by Time Spent on U.S History
'Homework E2ch Week, 1988

TRRTECY 1 W o BTl sy e e e b g

More than nalf the students — 57 per-
cent — reported spending an hour or
less on their historv homework each
week, while 29 percent invested two
hours or more in this work. On average,
the students who were most proficient
in the subject reported spending hree
hours or more o their history home-
work each week, while the least profi-
cient students stated that theyv generally
did notdo what work had been assigned.
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Trends in U.S. History Course Taking:
1986 to 1988

To provide infcrmation on trends in
cleventh graders’ history studies, stu-
dents participating in the 1986 and 198
NAEP history trend assessments were
asked whether or when thev had taken a
LS. history course in school Their re-
sponscs are shown in TABLE 5.7

Eleventh-grade students assessed in 1988
were no more likelv than those assessed
in 1986 to report that thev were cur-
rently taking a course in U.S. history.
Further, there were no  significant
changes across time in the pereentages

PERCENT
TAKING NOW
1986 1988
NATION Yoaod 838
GENDER
Male THT B
Fernai Vi WA S Vel
RACE/ETHNICITY
White e B2
SIRT 822 870
R SRLN /3 bk ]

Recency of U. S. History Course 1. waron's
TABLE 5.7 Work for Eleventh-Grade PORT
Students, 1986 and 1988

of students who reported that they had
taken a course in the past four vears or
had never taken a high-school course in
the subject.

Students participating in the cleventh-
grade trend assessment were also asked
to identiiy the specific history or history-
refated courses they had taken since
ninth grade. In 1988, almost all (98 per-
cent) had taken a course in US. history
by their junior vear, and about two-thirds
had taken a course in world or Western
history (67 percent).  Fewer students,
however, reported taking high-school
courses in social studies 43 percent),
geography (42 pereentd, or civies or gov-
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ernment (34 percentl. With the excep- ol the subgroups examined. In contrast,
ion of civies and govertanent course the percentage of eleventh graders re-
taking, there appeared to belittle change porting that they had taken a civies or
from 1986 to 1988 in the pereentage o government course in high school di-

students who had taken these various minished across the two-vear period.
courses, cither for the nation or for any from {46 to 34 percent.
Stmmary

Across the grades, U.S. history proficieney appeared to be positivelv refated to the
frequency and amount of social studies or 'S, history instruction reported by most
subgroups of the student population. More than two-thirds of the fourth graders
participating in the 1988 NAEP 1S, history assessment stated that thev had social
studies clazs at least three times aweek, and those who had such freguent instruction
had higher average proficieney than their counterparts who had these classes less
often.  The amount of instruction reported by fourth-grade bovs and girls was
essentially the same, and there were only slight differences across regions, but fairly
large differences were found tor students belonging to various racial ethnic groups.
Given the fact that the average U.S. history proficieney demonstrated hy Black and
Hispanic children was lower than that of their White classmates, disparities in the
amount of social studies instraction at this early grade mav warrant attention and
concern.

Agreat majority of ithe cighth-grade stadents (95 percenti reported taking history in
fitth. sixth. seventh, or cighth grade. and a similark high pereentage of the tweltth-
grade stadents (98 percentr reported taking a course in high school. The results from
NALRP s trend assessment suggest no change from 1986 to 1988 in the percentage of
cleventh graders taking U.s. Instory,

When asked how muach time thev spent on Usshistory homework, 83 pereent of the
high-school seniors stated that they spent iwo hours or less on this homework cach
week: The remaining students reported spending theee hours or more on home-
work cach week and their ineriage proficienes was higher than that of therr class-
maltes.

Itscems that most stadents receive considerable cdoeation i social studies and U8,
history by the time they graduate trom high school Overall those swho reported the
grreatest exposure to mstruction i ihe sabject demonstrated highers proficiency on
average. than stadents with moree lioited exposure,
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CHAPTER SIX

The Content and Nature
of Students’
Social Studies and
U.S. History Instruction

N ADDITION to considering the

amount of time devoted to U. S.

history instruction, it is perhaps

even more imporiant to reflect on

the quality and content of that in-
struction. Students participating in the
1988 NAEP U.S. history assessment were
therefore asked to report on what they
had studied in social studies or history
classes, and how they had studied it. This
provides a closer look at changes across
the grades in the conteni and nature of
history instruction and enablc s compari-
sons between students’ proficiency and
their exposure to various history topics
and teaching practices.

Topics Addressed in
Social Studies Class: Grade 4

In 1988, more than three-quarters (78
percent) of the fourth-grade students
reported that they had studied the his-
torv of our country in social studies class.
However, for most students, social stud-
ics instruction does not introduce the
tocused study of U. 8. history until fifth
grade.” Some states do mandate instruc-
tion in state history at the fourth-grade
level, but it is unlikelv that most fourth
oraders have been systematically exposed
to U.S. history. Rather, it is more plau-
sible that these voung students have stud-

A curneulum task force convened by the Nationas . mmission o Socal stadies i the Schoods tecenth issued o report that
examined and recommended comprehensine chunges mothe elememtary and secondary socia! studies curpeolum See Nabonal
Compussion, on Social Studhes i the Sciools Charting o Courses Socral Studues tor the 2 150 Century A Heport of the Carviculuny Lask
Foree of the National Comepmssion an Saociad Studhes on the Sehools INonembeer 1959
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ied a handful of U.S. history topics with
some frequency.

Fourth-grade students were given a se-
ries of questions that asked if they had
studied particular historv topics “a lot,”
‘some.” or "not at all.” Their responses
arc presented in TABLE 6.1. The topics
that appeared to be most commonly
taught in fourth graders’ social studies
classes pertained to the American Indi-
ans, inventurs and discoverers, the Pil-
grims, and earlv New World explorers,
as hetween 80 and 92 percent of the stu-

dents reported at least some studv of

these topics. Such topics as the Revolu-

JOPIC

EARLY EXPLORERS OF THE NEW WORLD

TaBLE 6.1 Topics Addressed in Social
- Studies Class at Grade 4, 1988

tionary War, the Civil War, and the settle-
ment of the West appeared to be taught
less often in the fourth grade, as from 34
to 36 percent of the students reported
never studving these topics.

Itis interesting to note that a knowledge
of manv of these topics was reflected in
performance at the 200 and 250 levels on
the NAEF U8, history proficiency scale,
where students demonstrated a famili-
arity with patriotic symbols and with his-
torically significant holidavs such as
Thanksgiving, Independence Dav, and
Presidents’ Dav.
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PERCENTAGE OF STUDENTS
REPORTING EACH LEVEL
OF STuDIES .
NOT

ALOT  S0ME AT ALL

26.9 53.0 20.1

INDIANS WHO FiRST LIVED IN OUR COUNTRY

PILGRIMS AND THE FIRST COLONIES IN AMERICA

GEORGE WASHINGTON AND THE WAR TO GAIN
INDEPENDENCE FROM ENGLAND

PIONEERS WHO SETTLED THE WESTERN PART
OF OLUR COUNTRY

SLAVERY AND THi. WAR BETWEEN Thie NORTHERN
STATES AND THE SOUTHERN STATES

PEOPLE WHO INVENTED THINGS «ND MADE NEIW
DISCOVERIES

485 435 B0
3.9 506 175
205 4332 362
19.2 45 5 5 ;
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Periods and Topics Addressed in
U.S. History Studies: Grades 8 and 12

To gather information on the content of
history instruction in junior high and
high school, students in grades 8 and 12

were asked to report on the extent to

N

TABLE 6.2

PERIOD OR TOPIC

EXPLORATION

COLONIAL AMERICA
REVOLUTIONARY WAR
CONSTITUTION

GROWTH OF A YOUNG NATION
WESTWARD AND OVERSEAS
EXPANSION

CIVIL WAR
RECONSTRUCTION
INDLU_TRIAL AGE

FIRST WORLD WAR

GREAT DEPRESSION
SECOND WORLD WAR

1945 TO PRESENT

HISTORY OF MINORITIES
AND WOMEN

Crade 8
Grade 12

Grade 8
Grade 12

Grade 8
Grade 12

(rade 8
Grade 12

Grade 8
Orade 12

Grade 8B
Grade 12

(irade 8
Grade 12

Grade 8
Grade 12

Grade- 8
Grade 12

Grade 8
Grade 12
Grade 8
Grade 12
Grarie &
Grade 12
Grade
Grach
Grade 8
(Girade 12

U.S. History Periods and Topics
- Studied at Grades 8 and 12, 1988

PERCENTAGE OF

which they had studied various periods,
events, and topies in US. history. Their
responses are provided in TABLE 6.2.
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45.5 43.6
38.6 551
57.5 36.2
491 483
69.2 265
68.0 30.7
34.3 46.4
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e5.1 46.4
29.3 59.7
51.3 34.6
5.9 41.6
211 72
32 56.2
36.4 56 4
24.6 273
46.4 48.6
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20.0 36
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Of the periods and topices listed, eighth-
grade students most often reported
studying about the Constitution, the
Revolutionary War, the exploration of the
New World, Colonial America, and the
Civil War; on the other hand, thev least
often reported studving about the First
and Second World Wars, the Reconstruc-
tion era, and the period from 1945 to the
present. Overall, cighth-grade students
were more likely than twelfth-grade stu-
dents to report they had studied about
cariy events and topics in American his-
tory “a lot" — specifically, the era of ex-
ploration, colonization, and the Revolu-
tionary War.

In contrast, twelfth graders were more
likely than eighth graders to report that
they had studied a lot about topics and
cevents from the mid-1800s 1o the pres-
ent, including the Civil War, the Recon-
struction era, Westward and overseas
expansion, the First and Second World
Wars, and the period from 1945 to the
present. In fact, a large majority of the
high-school seniors (from 86 to 99 per-
cent) reported atleast some study of every
topic listed.

It is disappointing that half the eighth
graders reported they had never s tadied
the period from 1945 to the present; even
at the twelfth-grade level, 14 percent of
the students reported that they had never
studied recent history, and another 58
percent reported thev had studied itto a
limited extent. It mav be no surprise,
then, that an understanding of modern
history was only evident among the small
percentage of students performing at the
highest level of proficiency on the NAEa-
historv scale.

Relationship Between Periods and Top-
ics Studied and U.S. History Proficiency

To provide 4 more general sense of the
range ol topics covered in the elemen-
tarv-, middle-, and high-school history
curriculum, and to relate students’ ex-
posure to various topics and their his-
torv proficiency, NAEP aggregated stu-
dents” responses within each grade to
the questions about topics  studied.
TABLE 6.3 compares the average per-
centages of students in grades 4, 8, and

THE NATION'S

Average U.S. History Proficiency by
TABLE 6.3 Average Study of History

Periods and Topics, 1988

A Lot of Study
on Average

PER- AVERAGE
CENT PROFICIENCY

GRADE 4 133 223427,
GRADE 8 19 2715121,
GRADE 12 A5.5 0 anlh oty
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12 who cited a lot, some, and no study of
the different social studies and history
topics, and relates these levels of study 1o
historv proficiency.

Moststudents across the grades reported
‘some” study, on average, of the history
topics and periods discussed in the pre-
vious sections of this chapter. Fourth
graders were more likelv than students
in the upper grades to report not study-
ing historv periods and topics; con-
versely, twelfth-grade students were
more likely than those in the lower grades
to report studving the various periods
and topics "a lot.”

Fourth-grade students who reported
some or a lot of exposure to history top-

U.S. Histoiy Periods

r
I
|
Il
1
)
i
!
|

Since Grade 9.
have you studied. .

EXPLORATION
REYOLUTIONARY WAR TO THE WAR OF 1812

TERRITORIAL EXPANSION TO THE CIVIL WAR

RECONSTRUCTION TO WORLD WAR |

WORLD WAR | TO WORLD WAR I

WORLD WAR 1l TO PRESENT

TABLE 6.4 = Studied by Eleventh-Grade
~ Students, 1986 and 1988

ics performed better in the assessment,
on average, than their peers who re-
ported not studving these topics. At
grades 8 and 12, the most proficient stu-
dents tended to report studving history
periods, topics, and events "a lot.”

Trends in the Periods and Topics
Studied: 1986 to 1988

Results from NAEP's history trend as-
sessment reveal several changes across
time in the percentage of eleventh grad-
ers who had studied particular histori-
cal periods, as shown in TABLE 6.4.

Eleventh graders were more likelv in
1988 than in 1986 to report that thev had,
at some point in high school, studied the
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Revolutionary War to the War of 1812,
territorial expansion to the Civil War. Re-
construction to World War I, and the
period from World War [ to World War 11.
There were no  significant  increases
across time in the percentages of stu-
dents who reported having studied the
era of exploration or the period from
World War {1 to the present.

Characteristics of U.S. History
Instruction: Grades 8 and 12

Not onlv the content of history instruce-
tion, but also the uses and quality of in-
structional time are critical elements in
history learning.  To acquire a more

thorough understanding of the wavs in
which history is taught, NAEP asked stu-
donts in grades 8 and 12 how often their
soctal studies or history teachers used
various instructional practices. For ex-
ample, students were asked how often
their teachers asked them 1o use re-
sources such as textbooks, extra reading
materials, maps and globes: asked stu-
dents to memorize, discuss, analvze, give
ralks on, and write aboutwhat they were
studving; showed films in elass; and gave
tests or quizzes. TABLE 6.5 shows the
frequency of various instructional activi-
ties reported by studentsin grades 8 and

12

Instructional Approaches Used in ;

TABLE €5

INSTRUCTIONAL APPROACH

Read material from your texthooh

Discuss and analyze the material vou have read

Write short answers 1o guest,ons

Take a test or qu:z

Give talks about what vou are studying
Memorize the material you nave read

Use maps or globes

Bead extra material not o your rongiiar fee
Wdteh maovies videoo or Simistrpe
Work on a grodp nroseet

WIte o report of thren o minrs e,

Social <:ndies and U.S. History
Classes at Cr2des 8 and 12, 1988

R

THE NATION'S
REPORT !
CARD

IIHI_E

PERCENTAGE
REPORTING
APPROACH USED
DAILY OR WEEKLY

GRADE 8 GRADE 12

it H97 :
:
K :
) 71
‘ ' 768
* -/' !
DR
AT

&7

~ -
e
,Ltqi



Q

ERIC

Aruitoxt provided by Eic:

Information from other studies suggests
that classes in historytend to be teacher-
directed, with most information coming
from lectures and films.* For the major-
itv of juninr high- and high-school stu-
dents participating in the 1988 NAEP
assessment, teatbooks seemed to be the
predominant source of information in
history and social studies classes:  ap-
proximately 90 percent of the students in
cach grade stated that they read material
from a texthook cither dailv or weekly,
Further, 46 percent of the cighth-grade
students and 48 percent of the twelfth-
grade students reported being asked to
memorize material froms their textbooks
at least weekly.

Given the central role of the textbook in
history classrooms, students were asked
how much ditficulty they had reading
their history textbooks. In each grade, 5
to 6 pereent of the stuGents reported a
lot of difficultv reading their text, and 31
percent of the cighth graders and 36
percent of the twelfth graders had some
ditficultyv. students who performed best
in the assessment, on average, were also
the mostlikel to report that they had no
ditticalty reading their social studies or
history text.

It should be emphasized that texthook-
oriented classroomsvary greatly inscope
and creativitv: in some of these class-
rooms, student discussion is limited to
recalt questions requiring short answers,
while in others, students engage in vek
debates based on material read ina text-
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hook orinformation from other sources,
There is evidence that the use of mul-
tiple sources and hterary historical nar-
vatives helps students 1o develop an
understanding of history as an interpre-
tive enterprise, and a wide array ol these
materials is often available in the class-
including primary and secon-
dary historical texts, biographies. auto-
biographies, and historical fiction.*!
However, onlyv 35 percent of the eighth-
grade studenis and 39 percent of the
twelfth-grade students participating in
the 1988 NAEP history assessment
claimed thev read extra material on his-
tory from a source other than a textbook
cither dailv or weekly.

room -

The use of oither tvpes of instructional
resources was varied. Al grades 8 and
12, tests. quizzes, and short responses (o
questions were commoniy reported ac-
tivities. In fact, more than two-thirds of
cighth graders and three-quarters of the
twelfth graders stated that their teachers
gave tests or quizzes on a dailv or weekly
Fortv-two percent of the cighth
graders and approximately halt of the
seniors stated that

hitsis.

thew teachers fre-
quenthy used maps or globes, while 31
percent and
reported watching a movie, video, or film-
strip in class at least once a week.

36 percent, respectively,

Itis
particulaviy disappointing that maps and
globes were not used 1o a greater extent,
as thev offer students the chance 1o re-
late their learning of histony and geogra-
phy content
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Writing conncected discourse on histori-
cal topics appearced to be quite rare. Ap-
proximately 70 percent of the students in
cach grade staterd that they often wrote
short answers to questions, vet onlv 9
percent of the eighth graders and 13
percent of the twelfth graders reported
that they wrote a repori of three or more
pages on a weekly basis. At a time when
there is increasing evidence that writing
is an important way to organize and in-
tegrate new information, little writing
appears to be occurring in history cla-s-
rooms. This may be explained, »* . |
part, by the demands on teac iers’ ‘o
— longer papers require mor e W
grade, and teachers may assizn them
infrequently for this reason.

Sixty-two percent of the cighth-grade
students reported giving daily or weckly
talks on what they were studying in so-
cial studies class, while less than half (47
percent) of the twelfth graders reported
doing s0 on such a frequent basis. Rela-
tivelv iew students in either grade — only

13 to 15 percent — reported working on
group projects at least once a week. 1t
therefore appears that for most students,
particularly those in high school, history
instruction mav consist primarily of pas-
sive and individual work rather than
active and collaborative projects.

Trends in Instructional
Practices: 1986 to 1988

Eleventh-grade students participating in
the trend assessments were also asked a
series of questions on the instructional
approaches used by their social studies
and history teachers. Their responses
reveal no changes from 1986 to 1988 in
the tvpes of approaches used. Similar to
the results for cighth- and twelfth-grade
students, discussed previously, eleventh-
grade students in the trend assessments
were more likelv to report reading his-
tory texthooks, memorizing material, and
watching movies, than using documents,
writing long reports, or visiting muse-
ums.

Given ~he central role of the textbook in history classrooms, students
were asked how much difficulty they had reading their history text-
books. In each grade, S to 6 percent of the students reported a lot of
difficuity reading their text, and 31 percent of the eighth graders and
36 percent of the twelfth graders had some difficulty.

Summary

Fourth-grade stadents participating in the 1988 history assessment most often re-
ported that they had studied about American Indians, inventors and discoverers, the
Pilgrims, and early New World explorers, while studies of more recent topics and
cvents were less commonly reported.  Eighth graders were most likelv to report
studies of events and topics in American historv up to the Civil War.
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Twelfth-grade students, on the other hand, were more likelv than students in the
lower grades to report studying about history topics and events that occurred from
the mid-1800s to the current era. Alarge majority (86 to 99 percent) of the high-school
students reported at least some study of each of the 14 topics listed in the assessment.
The results of the trend assessment indicate that eleventh-grade students were more
likely in 1988 than in 1986 to report studying a varicty of historical time periods.

When students’ reports on the history topics thev had studied are compared with
their average proficiency, the results indicate that proficiency is higher for students
who have studied more tupics extensively. At the fourth-grade level, students who
reported at least "some” study of various topics performed best, while at grades 8 and
12, students citing "a lot” cf study were the most proficient.

Students indicated that history instruction at the upper grades — and particularly the
high-school level — is largely confined to reading and memorizing textbook material,
watching films, taking tests and quizzes, and writing short answers to questions.
Students rarely reported the use of instructional approaches that encouraged them
to seek out, interpret, and apply their historical knowicdge — for example, working
on collaborative projects, writing longer papers, using primarv and secondary sources,
and engaging in class discussions.
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PROCEDURAL APPENDIX

A Description
of the 1988
NAEP U.S. History

Assessment

An Introduction to The Nation's Report Card

HE NATION'S REPORT

CARD, the National Assess-

ment of Educational Prog-

ress (NAEP), is an ongoing,

congressionally mandated
project established in 1969 to obtain com-
prehensive and dependable data on the
educational achievement of American
students. From its inception until 1980,
NAEP conducted annual assessments of
9-, 13-, and 17-year-olds attending public
and private schools, and it has carried
out biennial assessments since then. It
remains the only regularly conducted
educational survey at the elementary-,
middle-. and high-school levels. To date,
approximately 1.5 million American stu-
dents have participated in the NAEP as-
sessments.

Across the years, The Nation's Report
Card has evaluated students’ proficien-

cies in reading, writing, mathematics,
science, and social studies, as well as
literature, art, music, citizenship, com-
puter competence, and career and oc-
cupational development. Several of these
subjects have been assessed many times,
permitting an analysis of trends in stu-
dent achievement. In the 1987-88 school
year, reading, writing, civics, and geog-
raphy were assessed, in addition to U.S.
history. In total, these assessments in-
volved approximately 130,000 elemen-
tary-, middle-, and high-school students
from 1,500 schools across the country.

NAEP assessments are developed
through a broad-based consensus proc-
ess involving educators, scholars, and
citizens representative of many diverse
constituencies and points of view. Pan-
els of experts developed the 1988 U.S.
history assessment objectives, propos-
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ing goals that they felt students should
achieve in the course of their educa-
tion.** After extensive reviews, the objee-
tives were given to item writers who de-
veloped assessment questions to fit the
specifications set forth in the objectives.
A limited set of subject area background
questions was prepared. in addition to
the general background and cognitive
questions, to provide a basis for examin-
ing policy-relevant issues. The subject-
specific questions asked students for in-
formation on the kinds of historv instruc-
tion they had received, as well as on their
education-related activities, attitudes,
and resources.

All items for the 1988 assessment — cog-
nitive and background alike — under-
went intensive reviews by subject-mat-
ter and measurement specialists and by
sensitivity reviewers whose purpose was
to climinate any material potentially hi-
ased or insensitive toward particular
groups. Theitemswere then field tested,
revised, an. Iministered 1o a stratified,
multi-stage probabilitv sample selected
SO teat the assessment results could he
generalized to the national population.

Following cach NAEP ssessraent, the
resulls are published in reports 1t
describe patterns and trends inachieve-
mentin a given subject arca. Vhe ALY

reports are widel disseminated His-
lators. educators, and others come ed
with improving education in this « an-

try,

‘The Nation's Report Card s supparted
bv the US. Department of Education,
Office of Educational Rescareh and tim-
provement, and directed by the National

Center for Education Statistics.  Educa-
tional lesting Serviee has been the
grantee for the project since 1983, NAEP
is governed by the National Assessment
Governing Board, an independent, legis-
lativelv defined board.

The 1988 U.S. History Assessment

During the spring of 1986, the Educa-
tional Excellence Network and The Na-
tion's Report Card, with support from
the National Endowment for the Humani-
ties (NEH), conducted a study of eleventh
graders” knowledge of U.S. history.
Nearly 8,000 students participated in that
carlier studv, which was part of the NEH
Foundations of Literacy project directed
by Diane Ravitch and Chester Finn, Jr.
Most of the survey was readministered
to a sample of some 2,300 eleventh grad-
ers in 1988 to permit an analvsis of
changes across time in students’ factual
knowledge of 1.8, history,

Alsoin 1988, from January to Mav, NAEP
conducted its first U5 history assess-
ment across the grades, as it evaluated
the knowledge and understandings of
students who were age 9 or in grade 4.
age 13 orin grade 8, and age 17 orin
grade 12 As part of NAEP's vegular on-
going biennial assessment effort, the
framework for the 1988 U.S. history -
sessment was expanded  bevond  the
domain of knowledge of chronology of
people. events, and docamentsto include
two additional dimensions. The first
addressed the conteats of American his-
tory- - including political lite; economie
lite: cultural, social, and famil life: andd
mtellectual tite, The second dimension
addressed the reasoning skills necessary

Pducabonal Jestig Sooviwe Lo Heaons Ogectines 1Oas Yoaesaanestr oo o N § b atioral ot serooe Natonal A o
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1o understand how the record of the pasl
is interpreted and reconstructed. The
reasoning skills addressed in the assess-
ment represented two arcas —- reler-
ence skills and interpretation. The chro-
nology dimension used in the 1986 as-
sessment was also recast tor the 1988
the
cight time periods, rather than six, rang-

assessment; new version covered
ing from exploration and colonization to

the present.

The objectives and items for the 1988
U.S. history assessment were developed
using a broad-hased consensus process
involving universitv: professors. class-
room teachers, social science research-
crs, school administratorvs, and curricu-
lum specialists from across the country.,

Sampling. Data Collection, and Scoring

The overall structure of the T988 assess-
ment used a foeased-BIB spiral matria
designwherchy notall stadents respond
to all items in the assessment. This en-
ables broad coverage of the subject area
being assessed while nunimizing the
burden for anv one student. Each as
sessment hooklet required about one
hour.  First, students were given two
background questionnaires one e
questing genceral background intorma-
tion and the other requesting intor-
mation on their social studies and U &
history educaton. At grade Hthese ques
tonnaireswere read to the students re.
(uiring approximateh 15 minates. \l
grades 8 and 12 studentswere given five
minutes o complete cach ot the back:
grouand

dentswere ashed to respond to cognitive

qm'.\limmuil‘(-s second  sta-

questions,

Fortv-five cognitive questions were ad-
ministered at grade 1 and 161 queshons

were administered at cach ot the upper
grades,
onlvatone grade while otherswere given
at more than one grade.

Some of the items were given

NMost of the assessment booklets con-
tained three blocks ot items in the same
subject arca. while some booklets con-
tained blocks of ftems in several subjeat
arcas, permitting an analvsis of inter-
stubject correlations, Atgrade 4, the U5,
historvassessment consisted of three 10-
minute blocks of items. One booklet con-
tainced these three blocks, while several
other booklets contained a combination
of one block of U.S. history items with
blocks of civies and reading tems. For
grades 8 and 12, the balanced incom-
plete hlock tor BIB) part of the 1988 NAEP
design assigned  the seven
blocks of U.S. historv questions to book-

153-mintute

lets in such a wav that cach block ap-
pearcd in three booklets in cach ot the
thiree possible positions, and evervy pair
ot blocks appearved in one of the seven
booklets.  Most of the questions were
mulliple choice, hbutan open-ended ques-
tion was also included at grade & and
another at grade 12 Students were given
15 minutes 10 respond 1o these ques-
tions, which were given at various posi-
tions in the asse-smenthooklet. Approai-
matelv 1800 1o 2,600 students responded
to cach question. The “spiralling” part of
the method eveled the booklets for ad-
ministrationwith booklets from the other
stbject arcas assessed in 1988 so that
picativ oniv afesw stadenis i any one

seosston recenved the same booklet

sampling and data collection activities
for the 1988 assessmentwere conduacted
by WESTAL Ines As with adl NARP as-
the 1988
based on o deeply stratitied three-stage

SUSsIents Assessment awis
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sampling design. The first stage invohved
stratifving primary sampling units (ty pi-
callv aggregates of continuous counties.
butsometimes a single countyi by region
and community tvpe and making a ran-
dom selection. Sccond, within cach se-
lected unit, public and private schools
were enumerated. stratified. and ran-
domlv selected.
randomiy selected from each school for
partiipation in NAEP and then random
assigned to assessment sessions, TABLE
Al presents the student and school
sample sizes for the 1988 U8 history
assessment ot fourth, eighth. and tweltth

Finallv, students were

graders. as well as the school coopera-
tion and student response rates. FABLE

A2 presenmts the student and school
sample sizes tor the 1986 and 1988
history assessment ot eleventh graders
as welt as school cooperation and stu-
dent response rates,

All data were collected ov a trained field
staft. some studeats sampled dess than
5 percentr were excluded from the as-
sessment because of limited  English
proficiency or severe handicap. 1n 1984,
NAEP began collecting descriptive infor-
mation on these excluded students.

Following the session, the assessment

administrators sent completed materi-
als backto E'Ts for processing, ‘The open-

THE NATION'S
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ended responses were scared by prafes-
sional readers who were trained to use
the evaluative criteria developed for each
question. Twenty percent of the re-
sponses were scored twice to monitor
interreader reliability, and the percent-
age of exact agreement between readers
was 90 percent for the eighth-grade ques-
tion and 88 percent for the twelfth-grade

question. The booklets were then
scanned and information was tran-

scribed to the NAEP database. All data
collection and processing activities were
conducted with tention to rigorous
quaiity control procedures.

Data Analysis

After the U.S. historv booklets were
scored, the data were weighted to match
known population proportions and ad-
justed for nonresponse. Analvses in-

cluded computing the percentages of

students giving various responses to the
questions and estimating the average
percentage of students responding cor-
rectlv to particular sets of items.  Be-
cause a nationallv representative sample
of students answered cach question,
these results are also available for sub-
groups of students as defined by gender,
race ethnicity, region. and other charvac-
teristics (see Data Appendix).

Item response theory (IRT) technology
was used to estimate average US. history
proficicney for the nation and various
subpopulaiions.
IRT analvsis is 1o provide a common scale
onwhich performance can be compared
across groups and subgroups whether

tested at the same time or a muanber of

Fos theoret ol jastsheation at the proccdnres

The main purpose ol

vears apart. It allows NAEP to estimate
performance for anv group or subgroup
even though all respondents did not
answer all the questions in the pool. This
technology can also be used to estimate
the relationships among proficiencies in
various subject areas.

IRT defines the probability of answering
an item correctly as a mathematical fune-
tion of proficiency or skill. NAEP's esti-
mated statistics describing national and
subgroup proficiency are computed as
expected values of the figures that would
have been obtained had individual profi-
ciencies been observed. given the data
that were in fact observed — that is, re-
sponses to the cognitive and background
items.-!

The NAEP assessments also make it pos-
sible to examine relationships between
student performance and a varietv of
background factors, relating achieve-
ment to one variable or composite vari-
ables. In developing background ques-
tions tor the assessments, NAEP staft and
consultants relv on existing educational
rescarch. Fach question is carefullv
crafted so that the data it vields can be
used to confirm and build on what is
known about factors related to academic
performance. The analvsis of students’
responses to the background questions
can then be used to highlight particular
relationships of interest -— tor example,
the relationship between students” home
and school eivironments and their per-
formanie in the NALP
These analvses. however: do not reveal

ASSCSSINCNES,

the underlving causes of these relation-
ships which mav be influenced byoa
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number of variables. Similarly, the as-
sessments do not capture the influence
of unmeasuredvariables, Therefore, the
results are mosi useful when thev are
considered in combination with other
knowledge about the student population
and the educational svstem, such as
trends in instruction, changes in the
school-age population, and socictal
demands and expectations,

Estimating Variability in
Proficiency Measures

Since the siatistics presented in this re-
portare estimates of population and sub-
population cnaracteristics, rather than
the actual (unknown) values of those
characteristics, it is important to have
measures of the degree of uncertainty of
the estimates. There are two compo-
nents of uncertainty which are accounted
for in the standard errors based on the
NAEP data: (1) uncertainty due to sam-
pling variability and (2) uncertaintv aris-
ing because scale scores for each re-
spondent are based on a relatively small
number of cognitive items.

The sampling variance provides a meas-
ure of the dependence of the results on
the particular sample achieved. Because
NAEP uses complex sampling proce-
dures, conventional formula for estimat-
ing sampling variabilitv  that  assume
simple random sampling are inappro-
priate. o account for the characteris-
tics of its complex sample Gesign, NAEP
uses a jackknite replication procedure
to estimate  the  sampling variability,
Brieflv, the jackknife procedure estimates
the sampling variance of a statistic n
repeatediv altering the sample ina con-
trolfed manner and recomputing the

e G b O B o b e e e b e v
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statistic based on the altered sample.
The jackkniie variance estimate is based
on the variabilitv of the statisties from
the altered samples. The square root of
the jackknife variance estimate of a sta-
ustic is the sampling standard error of
that statistic.  This standard error in-
cludes all possible nonsystematic error
associated with administering specific
items to designated students in controlled
sithations.

The jackknited standard error provides
4 reasonable measure of uncertainty for
anv statistic based on values observed
without error.  Pcpulation scores for
cognitive items meet this requirement,
but scale-score proficiency values do not.
Because each student typically responds
to relatively few items, there exists a
nontrivial amount of imprecision in the
measurement of the proficiency values
for any given student. This imprecision
adds an additional component of vari-
ability to statistics based on scale-score
proficiency values. This component is
cstimated by assessing the dependence
of the value of the statistic on the par-
ticular set of student level estimated
proficiencies used in its cornputation.
The measure of the overall variability of
a statistic based on scale scores is the
sum of the component due to impreci-
sion of measurement and the jackknife
sampling variance. The standard error
of the statistic is the square root of this
sun.

NALP reports performanee tor the na-
ton and for groups of students detined
by shared characteristies. o addition to
national results this report contains in-
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formation about subgroups defined by
region of the country, sex, race ethnicity,
and size and tvpe of community.  The
following section defines these and other
subpopulations referred to in this re-
port.

Region

The country has been divided 1o four
regions: Northeast, Southeast, Central
and West. States included in each region
are shown on the following map.

NORTHEAST

Gender

Results are reported for males and fe-
males.

Race Ethnicity

Results are presented for Black, White,
and Hispanic students, based on stu-
dents” identification of their race/ethnic-
ity according to the following categories:
White, Black, Hispanic, Asian or Pacihe
Islander, American Indian or Alaskan
Native, and Other. Although the sample
sizis were insufficient 1o permit sepa-
rate reliable estimates for all subgroups
defined bv race‘ethnicity, all students
were included in computing the national
estimates of average U.S, history perform-
ance.

ERIC
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Size and Type of Community

Three extreme (‘.()mmunily l‘\'p(',s of spe-
cial interest are defined by an oecupa-
tional profile of the area served by the
school, as well as by the size of the com-
munity in which the school is located.
This is the only reporting category that
excludes a large number of respondents.
About two-thirds do not fall into the clas-
sifications listed below. Results for the
remaining two-thirds are not reported
in this breakdown, since their perform-
ance was similar to that for the nation.

Advantaged Urban Communities.
Students in this group attend
schools in or around cities with a
population greater than 200,000
where a high proportion of the resi-
dents are in professional or mana-
gerial positions.

Disadvantaged Urban Communi-
ties. Students in this group attend
schools in or around cities with a
population greater than 200,000
where a high proportion of the resi-
dents are on welfare or are not regu-
tarlv emploved.

Rural Communities. Students in
this group attend schools in areas
with a population below 10,000
where many of the residents are
farmers or farm workers.

face Bthmcry by Begion ang
Advantagoed Disadvantaged
Urtean Commiunities

TABLE A3 provides intormation on the
cross-section between students’ racial’
ethnic characteristics and the vegions in
which thev live and the tvpes of commu-
nities in which thev attend school.
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Distribution of White, Black. and
TABLE A3 Hispanic Students by Region and by
Size and Type of Community

GRADE 4
Total

REGION

Northeast
Southeast
Central
West

SIZE AND TYPE OF COMMUNITY
Acvantaged Urban
Disadvantaged Urban

GRADE 8

Total

REGIOH

NG theast
Southeast
Central
West

SIZE AND TYPE OF COMMUNITY

Advantaged Urban
Disadvantaged Urhan

GRADE 12

REGION

Northeast
Southeast
Central
West

SIZE AND TYPE OF COMMUNITY

Advantaged Urban
Disadvantagea Urbar

Standard errars are precer toed s paren e, e
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Additional Background Factors

In addition to gathering information on
students’” gzender, vace ‘ethnicitv. and the
region and tvpe of community in which
they live, NAEP collects data from all
students on a number of background
questions, including the tvpe of school
program in which theyv are enrolied, the
number and types of reading materials
in the home, the highest level of parents’
education, and the amount of time spent

1
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on homework. Students participating in
the VLS history assessment were also
asked a series of background questions
specific to their history course of study.
To report students’ responses to these
questions in a useful way, NAEP has de-
veloped composite variables by analvz-
ing students’ responses to certain sets of
the background questions.
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DATA APPENDIX

P he tables in this section are provided tor those readers swho seck
additional information on the results from NAEP'S 1988 U8 history
assessment of tourth-, cighth--and twelfth-grade students or from the

eleventh-grade trend assessment conducted in 1986 and 1988,

Fhe initial tables provide intormation on the average history proficiency and
levels of proficieney demonstrated by students in grades 4. 8. and 12, inclad-
g results tor the nation as well as for subpopulations of interest. Distribu-
tions of performance across percentiles ave also presented.

The nest set of tables lists the percentages of fourth- eighth-, and twelfth-
grade students who responded correctly to cach of the assessment items
administered in the 1988 U.S. history assessment, Also included in these
tables are the classifications for cach item according to the historical time
periods content, and context arcas reterred to in the body of the report. The
Hem-level results are followed by a set of tables that provide the average
pereentage of students who respoaded correctly to the items included in
cach otthe dimensions of history designated. These include the chronology
ol events documents. and persons: eight historical time periods: and three
contextareas —politicat lite cconomic lite. and. finallv, social. cultural. and
familn lite

The last set of tables in the Data Appendin provides a detaited summary ol
pertformance results tor the items common to the 1986 and TY8S assessnients
ofeleventh grade students. Tables are also included that summarize changes
Across e inthe average percentage of students who responded correetly
to the Hems i cach dimension ol history examiied.
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Average U.8. History Proficiency for 5
the Nation and Subpopulations, 1988,

NATION

GENDER
Male
Femaie

RAGEATHMICITY
White

Black

Hispanig

REGIDN
Northeast
Southgast
Central
West

TYPE OF SCHOOL
Public
Nonpubiic

SIZE AND TYPE OF COMMUNITY
Rural

Disadvantaged uiban
Advantaged urban

PARENTS' MIGHEST t EVEL
OF EDUCATION

NOY graduated vogh b
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Percentage of Students Responding Correctly
to the U.S. History Assessment ltiems, 1988°
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GRADE 3

Average Percentage of Students Responding Correctly to
the Items in Each Dimension of U.S. History Assessed, 1988
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47 1(26)
480029
4943
43420
479029)
45413
423{34)
4280210
432128
43128
391138
362(28)
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400434
75025
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GRADE 8 (continued)

ITEM DESCAIPTION

Early Alaskans t:avel

Temperance and suftrage

Scopes Trial

New Deal expanded government role
Nineteenth century decline

J.F Kennedy's successor

“Coid Wa: '

German aftack on U § terrtory
Lincoin's main gual In Crvdt War
Nixon policy

Political theory-Declaration of ingependence
League of Naticns
Spanish-American War

Muckrakers

Labor legislation

Average Percentage of Students
Responding Correctly

CONTEXT

1 - Poltical Life
2 - Economic Lite
3 - Cultural, Social and Family Lite

Percentage of Students Responding Correctly
to the U.S. History Assessment Items, 1988

CON- CHRON- PER-

TEXT OLOGY 1008 NATION MWALE
3 - 8 297109 280012y
3 1 5 2890100 016
3 2 6 284013 299018
1 2 6 280011 0007
2 3 7700 108
1 3 7 26501 1 309019
1 1 7 26311 310(20)
1 5 257112y 286(18)
1 3 4 252013 276(20)
1 7 24613 23701 7)
3 2 2 23900 1) 232103
1 5 23800 2) 263020
1 : 7 2401 237151
3 k] 5 el 7116 229119
2 1 6 21409 24113

60 2104 61305
HISTORICAL PERIODS

FEMALE WHITE BLACK HISPANIC
3150112 332002 RN 17728
277007 07003 2261(25%) 24 0(26)
270013 283(15) 27524) BeRY
25 9(16) 2800'2) 304123) 27 1(23)
25415 312449 138(018) 195(24)
22 414, 282012y 192127 232i28)
217015 277013y 2165(28) 21920)
229(16) 260(15) 27629) 22727
230015 26901 7) 190127) 19201 9)
256(17) 254 116} 24026) 23127
24 6115 25301 4) 1862 1) 199(18)
213014 24B015) 212(25) 174(23)
212004 230012y 237120 18523)
206017 23020 179121 18 02 6)
189112 21801 1) 22721 16020
59004 630104 522106) 516i07)

1 Explorahor and Colonzation up to 1763

2 - The Revolutionary Era, the Constitution ard the
New Repubic. 1763-18195
3 Economic and Social Development of the

CHRONOLOGY OF EVENTS, DOCUMENTS, PERSONS

1 - Chronology of Events
2 - Documents
3 - Persons

o

ko = IR = LS

Antebelium Republic 17901861
-Cnsis of the Umian Qriging of the War_ the

War and Reconstructon. 1850-1877

The Rise of Modern America and World War ! 1877 1920
The United states 19201941
World War 1l and the Postwar Era 1937 1968

Modern Post ingustrial Era. 1968 to the Presernt
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GRADE 8

Average Perceniage of Students Responding Correctly
to the ltems in Each Dimension oi U.S. History Assessed, 1988

CHRONOLOGY OF EVENTS
Average Percent Correct
Difference

DOCUMENTS
Average Percent Correct
Difference

PERSONS
Average Percent Correct
Difference

EXPLORATION AND COLONIZATION
Average Percent Correct
Difference

REVOLUTIONARY ERA
Average Parcent Correct
Difference

ANTEBELLUM REPUBLIC
Average Percent Correct
Diffarence

CRISIS OF THE UNION
Average Percent Correct
Difference

RISE OF MODERN AMERICA/WORLD WAR 1

Average Percent Correct
Drfference

THE UNITED STATES, 1920-1941
Average Percent Correct
Difterence

WORLD WAR II/POSTWAR ERA
Average Percent Correct
Difference

MODERN POST-INDUSTRIAL ERA
Average Parcent Correct
Drfference

POLITICAL LIFE
Average Percent Correct
Difterence

ECONOMIC LIFE
Average Percent Correct
Difference

CULTURAL. SOCIAL. AND FAMILY LIFE
Average Percent Correct
Ditference

NATION

54 604

503(04)

583 (04

758105)

61095

64104

59 7405

507 (04)

EARRRTVEY

54 804

54705

204

o
o

652104

1803

MALE

56 51(05)
bR R{UR)}

509(06)
06(04)

600(05)
1803

76307)
0503

62906
1903

65 5i06)
1403

606 (08)
0904

518(05)
11i03)

52206
05103

56406
16103

552107
05104)

56 905
17402,

66 4 (0 5)
12003

67 2105
DGR

FEMALE WHITE BLACK HISPANIC
52809 58006 45(07) 459 (08)
19103) 3400 -101¢07) -87(08)
496 (0 4) 520 (0.5 455(08) 431(08)
-06(04) 17102 48(08) 62(07)
56610 %) 60805 523(0.8) 49.1(08)
17(0%) 25(02) 6008 9108
753105 792 (0 6) 660 (10 668(11)
0503 3402 -98(09) 91(10)
591(06) 644 (06) 506i08) 516(J9)
1903 34002 -104(08) 94(08)
628(05) 673(06) 545(09) 54.6(11)
1303 3203 9610 95(10)
588106) 527106 51611 207011
08104 3003 81(1.0) 1001 1)
496(05) 5291095 a1 (07 a37(07)
11(03) 22102 56(06) 7007
51206 537406 475(08) 4709
05(02; 20102 4108 7009
532i0% 563105 522108 77070
A5 15¢0 2 250N -71(08)
542(06) 579(06i 453(10) 464 (12)
0504 3200 94010 KRR
536,04 530(04) ar3{07) Aa71(07)
16503 28102 79086 B82(07)
641.04) 68405; 5621(08) 56 1(08)
11{02 321000 9007 -31(08)
815104 B45(04) 547108 53109
0203 27105 71N A7 (08

“Ditference’” refers 1o the ditference between the nation and subpopulations

Standard errors are presented i parentheses it can be said with 85 percent <ertainty that for each population of interes: the veroge

percent correct 18 within « 2 standa.d errors of the estimated valye
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GRADE 12 Percentage of Students Responding Correctly
to the U.S. History Assessment ltems, 1988

CON- CHRON- PER-

Impact of the Declaration of independence
Policy re: American Indian reservations
Stamp Act of 1765

Ettects of French-indian War

01('3) 754(14) 653(20) 742(15) J85(2.9) 651(5Q)
00010 727(15) 676(14) 755(12) 48929} 561 (4 6)
699(1 1) 691 (18) 706(13) 738(14) 51714 1) 503(43)
697 (1 1 690013 70401 5) 737(13) 5t (25) 58 1(3 5)

ITEM DESCRIPTION TEXT OLOGY 10DS NATION MALE FEMALE WHITE BLACK 'HISPANIC
Wastern trail 2 : 3 94 9(06) 942(07) 955 (0 8) 9590 6) 912(1 6} gisen
19th Amendment 1 2 5 928(07) N700.0 938(09) 93 5(09) 04(15) 95017
Social Security Act 2 : 3 914507 896 (1 1) 929{0 B) 923(07) 891(16) 879(24)
Alexander Graham Bell 2 3 5 906{09) 881(16) 930(08) 917(10) 881 (2 8} 868 (2 8)
Thomas Edison 2 2 5 0I0N 884(14; 920(08) 926(10) 856 (2 5) 790(395)
Watergate scandal 1 1 8 88009 885(1.1) 875(13) 909(09) 791(22) 763(40)
Dodge City route 2 3 867(07) 843(13) 887(09) 878(09) 819(2.2) B43(17)
Cotton production increase 3 2 866(09) 885(11) B849(14) 885(1 1) 87(24) 840(22)
Auto industry and assembly 2 5 863(09) BA0(16) 884(12) 888(10) 793(1.9) 769(36)
Betore annexation 1 3 863(08) B8.8(12) 8391 1) 206(08) 72824 740(34)
Hiroshima 1 7 860(09) 870(1.3) 852(13) 886(10) 791(2.4) 753(3.0)
Underground Railroad 3 4 860 (1.0) 837(13) B8O(12) 884(11) 834(23) 768(32)
Civil War battles 3 4 859(09) 837(13) 878(1.) 88.4(0.8) 776(29) 7224
U.S legal system 1 - 1 B45(09) 862(10) 830(12) 864(11) 780(25) 75732
Rights of slaves 1 1 4 829(07) 833(10) 844(11) £74(08) 703(2.0) 766 (2 6)
Rosa Parks 3 3 7 831(13) 813(19) 847(13) 853(15) 788(3.0) 717(31)
Locate Rocky Mountains on map 3 . 1 826(10) 812(195) 837(12) 849(1.1) 791(23) 691(35)
People moved trom farms to crties. 1860 ? 8 822(08) 823(12) B22(11) 864(08) 646(29) 7328
Boston Tea Party 1 . 2 820(09) 828(12) 813(1.0) 846(09) 72%(31) 74.1(31)
Harriet Tubman 3 3 4 811(12) 789(16) B29(14) 821(13) 825(28) 726(38)
1680 segment of population 3 . 8 BI6{09) 799014 81.3(1.2) B46(11) 642(30) 227
Salem, Massachusetts 3 1 805(10) 795(12) 814(1.2) 848(10) 693(25) 641(30)
First atomic bomb 1 7 798(14) 841(19) 760(20) 832017 63.6(37) 877(35)
Pearl Harbor 1 7 787(11) 805(16) 772(13) 801(14) 71430 741(34)
Cotton 2 3 78209 7891 4) 775(13) 790(12) 788(1.8) 69.4(32)
Ocean crossing 2 1 780(11) 813(14) 751(16) 814(12) 62624 719(35)
Purpose of Declaration of Independence 1 2 2 779(09) 793013 66(13) 808(11) 663(23) 694 (2.5)
Watergate 1 3 8 7751 3) 787(18) 765(18) 81.3(16) 64.0(3.6) 651(4.1)
Abolitionist 1 4 772010) 75901 4) 784(12) 802 (1.1 685(27) 640(37)
George Washington 1 3 2 767(14) 815(1.5) 72722 822(1.8) 564 (2.8) 60.1(3.7)
Assoc. with F.D. Roosevelt 1 3 6 765(13) 7551 6) 75017 790(1.5) 682(30) 748(37)
Number of females in 1900 3 8 761{09) 763(13) 759(1.3) 806(1.1) 578(27) 675(40)
Prohibition 3 : 6 754012} 7501 7) 736(14) 797 (14) 61.5(3.5) 574 (38)
Graat Depression 2 1 6 748(1 0} 790(15) 71101 4) 78911 597(2.9) 64.9(3.0)
Brownv Board of Sducation 3 " 7 742(11) 742(17) 742(15) 761(1.3) 688 (3.0) 68.1(36)
Flying before interstate highway system 2 : 8 734(12) 727(21) 739(15) 764(15) 649(30) 60.2 (3.8)
Susan B. Anthony 3 3 4 734(1.4) 690(22) 774(16) 740(15) 744(. 1) 700 (2.8)
U.S. enemies during WW!| 1 . 7 728(014) 807(17) 655(1 8) 778(195) 53631 606(45)
The civil rights movement 3 7 723019 701(21) 744(21) 740(1 8} 715(29) 616(33)
Jamestown 3 1 2300 738(22) 709(14) 755{15) 66.5(33) 547(37)
Brownv. Board of Fducation 3 7 7 21(12) 702(1.9) 737(16) 747(15) 636(3.3) 582(42)
Amenican Indanand U § government treaty 3 - 2 AR A 742(18) 696(17) Tio0t 4) 595(3 8) 649 (4 6)
Settiers 3 : 5 718(09) 715(15) 721(13) 735(13) 682(26) 64.0(25)
Mott, Anthony. and Stanton 3 3 3 mniny 681(16) 752(15) 76 3(16) 562(33) 589(30)
Gold rush and movement west 2 1 3 T15(13) 743(16) 681(20) 737(16) 608(30) 616(50)
Gerald Ford 1 3 8 a1 a) 736{(19) 634 (15) 736(14) 631(3.0) 655(30)
Georgea plantations 7 . 3 7141 1) 695 (14) 73201 4) 73601 3) 645(27) 665(30)
Income tax Z 3 7121 2) 713711 5) €89(16) 7461 3) 561(2.7) 635(39)

1 2

1 4

1 2

K 1
Locate Mississippl River 3 1 696 (12) 765(14) 638119 739017y 528(30) 58739
The Great Depression 2 : £ 696013y 6792 1) 699(, 6 706(16) 62°(32) 672(38)
Martin Luther King, Jr nonviolence 1 3 7 GR7I1 699 (16) 676114 6P 111 2y 78 (26) 639(39)
Checks and balunces 1 ¢ 686116) 72520} 651427} 3819 321437 5074 4)
Agriculture 10 industry 2 1 5 68311 6b 72 1) 697 (1) 71314 610 32 55530
Bili of Aights 1 7 s BE2 1016y 63325 0BT T7) 702(18) 629,49) 6004 1)
Eleanor Roosevel! 1 k! - 681114, 6BOIT D 6311 7) 70103 629('8R) 611(55)
Plantation economy v AR (1E) 725007} 6lE (24 r9 9118 610( 9) 54 1(5 4)
Biowii, Tuiner, and Piosss 5 . . OTh D BBy o4 Gz T0%wn 623z 431 10)
Revolutionary War L 2 7 666 (1 1) 70801 8) 61 1it7) 6991 4 727N 508 (30)
Atea that won independence trom Meaxion i K] 66511 4) 723120 607117 70415 51143 ) 61428
Secession 1 4 656 (13 Ah211 W 66 0161 0% 118} 460(3 502(41)
Marifest Destiny 1 4 6551 %) 645070 66617 698(18) 51130 52138
Sandra Day O Co.annt i i & 65511 1) K801 &y 652116 701113 47320, 520{35)
Northwest Ordingice ' 7 AR I G 061,21, 64012 Gy 696 (18 521137, 17214 2}
Crvil Wat impact ¢n the Induar 3 ! 4 [(EREET] ubb .1 8) 6382 RN 440129 506 (34)
Laisser faire ! 2 647018 63823 65420, B8 72 1) 507 (28} 52945,
Growthof AFL ¢ d 5 64712y 6697 6 62611 6) 68814 495(3.0) 487{37)
Figtung and ships ¢ 3 64013 67618 608 (2 2) BR7{16) 52640 404 (53
Plessy v Ferguson kI ? ] 63915 6150149 6H012 25 679(20) 501127 496(32)
Lowisiana Purchase ! 7 63401 0) 69812, 57 7015) 6B0(1 1) 422(26) K223z

Stanaard errors are presented in parentheses 11 can be said with 95 percent certamty that for each population of interest
the petcpntage of students whe responded correctly th each derm s with.n -+ 2 standard errors of the estimated value
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GRADE 12 (continued)

ITEM DESCRIPTION

US ad 10 Europe

Articles ot Confederation-Revolutionaty War
Woodrow Witson

Monroe Doctrine

Mason-Dixon line

Maytiower compact

Poster expresses opinion
Temperance and suffrage

Alexander Hamilton

Waterwheeis

Amarican colonists and farming
Representative government in colonies
Civii War

Thomas Paire

American Indians coming to America
Workers form labor union
Japanese-American inlernment during Ww!l
1914 reguiation of business monopohies
U.S. foreign policy goat atter Wwil
Chronology in civil nights movement
Spain first settied southwestern U S
1850-1914 European immigration
Location of Louisiana

Poputation movemen! during the 1800s
Hariem Renaissance

Homestead Act

Social Security and New Deat

French explorations ot Canada
Economic changes from the New Deal
Occurrence in U.S . 1900

Nixon's refations with Peoples’ Rep of China
Religious tolerance

Amendment of 1920 gave women the vote
Immigration patterns betore 1300
U.S. support for §. Korea

Dus! Bow! migrations

Rockefeller and Standarg Orf

“Give me liberty or give me death”
Identify confederacy using map
Mercantilism

Mormon pioneers

Washington's Farewell Address
Federalist Papers

Booker T Washington

Monroe Docinine

"Cold War”

Women's 1ight to vole

Martin Luther King, Jr

League of Nations

1812 results re iand nghts

Land grant subsidies

1787 slave status

Carnegie and steel industry

Samuel Gompers

Centrat issue of Watergate scandal
Jane Addams

Muckrakers

Labor legislation

New Deal expanded government toip
T Roosevelt

Debate on slavery

Presidents duning the Depression
Scopes Trial

Shipping and the War of 1812

Earty Alaskans travel

German attack on U § terary
Taxing

Religious toleration in colonies
Colonil independence

Presigentiai power

Declaration of tndependence

CON- CHRON- PER-
TEXT OLOGY IDDS
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Percentage of Students Responding Correctly

to the U.S. History Assessment Items, 1988

NATION MALE FEMALE WHITE
6311015) 659 (20 607009 658017
630¢16) 64 5(18) 619(24) 662 (20)
6291(15) 599(23) 656 (17) 669(17)
625(13) 60007 650(18) 6614{14)
625012) 675001 58 0 (1.6) 664 {13)
618015 613(21) 621(18) 664 (19)
610(15) 64 8(20) 577007 658 (1.7)
607015 61723) 597(19) 639(19)
589(14) 607 (22 92019 o0
598(15) 659(19) 544(19) 48017
58 7(16) 630017 56 8(23) 61.0(20)
596(14) 62.3(20) 571(20) 64.0 (16)
502(11) 62.2(14) 56 3(16) 628013
592(12) 59.7 (16) s87(17) 627(13)
591 (14) 659(16) 531008 631(15)
590(18) 61124 571(22) 63821
589(12) 888(16) 507(19) 61815
588 (16) 603(18) 573(22) 619(19)
580(15) 649(21) §23(19) 611019
576 (1.2) 572(18) S80(17) 579 (14)
574011 614 (24) 53B8(19) 9519
574012) 574(15) 573(18) 600 (16)
57 1(14) 646(19) 50.2 (16) 609 (16)
571(13) 615(19) 534(19) 611(15)
570013 538(16) 601(18) 589 (14)
5%69(11) 600(16) 540(14) 614013
565(17) 56 9(2.5) 56 1(16) 5R7(19)
560(12) 593(19) 534(14) 612012
55.9(1.9) 556 (2.4) 56 2(2.3) 58.6 (2.0)
558(13) 557(21) 5% 0 (16) 60.2 (14)
555 (1 4) 5.6 (2.1) 54 5 (18) 56.4(19)
554001 555017 553(14) 592(13)
553 (14) 516019 583(16) 55.0 (16)
54302 543(17) 54 3 (16) 552114)
541 (14) 605 (22) 482(18) 578(17)
536(14) 542019 530(20) 574 (16)
534(14) 52007 5112 56.2 (16)
534(195) 553(24) 51721 567 (20)
532002 642(21) 435017 571(16)
532(12) 511(18) 552(17) 553 (14)
518(15) S87(17) 456 (20) 580 (17
518(15) 492 (19) 543(19) 541{19)
516(14) 524 (22 509 (16) 553 (16)
498017 496019 500023 50520
486017) 53522 44327 51709
47018 55222 39720 51020
69011 516(21) 428(17) 492 (18
4€9(18) 482 (24) 459120 427020
463(12) 514(19) 418(16) ‘6T
463113} BEATY 441 (1 8) 493017
458(15) 5081(21) 41116 87007
44918 455227 445 (20) 475 (2 2)
447019 491273 407 (21) 478(23)
44219 47121, 41529 46823
441 (16) 487 (24) 401 (20) B 019
438012) 459018 417015 448014
43701 8) 45112 h 426 (24) 47422
4315014 AB4(VE) 411 (18) 5607
a0 4R R (2 4N d (18 A5 2 (161
428003 480 (18 37815 456 (16)
42 71 8) 46 5 {7 4) 39421 451 (21)
426016 488 (20 k82N 41019
42701 4) 4502 1) 407123 4572 (18
2203 48220 72007 LXREARY
Aoy 391 (15 445017 456 (16
AN7019) 45 312 4 WE26) 43521
398115 44 B 12 2y 354018 413118
9100 379021 2Ty 406 016)
[t 42 1 (" 9, 59(14) 424916
IBE (19 38925 8321 42523
178 (16) IBH (26 A741019) 396 (1%

BLACK

537(2.8)
520(32)
485(37)
489(37)
54635
469(35)
447(31)
518(31)
511(28)
46.0(30)
630(35)
444(28)
477(26)
488(27)
428(28)
402(45)
444 (36)
509@3n
465(29)
624(27)
501(34)
482(31)
420(33)
4729
484(24)
404 (3.0)
501(37)
34132
460(33)
39929
49937
2927
525(2.9)
49.5(2.8)
41535
369(25)
40.1(28)
450(36)
384349
46.2 (34)
278(26)
452(33)
373(31)
497(34)
36.134)
31741
368(R6)
71341
37432
82295
337127)
355(29%)
335(36)
34832
3343370
39422
280128
k<R Nt
wrman
294i27)
297433
364(32)
293(38)
;O
26822
2B6 (3
R727N
4130
9721
229132y
29941y

HISPANIC

549(39)
50949
513(42)
534 (30)
38240
473 (39
452 (35)
44 8(39)
555 (3 8)
380(28)
586 (29)
47.7(3)
472(32)
4B72N
459(53)
H447)
490(36)
47.3(39)
488 (35)
48.0 (38)
49.6 (3.4)
8229
426 (36)
394 (44
51.9(33)
466 (35)
534 (36)
456 (36)
472 (44)
469 (38)
526 (4.4)
454 (34)
59231)
474(44)
395(33)
437(4%)
474 (45)
418(36)
BIET
443139
376 (46)
438(39)
441 (35)
406 (54)
38.6 (5.0)
315(42)
358349
472(38)
310(39)
HU5(33)
37328)
32142
3238
329(45)
369(48)
404 (29)
35942
395(35)
W46
38221
JE2(44)
36734,
295137
159
KAN:XVE Y
03(28)
RC@6
355(30)
224(16)
034
2581032

Sta tard errors are presented in parentheses It can be sa:d with 95 percent certanty that tor eacn population of 1Interest
the .ercentage of students who responded correctly 1o each dem s withun + 2 standard errors of the estimated vatue
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GRADF 12 (continued)

ITEM DESCRIPTION

Political theory-Declatatiun of independence
Nutiificatior

Herbart Hoover

Spanish American War

Richard Nixon

Area acquired in Mexican War
League of Nations

Dred Scott decision

“Jim Crow” laws

Marshali Plan

Nixon Policy

Accomplished Reconstruction era
intent of Emancipation Proclamation
Seneca Faiis Declaration

Leaders of women's movement
Medicare and Voting Act
Reconstruction

Average Percentage of Students
Responding Correctly

CONTEXT

1 - Political Lite
2 - Economic Life
3 - Cultural. Social, and Family Lite

CHRONOLOGY OF EVENTS, PERBONS, DOCUMENTS

CON- CHRON- PER.
TEXT OLOGY 1008

3
1
1
1
1
1
1
3
3
1
1
1
1
3
3
1
1

1 - Chronology of Events
2 - Documents
3 - Persons

2
3
3

WL

By mWw b byt WRUN 3N

Percentage of Students Responding Correctly
to the U.S. History Ass2ssment Items, 1988

1 - Exploration and Colomization. up to 1763

2 - The Revolutionary Era. the Constitution and the
New Rapublic. 1763-1815

3 - Economic and Social Development of the
Antsbellum Republic, 1790-1861

4 - Cnsis of the Umon' Origins of the War, the

War. and Reconstruction. 1850-1877

5 - The Rige of Modern America and World War | 18771920

6 - The United States, 1920-1941

7 - World War |l ang the Postwar Era. 1931-1968

8 - Modern Post-industrial £ra, 1968 10 the Present

NATION MALE FEMALE WHITE BLACK HISPANIC
36213 35017 M2(18  373(16) 29322  369(28)
361(14 344017 362N 9016 31928  326(39
/9(12)  FTON M9 JA(4) 0S5E@N 89234
M5(14) 300007 309017 WINTH 26732 252(38)
37(16) 384(19)  292(23)  M3(18)  246(23  M6@3N
320013 352(22)  2201(16)  296(14 36335 42344
313(13) 372(19) 61(14)  336(18) 24830  178(26)
303(15)  M7(23)  264(16  N1(17) 25030  24.0(36)
302016 35021  260(18 205019 33130 25347
200011 NBR0) 281(14  309(14) 27422  248{34)
B8(17)  326(21)  254(20)  2299(20)  206(28)  280(30)
8a(11)  290(15  278(14)  284(13)  276(24)  270(29)
BO(10)  291(15  271(14)  276(14)  299(28) 263 (36)
271(15  295(23)  249(20) 293(19) 19227  151(29)
254(13) 69019  241(16)  271{18) 17125  239(31)
22309 258017y 182(12) 230011 221(30) 166 (23)
203(11) 230014 179015  211(12) 182(18) 172(39)
603(06)  621(0B)  S87(N6  630(07  507(09)  507(08)
HISTORICAL PERIODS

Standard errors are presented in pareniheses It can be said with 95 percent certainty that for 2ach population of interest
the percentage of students who respoanded correctly 1o each item is within + 2 standard errors ot the estimated value
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GRADE 12

Average Percentage of Students Responding Correctly
to the Items in Each Dimension of U.S. History Assessed, 1988

CHROMOLOGY GF EVENTS
Average Percent Correct
Difference

DOCUMENTS
Average Percent Correct
Ditterence

PERSONS
Average Percent Correct
Difterence

EXPLORATION AND COLONIZATION
Average Percent Correct
Ortferance

REVOLUTIONARY ERA
Average Percent Correct
Dfterance

ANTEBELLUM REPUBLIC
Average Percent Correct
Ditference

CRISIS OF THE UNION

Average Percent Correct

Difference

RISE OF MODERM AMERICA/WORLD WAR |

Average Percent Correct
Dtference

THE UNITED STATES, 1920-1941
Average Percent Correct
Difference

WORLD WAR 11/POSTWAR ERA
Average Percent Correct
Difterence

MODERN POST-INDUSTRIAL ERA

Average Percent Correct
Difference

POLITICAL LIFE
Average Percent Correct
Difference

ECONOMIC LIFE
Averaye Percent Correct
Difference

CULTURAL, SOCIAL, AND FAMILY LIFE
Average Percent Correcl
Difterence

NATION MALE FEMALE WHITE BLACK HISPANIC
603(07) 625(09) 564(08) 633(09) 494010y 501(11)
22105 -19(05) 30003 -109(1 1) 1021 2)
550(07) 565(08) 537(06) 576(08) 456(10) 454:08)
15(04) 4400 25(03) 94(12) 96109)
59517 60.7(09) 585(08) 617(08) 529(10) 511(1 1)
12(04) 11(04) 2103 67(11) 85(1 1)
646 (06) 665(08) 628(07) 680(08) 83201 1) 53501 2)
19(04) -17(04) 3403 1141 2) 11112y
588(07) 611(09) 568(07) 618(09) 479(1 2) 482 (1 1)
23(05) -20(04) 30(03) 11001 3) 106(12)
626(07) 647(08) 6080 5) 65308 529(10) 534 (1)
2105 -18(05) 27(03) 97010 92(12)
612 (06} 626(08) 589907 64007) 523011 506(12)
14(03) 13(03) 28(03) B9(1 1) 106(11)
571{07) 58209 561(07) 596(09) 48.-09) 477(10)
11(04) -10(04) 25103 B87(1 1) 94010
592107 606(09) 579{08) 616(09) 499(1 1) 519(12)
14004 1304 2403 93(12) 73(13)
59607) 624(09) 572007 615(08) 53701y S06(10)
28(04) 1504 19(03) 59012) 801 1)
61 7(06) 62 8(0 8) 606 (0 6) 64707y 49141 1) 536(13)
12004 10(04) 30(03) 126(1 1) 81{12)
5721G6) 59708 55010 6) 6000 8) 46709 478(09)
251(04) 22103 28003 105010 94(09)
686106 0007 67407} 714407 588(09) 9109
14104 12104 28¢03) 98110} 95(09)
58507 60408 588107 62010 8B) 8171 495(09)
084 07103 2503 BN 00010

"Difterence” refers 1o the ditference between the nation and subpopuiations

Standard errars are presented in parentheses 1t can be sad with 85 percent certainty hat lor each populahion of interest the average

percent correct1s within -+ 2 standard errors of the estimated value
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GRADE 11

ITEM DESLRIPTION

Alexander Graham Bell

Underground Raiiroad

Adolf Hitler

Thomas Jettersor:

Auto industry and assembiy
line

Harner Tubman

Biti of Rights

Location of oniginal 13 states

L. ocation of Rocky Mountains

First atomic bomb

Washington commanded
American Army

Agvent of the TV

Watergate

Emanctpation Proclamation

Hoiocaust

General dates

Great Depression
General dates

Chnstopher Cotumbus
Stamp Act

Cvil nghts movement

US enemes during WWH

Gold 1ush and movement wees!

Locate Miseissippl Fiver

Chatles Lindbergt

Area won indepengence
from Mexico

YEAR

1968
1986

1988
1986

1988
1986

1988
1986

1688
1986

1968
1986

1988
1986

1988
1986

1988
1986

1988
1986

1988
1986

1988
1986

1988
1986

1988
1986

1948
1986

1488
1986

1984
1986

1988
1941,

1988
1986

1088
198¢

tull
1986

1088
986

1388
1986

1388
1986

Percentage of Students Responding Correctly to
the U.S. History Assessment ltems, 1986 and 1988

CON- CHRON- PER-
TEXT  0LOGY 1008

2 3 5
3 4
1 3 7
1 3 2
? — 5
3 3 4
3 2 ?
1 2
3 1
i 7
1 3 ?
7 1 7
1 3 R
1 3 4
? 1 6
3 1 1
1 7 7
” \
1 7
4 1

g %
! 3

NATION

92940
911(09)

gg2 00
87512y

885108)
874010y

T
87409

B76(0%
872012)

843012y
838011 2)

312
AR R

830010
84809

11y
81301

IEETARE
796813}

BB (12
792114

70001
78113

%5013
TA

54012
6EC 1 R

R
75814

745012
Ay

7361 4y
REY A2

3ty
673013

a0

PRV -1

Y PERY
MY b

IDRRRNT
71074,

MALE

91801
887013

891 (1}
866(1%)

BB1i15)
875(15)

841018)
82801 7)

84801y
801 (17

B6E3I(15;
B84 (1 1y

822117y
832(16)

868014
857 (15)

848(13)
B3t

9418
80414

818017
B11 (18

739015
690123

H1i2a
THha oy

823114
92015

B0
NeV T

weng
65220)

82 1413,
Bog 1T

RO Y
763015
IR
e k18

AR
AR R

TTHIVE
5001y

FEMALE WHITE BLACK HISPANIC
94809 934 (09) 09 (th 8783 Y
W51y 924 (09) 9514 808 (30
88402y 910(09 B6 52 5) 76 8 (6 5)
884004 891 (14 90719 687{43)
862 (10} 897011 85420) 818(39
86119 CEENARY 83116} 731(54)
57111 8) 896114 80125 828(49)
88316 906 (08 75939 75332
871(14) 90111 0) B0927) 76340)
B67 (14) 00(12) 794124 744 (49)
845114 83614 850 (14) 677 (46)
8491y 84214 R4 667(57)
B21(1 7 851(14) 775129 781(42)
27 (14 824016) 76241 742(49)
80116 BE QY 70234 724(57)
806(12) 87709 736 (26) 712(33)
80101 82812 727 691(49)
79301 4) 825(15) 765026 750037
008y 84012y 598(39) 694(49)
73019 84410 590135 674(47)
731(18) 823014 645(32) 674 (46)
75420 B37 (14 600 (3 6) 661(37)
748016 80513 62 82 4) 1746
754119 B1H116) 66 ¢ (34) 627(38)
€982 B4 Y 7003 1y 587(49)
7371 4) 794414 7132129 597(47)
76708 773114 697(35) v 1138
66919 69320 67839 505(43)
541019 e 119 675 (16) 626(34)
762115 8O 1«15, 575(32) 612(48)
67720 92414 623(25) 52742
654119 174014 506137 546 (43
69620 790016 514i32) 639(59)
64123 72614 471437 54638
742420 768110 62 7 {2 8) 608 (46)
693016 ARERK] 55131 44552
a3 737002 2929 623(48)
1B RN T8R4 £09i41
64420 AR 5951142y 60106
609172y 5018 508110 95144
66621, Ay 65612 4) 64 51(55)
nad ety A5y 570137 61F 144
B4 172 730 (18 610431 629 (51}
641 (16 7441y B1 02 7) bl (45
Gho 0 8, 705 544 (56 498 (56,
nweith 80219 2702 0; 5 5(40)
642 (14 SRR} 532133 G149
669 (24 736(17) 537022 7393

11

Standard errors gre press e in parentheses 1t an be sid with 95 percent certainty that for each populaticn of interest
the BErLentage of stidents who responded correcty 1o eact dem s within + 2 standard errors of the estimated value



GRADE 11 (continued) Percentage of Students Resnonding Correctly to the
U.S. History Assessment ltems, 1986 and 1988

CON- CHRON- PER-

ITEM DESCRIPTION YEAR  TEXT  OLOGY {0DS  NATION MALE FEMALE WHITE BLACK HISPANIC
General dates End of WWII 1988 1 ki 7 699013 765(18) 64 0(19) 743013 545(42) 364144
1986 0715 TIRA 637 01% 723016) 61639 76(23)

Plantation economy 1983 ? 1 690(1 1) 3ivm 652117 AR TR 630(2%) 54 4(60)
1986 70Tt 4) 72T 8) 68 7 (15) 3113 657 (2 7) 555148

Opposition 1o the Vietnam War 1988 1 - 8 68 7(16) 6820 61526) 7208 53129 584 (45)
1986 721015) IR 656(18) fA0(19) 613431, 67240

Secession 1948 1 4 684 (14, 675200 69217 729014 57743 476170y
1986 697111 67 4 (18) 723017) 744415 492139 490(35)

Brown v Board of £ducation 1988 3 ? 7 67901 1y 679118 67 9(16) 707(12) 60 ' (3 61 51 7(36)
1986 637 (18) 608(26) 67123 6€ 420 555(36) 475137)

Sputmk 19¢£8 . - 7 67015 731119) 6N 714019 530031 497 (40)
1985 627(15) 691119 56 42 5) 676 (19} 463(34) 47213 7)

Infiuence ot German 1388 1 5 66 3(15) RT00 607(19) 6692 0) 62 3(29) 612(55)
submarines. Wwi 1986 64614 694122) 600(17) 66 7(19) 633(40) 489(52)
Impact ot Decl of 1988 1 : 2 65315 07007 60620 68318 534(28) 57 5156)
Independence 1986 676013 ninmn 633720 71617 5) 49428) 53142)
General dates Deci of 1988 1 1 ? 65119 753126 56 1(21) 685122 53137 54 1(€8)
Irdependence 1986 6781(13) 72616) 63 1116) 701 (14) 573(44) 57 1(50)
Plessy v Ferguson 1988 ki 2 5 646 (22) 682 (2 5) 614(26) 672(26) 605038 4534 3)
1986 61415 60423 62 3118y 6491 8) 536(38) 404 (52)

Susan B Anthany 1936 3 3 4 639010y 61719 659015 646 (113) 67 131 518(52)
1986 689011y 663016 71919 700015 636140 614(32)

Rocketetler and Staraard Onl 1988 ¢ R 5 63501 8) 012 57 620) 66 120 534i26) 559163
1486 5781015) 62918 S5e71RY) 5894201 £13(1; 520(46)

Genera! dates Watergate 1o%3 1 ! 8 62212y 030 55 0(18) 66 9(16) 48 13 M 411(45)
1986 64515, AR EAN 570022 691(18) 467135 473(48)

England’s exploration of 1985 3 - ! [EEARY 63227 600120 630116 450133 546159)
£ast Coas? 1967 606116 64211 570(20) 643018 4972135 44 8(35)
Spain first settied ' W 'S 1988 3 J 1 6td4an 64 4.0 0 S8 8019 657118 47 2(37) 47 314 4)
198C 610414, 62919 587018 635113, 48 114 3) 521413

Representative government 1984 3 1 608 G38:15) 58 115 653009 49743 7) 451(53)
in colonies 1986 58011 575:21) 58 542 2y 63020 38730 393135
Social Security and New De 1988 X ! G 59814, 6U 719 5302 628014 55006 4459
1986 721 b7 144 52325 5 6 (26 BIRY 52 8(46)

Population movement 14948 ¢ 1 3 EETR ] 6680 5291220 63827, 43934, 43545
during 1800x 198¢6, 847018 60" 20 B0 59 520 35838 3a34d9)
US foregn pohcy yoals 1958 ! 1 K- R- XA A5 2142 4) 51000 61019 50037 500(57)
after WWi! 198¢. 577018 618 (1Y, IR0 619017y 44 2 136 438(47)
Generar ddtes {5 Conshiuhion 1908 ' ! ° REZ2 (T 66312 1 510119, G2 dty 45034 467 (69)
1984 609017 6ha 01T RE 70Dy AR, 4a1niv0; A4 1044

Location of Lot st Putchise 196k i ¢ STRO 4 6h 418 502000 5472 (16 RYAERRN 533166
a8k EIY g [N YR VALY 614018; 408138 40514 4)

General dates Peari harbor '4BE 1 ! / REACEAIES! 66012 2, 49821, 599119y 480133 4794 8)
14986, B B 65 G171, 5292 62 11 By 8 442, 561438

Genara’ fates, Protibdion 1988 i) ! t D [IHEARRRY 0670 603018 46 7 (4 4 484143
1466, 56 4115) 25124 493018 617 016) 40 0148, 247

Prpulist Party ang tarm 488 ! 1 Y5 (12 537014, MU 574114 503144 56 0(56)
suppon 986 REBE 49101 E) 56 5421 K321 g 532271 44945

Standara errors are presenten in parentteces 11 be Sart wih 25 perent certainty that tor each popuiation of iiteres!
the percentage .4 students who reaponaed carrect'y 10 faLh tem s withen ¢ standare errins of the pstimated vale
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GRA 11 (continued) Percentage of Students Responding Correctly to the
U.S. History Assessment ltems, 1986 and 1988

CON.-  CHRON- PER-

{TEM DESCRIPTION YEAR  TPXT  OLOGY 10DS  NATION MALE FEMALE WHITE SLACK HISPANIC
Economic changes trom 1,88 1 - G 56516 55325 EDPRvEd 57920 91648 5044485
New Deal 1986 52318 495426 55424 53922 44608, 448,38
US supporttor § Kores 1088 1 7 2 (VB 65522 47919 6032 405028 469(42)
1986 83917 61913 459120 5% 7 (19 528 4584 8)

Anticies ot Confeder:ton 1988 1 2 ? 5% 1 (1 H 58027 £4324 57416 48830 59544
1986 594 1 0 62t T 584023 12015 540133 4r5(5

Wwashington's Farewel! 1988 1 2 Z R NERRRA 5 11 4 SRV 4 as 134 705,
Address 1986 503120 470420 537126 517124 464127 437146
“Cive me iiberty or Qe 19438 ki 3 2 2551018 596520 519¢ 6 5581 8) 578.29) 431 (63
B me death 1986 51T é 504 (2 S1701 8 83620 4601315 333035
French exploration of Canada 1988 1 . ! 3015 589020 520000 80019 323 48255
1986 535 01 &y 52519, KLRNERH 5401 4) PR30 41458

Immugration patterns 1488 3 2 56314, 84722 Shee 561119 44429 69240
betore 1800 1986 56 31145 56819 5570 6 591 (16) 43237} 49538
Dust Bow! migrations 1988 P4 - [ 54676 541422 b1t 7y 57418 463135 422452
1686 53841 6 55426 522010 56921 1730 436 (34)

Amendment of 1920 gave ST 1 1 5 YRR YRRFA 56 52 0 842018 5637) 505 145)
women the vote 1585 52T 3 M7 577V T 54816 6428y 47 34 8)
Counuiy natrrvanen n. 1948 1 - 7 Mind 598017 493419 565,16 434370 4984 8
Soviet Union 1986 Sod ¢t Ty 22013 48942 8 5752 N 4032 8) 558142)
General dates Eisenhower s 1988 k ! h 843120 59,130 449 (7 W 712 452132 3754
presidency 1986 556015 5922 M 52020 822N 23N 490142
Joseph Stann *988 1 k! i 54016 Y67 T 51642 4 586¢19; 423430 77345
14728 53602 55427 R15¢24, 5 7 2 4 R ENEEY] 38

Larsser-farre 1988 1 - b 538118 551124 52621 56020, 430037 LYANE-N
1986 5101 R 4912 5 5292 536019 8960 84149

Japanese-Ameanican internmeny 1988 ! . 7 XN 61921 46124 5 019 405425 472 145
in Wwii 1986 052" T 63420 LRV 574 (19 400 (2 61 54142
Carner.e and stee! ingostty 1988 ¢ 4 E 52422 RN 470420, 5 4 12 1 370143 452 (48
1966 4659115 18h .24, ah 415 LEE NANA LA K RO

Genera’ dates F P osevelts 1988 + 1 [ 2401 SED 0% 4742 1 50123 L 0345
presidency 1686 2001 5 571017 650 26116 367228 423142}
Samue! Hompers 1988 2 4 5 oAy TR0 W8 70 525000 494447 47 2 (6 6i
19RG 48,1 5 YRRV 474420 IR 4649174 4835 1)

nooker T Washunglo 1ORR Ki ki 4 5td 4 LI Aido e 83214 491132, 402 t58)
986 57147 D852 5, Khha1 G TR RNT 55242 522449

Generat gates WW . *Y88 1 ! ) A9t h [y 366019 651414 MNA3E) 28862
1486 57 31 A O 811 R 48117 3 623015 24449 H RV

Valiey Forge o : ¢ ag a1 4 Sty 46 3.2 4y 8200V 4 352G, 3963
1986 479017 A5 LI 50612 376 G “340

e o MeCanth, ang 1088 ‘ 4 : 172516 AR 0 5 46500 R0 AT A3 R
Commurusim 486 A0kt 4, 43042 0 42101 8 A4 6 29 h CHG a4y
Shipping and the War of 1812 1988 ! : 4681 b2, ERRCRR I @90 4Ty 96738
1386 450 NI LVCERR"! 474 v, 48035 466 14 3

Aenaissance and cullu'tol 1988 : S5y 14 W s 4650 A i s, 46009 KRR
advances 1986, M wen 3000w RN UL IR 65031,
Martin Lather King b1 “968 3 3 7 44211 By 42 71 A7 30 5y A2 e 6496148 903y
1986 48914 5619 47 211 BT a7 38843

Standarg errors are presenteq o parentheses 11 tat be saigd with 95 perLent cetlant, that fur each pobulabon of interest
the percentage of students whe respiended Correctly 10 eact Jemas witlut + 2 statdard erors of the estmated value
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ERIC

Aruitoxt provided by Eic:

GRRADI 11 (continued) Percentage of Students Responding Correcily to
the U.&. History Assessment ltems, 1986 and 1988

CON- CHRON- PER-

ITEM DESCRIPTION YEAR  TEXT  OLOGY I0DS  NATION MALE  EMALE  WHITE BLACK  HISPANIC
General gates Reronstr,cton 1988 ! N 4 451415, 8106, EAEVARY 47720 37330 382561
1986 anz s LIUPERN -} 396121 421,17 & 278113 352138y

Generat dates atorm hyemh 1488 . b aaq 16 LRSI B s 47906 31820 386(50)
1984 48 (1 B TTa N 39420 T2 n 3402 8 IB47)

1890-1910 smmigrat:cn patter» 1500 3 1 b 44918 47724 Lo 445502 453321 3%9(60)
1986 e 4 36019 /g k2007 42535 43338

Jane Addams 1988 3 3 5 B0t T 41009 4671 3y 44520 43150 4451
1986 210016 7104 44814 11018 4110,2) 3494 4)

Constitution ang givison 1988 1 . 2 43100 6) 46627, 400 By 44920, k2223 414(60)
of powers 1986 418016 48420 BING 4521 8) 39128 746
Muckrakers 1988 3 3 5 47z, 47029 389125 45325 36334 95N
1986 3114 39020, 553016) 383118 32431 308(37)

General dates Wilson's 1948 1 1 5 424116 45420, 396123 435120 33734 439(45)
presidency 1986 429017, 4862 1) 37221 4521019, 319132) 379130)
Presigerts during Depression 1988 ! ! 6 42402 487124 #6222y 460127 31137 B340
1986 411016y 4672 ¢y 35618 445000 30130) 268(30)

Dred Scot Decision 1988 3 ? 4 41522 46012 6) 376125 41825 4426 0) 323142)
1986 39512 40706y BB (18 410013 66 41) 281(39)

Misscurt Comptsmise 1988 1 4 415018 43127 401017 42322 38514 1) 41014 2)
1986 410019 43422 4252 %5 4361 8) 40740 36343

Labor legrsiation 1088 7 3 6 4051 & 40401 7y 40612 4 42718 33932y 2711(62)
1986 3827 39608y 624 4032 0) 221130) 360129}

Restrichions or meagrat on 1984 ' € 40211 8y 40701 39824, 31024, 35437 32162)
1986 78016 39420 362015, J91420) 30127 370152y

Scopes Tuat 1988 3 ? 6 39017, 80927y 37329 3G 3664 4) 0404 1)
*486 7201Yy 40820 336019 201 2433 2) 09149

General dates Founa:ng of 1988 ! 1 ! 38501 7) 4372 4 338019 421119 271435) 21857
Jamastown 1466 3801 6 a72n 1409 4 419 Y7437 181130
General dates 7 Rooseve!ts 968 1 ) 822N 40012 3) 365123 394424 327.38) 3161(64)
presigency 1986 36914 09124 329113 3800 % R34 34044;
Rehgious toteration in 1988 3 ! 380015, e B2 %) 39020, B 485146 310650
colonies 1986 AE 01 5 36522y 6408 362009 294:24) 4274 9)
Federalist Papers T9RE 1 ? u 176,20 3Tz 0 380126y KUY-RPR 39539 4434 2)
B 401,14, G5 18 an 72 2y 40500 8 407 6; 3553y

irient of Emancipation 1988 ! 7 4 KR AT KATET) 36516 369 8 365146) EARECRY
Frocka nation AT 3By 4042 0; 36021 KA 426117 40214 8)
General gates T Day 1988 : ! 7 367010 3086 348G ARt 4, 232w 32442
1981 Yy 44417, 244119, 4151y, 1208 357146)

imra gration 1aws 192° ang 1924 1968 3 i 3 JAH Y 34477, BIR 35201 4. 340617 6 I H 42
14R6 3y ELRIER Y] 3624, g2t AN R 262129

Amierican poticy atter Wwi! 14R4 i [ 45 ITR, s 33200y 30602 % 28612 7y 2444y
108t VAR RA R ¥ 2708 H2 7 4 3487 80119 23526

US furegn poncy 1988 ! 5 4509 40112 4: 297 920 29010373, 2551405
sarly 1900 e, RARAERE RV YRR RT 329122 BYIlZy 7837
Jonas Saik “988 ¢ A 7 340024 344,24 441 .75, 27028 5348 222134,
1486 34314y WhHN Y, 3? 1z NYIKRAR - 236126, 22713

a

“hmCrow laws 1988 3 2 5 340013 339121 288112y KER-NANCH 357433 26643
1986 Wy 342018 265017, 36610, 318116 26826

Standard errors are presentad o parentheses 1t can ba said with 95 percent cerianty that for each populat 1 of interest
the percentage of stugents who respunded correctly 10 each dem s withis + 2 standard errors of the eshrr‘.led value
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GRADE 11 (continucd) Percentage of Studenis Responding Correctly to the
U.S. History Asscssment Items, 1986 and 1988

CON  CHRON- PER-

ITEM DESCRIPTION YEAR  TEX]  OLOGY 100S  NATION MALE  FEMALE  WHITE  BLACK  HISPANIC
Spanish- Ameiican War 1988 1 5 WARTS, Ao 0T e 36210 49024 Jid2 o
and U S 1986 330 4 s N Wik i2h R IR TR 22429
General dates Covit War 1988 ¥ 4 EACHA RN 320 66170 KL RV MBid BA (21
1986 R d 385115 Rt 4 334901 4 2h8 A 2630
Reformation and Protestant 1488 4 1 29614 62016 5019 W09t e 266129 2739
oroups 1986 MR 51 h 29006 MB0 Y MBS e
Area acquired 10 Mesican War 1488 1 3 2961 3 e T 277016y 861y 29512 1 307144
1366 B2 KRR KK RN KL ERNT) 3333 463145
Seneca Falls Declatation 1988 3 { 2671 6) 26502 % 25009 51018 28932 272141
1986 LN NR AN 27200 % KERRS A 25924 225(37)
General dates United Nahong 1988 1 1 7 K Ry MRS WBLiTH 176121 061463
founded 1986 J59¢0 a2 Waiih BEID N h424) 19335
{ eaders of women & mavement 1958 3 3 5 FERE:] AR Wi 235420 7ay 20247
1986 PP BNy RRICRE I RN M3 14130 23 .36
winthrop and Puritans 1488 k| g KARCRANRY FOUR IR I 206 a7 275409 4242
tounded (olony 198G A5G 8 104,12y 19501 3, 18410 % RN KRE 261136}
Reconstruction 1988 i 4 IR Rh LY, 9504 05015 32N 10642
1G8F. AT - I ¥ Wy AR RRICY HE:EAR]] 209i3
Average Percentage of Studert,
Respording Crrrogtly TYRH R KRNI LBl NG dEE YN LR Ry
1GHE) A0, 57400 Lyt LTy 0R A6 406, 560N
CONTEXT HISTORICAL PERIODS
1 Poutical Lite o brpie ation and Cuonizabon opto 163
2 - Etooramu Lite DO The Resotshonary Era the Congttution o e
3 - Cultural Sotal and Fancly Lite New Republic 1763 1415
o bennomic and Souai Develapmer o ke
CHRONOLOGY OF EVENTS, PERSONS. DOCUMENTS Antebtium Republic 1790 186,
T T ’ 4 Cres of the Unmion Ongins of the War the
1 - Chronglogy o8 et War and Beoonsttacton TES0 1877
2 Documents B The Rese o Moderi Amenca ang Wonn Wae o TR tal

3 Parsons EooThe Gncted Staes 1920 1643
COWR W 1 ang the Prgtuar Fry 145 1R
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GRAIDDL 11

Average Percentage of Students Responding Correctly to
the Items in Each Dimension of U.8. History Assessed, 1988

CHRONOLOGY OF EVENTS
Average Percent Correct
Difterence

DOCUMENTS
Average Percent Correct
Difterence

PERSONS
Average Percem Correct
Ditterence

EXPLORATION AND COLONIZATION
Average Percent Correct
Drtterence

REVOLUTIOMARY ERA
Avarage Percant Coremct
Difterence

ANTEBELLUM REPUBLIC
Avetage Petcent Correct
Ditterence

CRIRIS OF THE UNION
Average Percent Cotract
Difterence

RISE OF MODERN AMERICA/WORLD WAR |
Average Percent Correct
Differance

THE UNITED STATES, 1920 1941
Average Percent Correct
Drtterence

WORLD WAR 1i/POSTWAR ERA
Average Percent Correct
Difterence

MODERN POST-INDUSTRIAL ERA
Average Percent Correct
Ditterence

POLITICAL LIFE
Average Percent Correct
Ditterence

ECONCMIC LIFE
Average Prrcent Correct
Ditterence

CULTURAL SOCIAL, AND FAMILY LIFE
Average Pecient Cutract
Ditterence
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FEMALE
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48 240 9
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b 0 A
A0 5
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HivE il 8
eh

WHITE

W3 s
2800

56 7210 6)
1603

A7 B0 6
1700

%46:09
1004

61305
N RIUK]]
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25040

[SHENARK
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Wi w
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BLACK
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5751 4)
o

41319
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Y
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GRRADE 1

Average Percentage of Students Responding Correctly to

the Items in Each Dimension of U.S. History Assessed, 1986

DIMENSION

CHRONOLOGY OF EVENTS
Average Percent Correct
Oitterence

DOCUMENTS
Average Percent Correct
Drfterence

PERSONS
Average Percent Correct
Ditterance

EXPLORATION AND COLONIZATION
Average Percent Correct
Ditterence

REVOLUTIONARY ERA
Average Percent Cortect
Ditterence

ANTEBELLUM REPUBLIC
Average Percent Correc!
Ditference

CRISIS OF THE UNION
Average Percent Correct
Ortterence

RISE OF MODERN AMERICA/WORLO WAR |
Average Percent Correct
Ditterence

THE UNITED STATES, 1020-1941
Average Percent Corract
Drtference

WORLD WAR {{/POSTWAR ERA

Avarage Percent Correct
Ditterence

MODERN POST-INDUSTRIAL ERA
Average Percent Correct
Dittarence

POLITICAL LIFE
Average Percent Corrert
Ditference

ECONOMIC LIFE
Average Percent Cotrect
Diterence

CULTURAL. SOCIAL. ANO FAMILY LIFE
Average Percent Cortect
Difterence
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WHITE

552408}
2902

7108
17402)

6817(08)
16102)

519(08)
200

61707
23102)

570109
20403}

55108
1302

520109
1202

523012
290

61410y
27009

B17(1
25104)

57108
251072

646 (10
2E0Y

24040 7y
ta4.ah

BLACK

40310

21000

47201
S8

55609
4501

B3NH
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367108)
1261(11)
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-59(25)
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5'3.2)
Hee0e)

43901 1)
B6{12)
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